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1. Shared Vision Statement

We are all on a spiritual journey called life. We can all experience love, grief, suffering, joy and awe
of the universe. We can all wonder and ask "Why?” Many people have found answers in Faith,
Philosophy, or other Word Views; we can explore the wisdom found in any or all of these human
experiences as we learn, grow and travel on life's journey. The word spiritual in its widest sense

refers to anything that gives our lives meaning and purpose. Increased understanding of different
perspectives, traditions and beliefs allows us to move from toleration to full respect; that each
human being is worthy and on their own spiritual journey alongside us and that we all share
responsibility for our actions. We may find the beliefs of others challenging but engaging in a fully
respectful exchange of thought will enrich us all.

Russell Atwood - SACRE Member representing the Baha'i faith

2. Forewords

The Northamptonshire Agreed Syllabus for Religious Education was first introduced to schools and
other Educational establishments for young people many years ago. It was written to reflect the
fact that although Christianity was the main religion of Great Britain account had to be taken of the
teaching and practices of other main religions that can be found in Great Britain.

Many faiths and beliefs are studied but the law (Education Reform Act 1988) states that it must
reflect the “predominantly Christian” issue. The place of Religious Education in the lives of children
and young people consistently changes but some things remain the same. Every individual growing
up finds their own beliefs and values by which to live. Differences are both fascinating and creative
for most of us but at times can cause conflict.

The place of Religious and non-religious worldviews in our world is influential and challenging,
controversial and significant in our communities. For these and many other reasons it is very
important for children and young people through schools and other educational establishments to be
helped to develop their own ideas and ways of living. It will also support them to learn to be
respectful to those who see the world differently, to be reasonable about beliefs and learning how to
clarify their own world views. As a subject, religious education introduces children and young people
to the ways faiths and beliefs can influence millions of people, as it has done over thousands of
years.

This Agreed Syllabus has been created through collaborations between faiths and non-faith groups,
teachers, unions and democratically elected members. The Local Authorities have also been part of
this journey.



We hope that children and young people within our Local Authorities through the Agreed Syllabus
find plenty of material to excite and stimulate them, also giving them the opportunity to think
positively and deeply, helping them to play their part to build a
better community.

We would like to thank all those who were involved in making this
Syllabus and all the teachers and support staff who will turn the
text on the pages of the Syllabus into great learning about
religious, non-religious and worldviews for our children and young
people.

Morcea Walker MBE, DL
Chair of Northamptonshire SACRE

This new Northamptonshire Agreed Syllabus for Religious Education will build upon the positive work
taking place in all our schools and continues to emphasise the importance of Religious Education for
all young people growing up and being educated in West Northamptonshire.

Religious Education (RE) has an important place in the curriculum of all schools. It provides the
opportunity for young people to develop their understanding of people, cultures, faiths and
relationships. The syllabus emphasises the importance of religious education in helping pupils
become well-rounded individuals who can positively contribute to society.

In West Northamptonshire inclusion means that all children and all young
people are welcomed and accepted in their local communities, schools
and other services that support them. The syllabus will support this by
providing teachers with clear guidance on how to approach and deliver
engaging RE across all key stages.

Melanie Barnett
Director Children’s Services




3. Language and Terminology

The terminology and language in this syllabus are chosen to more accurately align with the
perspectives and worldviews they describe, as well as acknowledge the diversity of beliefs within
worldviews.

For example, 'Hindu Dharma' is used to describe the religion of Hindus (ancient text refers to it as
Sanatan Dharma). The term Sikhi is used to describe the religion of Sikhs. Where possible, this
syllabus refers to the followers of a worldview rather than the religion, e.g., 'Christians' rather than
'Christianity,' this encourages the focus on the believers, acknowledging the diversity of beliefs
within worldviews.

Terms such as 'most' or 'some’ Christians are used within the suggested units of this agreed
syllabus. Again, this enables the diversity of beliefs to be acknowledged within worldviews. This
approach can also provide more inclusive conversations within the classroom.

The term worldview is used throughout the agreed syllabus, this term is inclusive of religious
worldviews as well as non-religious worldviews.

4. A Worldviews Approach

The Report from the Commission on RE in England, set up by the REC (Religious Education Council
of England and Wales), in 2018 recommended a new vision of the subject, part of that being
reference to RE as 'Religion and Worldviews’. The change in language to ‘worldviews’ captures the
“complex, diverse and plural nature of worldviews.”! Furthermore, the term worldview is inclusive of
the growing demographic of those that do not identify as religious in Great Britain. It also highlights
the academic study of Religion and Worldviews, as opposed to traditional connotations of the
subject that it aimed to make people more religious.

1 What is a Worldview? Guidance from Religion and Worldviews: The Way Forward, Commission on RE (2018)



What is a Worldview? Guidance from Religion and Worldviews: The Way Forward,
Commission on RE (2018):

“The English word ‘worldview’ is a translation of the German weltanschauung, which literally
means a view of the world. A worldview is a person’s way of understanding, experiencing and
responding to the world. It can be described as a philosophy of life or an approach to life. This
includes how a person understands the nature of reality and their own place in the world. A
person’s worldview is likely to influence and be influenced by their beliefs, values, behaviours,
experiences, identities and commitments.

We use the term ‘institutional worldview’to describe organised worldviews shared among
particular groups and sometimes embedded in institutions. These include what we describe as
religions as well as non-religious worldviews such as Humanism, Secularism or Atheism. We use
the term ‘personal worldview’ for an individual’s own way of understanding and living in the
world, which may or may not draw from one, or many, institutional worldviews.”




5. Demographics

Religion and worldviews in North Northamptonshire and West Northamptonshire: Census data from 2021.2 Use data to teach
pupils the demographics of religion and worldviews locally, in the UK and globally. Explore how they are changing over time.

Total No religion Christian | Buddhist | Hindu Jew Muslim | Sikh | Other Not

population religions answered
England 56,490,000 36.7 46.3 0.5 1.8 0.5 6.7 0.9 0.6 6.0
North Northamptonshire 359,500 42.6 47.9 0.3 1.3 0.1 1.2 0.5 0.5 5.6
Corby 68,200 42.9 48.8 0.2 0.6 0.1 1.0 0.4 0.4 5.6
Kettering 63,100 41.1 46.8 0.4 1.2 0.1 2.1 1.6 0.5 5.9
Wellingborough 54,400 37.3 47.0 0.4 5.0 0.1 3.1 0.3 0.9 6.0
West Northamptonshire 425,700 38.2 49.5 0.4 1.3 0.1 3.5 0.4 0.6 6.1
Northampton 243,500 35.9 48.4 0.4 1.9 0.1 5.6 0.6 0.6 6.5
Daventry 27,800 43.3 47.7 0.4 0.6 0.1 1.1 0.4 0.4 6.1
Brackley 16,200 44.8 48.3 0.3 0.1 0.1 0.3 0.3 0.5 5.5

2 Census data on population by religion, Office of National Statistics (2021), data for your local area can be found here Build a custom area profile -

Census 2021, ONS



https://www.ons.gov.uk/visualisations/customprofiles/draw/
https://www.ons.gov.uk/visualisations/customprofiles/draw/

6. Legal Requirements

What schools must do:
The national curriculum states the legal requirement that:

'Every state-funded school must offer a curriculum which is balanced and broadly based, and
which:

» Promotes the spiritual, moral, cultural, mental, and physical development of pupils;
and

» Prepares pupils at the school for the opportunities, responsibilities, and
experiences of later life. All state schools ... must teach religious education ... All
schools must publish their curriculum by subject and academicyear online.'3

All maintained schools must follow the legal requirement to teach a broad and balanced
curriculum, which includes RE. All maintained schools therefore have a statutory duty
to teach RE. Academies and free schools are contractually required through the terms
of their funding agreement to make provision for the teaching of RE.

“In brief, legislation requires that:

« In maintained community, foundation, or voluntary schools without a religious
character, RE is taught in accordance with the local Agreed Syllabus;

« the requirements are that a syllabus must ‘reflect the fact that the religious
traditions in Great Britain are, in the main, Christian while taking account of
the teaching and practices of the other principal religions represented in Great
Britain’;

o academies and free schools must teach RE within the requirements for a
locally agreed syllabus, set out in section 375 (3) of the Education Act 1996
and paragraph (5) of Schedule 19 to the School Standards and Framework Act
1998;

« for foundation and voluntary controlled schools with a religious character, RE
must be taught according to the Agreed Syllabus unless parents request RE in
accordance with the trust deed of the school; and

« In voluntary aided schools RE must be taught in accordance with the trust deed.

3 National Curriculum in England: Framework Document, DfE, September 2013, p.4
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RE must be included in the curriculum for all registered pupils, including all pupils
in reception classes and sixth form, but excluding:

« pupils in nursery schools or nursery classes in primary schools;

« any person aged nineteen or above for whom further education is being
provided at school; and

« Any person over compulsory school age who is receiving part-time
education.”™

Right to withdraw from RE: Parents and pupils:

In 1944, the curriculum for RE was introduced as "Religious Instruction," which carried
connotations of introducing pupils to the Christian faith. However, RE has evolved
significantly since then to become a more inclusive subject, which explores various religious
and non-religious worldviews with the aim of helping pupils understand the world they live
in. In the UK, parents still have the right to withdraw their children from RE as do pupils
over the age of 18. They can do this without giving any explanation and schools must
comply with the request:

Guidance from the Department of Children, Schools and Families (2010), Religious
education in English schools: Non-statutory guidance:

“Parents have the right to choose whether or not to withdraw their child from RE without influence
from the school, although a school should ensure parents or carers are informed of this right and
are aware of the educational objectives and content of the RE syllabus. In this way, parents can
make an informed decision. Where parents have requested that their child is withdrawn, their right
must be respected, and where RE is integrated in the curriculum, the school will need to discuss
the arrangements with the parents or carers to explore how the child's withdrawal can be best
accommodated. If pupils are withdrawn from RE, schools have a duty to supervise them, though
not to provide additional teaching or to incur extra cost.”

*4Legal Requirements for Religious Education (RE) in the UK, National Association of Teachers of Religious Education,
(Legal Requirements for Religious Education in the UK | NATRE) last visited November 2024

10



https://www.natre.org.uk/about-re/legal-requirements/

Below is guidance from a joint publication from NATRE and NAHT on how to manage
withdrawal requests from parents:

1. Ensure information on your school website provides detailed information about what RE in your
school looks like. Parents Include a short statement about RE being inclusive in your prospectus and
on your website. Inclusive RE is essential.

2. Give information about withdrawal on your website after positive explanations about what RE in
your school is. Parents are often trying to withdraw from something you don't do.

3. Use parents' evenings, assemblies and displays to showcase what goes on in RE lessons and to
promote religious literacy, cultural diversity and visits to places of worship.

4. Parents have a right of withdrawal from all of RE or part of RE. Some schools choose to state
that they are not supportive of selective withdrawal from part of RE. This does not override a
parental right to withdraw from part of RE — if requested, this partial withdrawal must be granted.
5. Ask parents considering withdrawal to contact the head teacher to arrange a discussion.

6. Ensure that parents who wish to withdraw their children are met with quickly.

7. Discuss the religious issues the parents would object to their child being taught about.

8. Show parents the kinds of things you do in RE by showing the locally agreed syllabus, aims of RE,
learning objectives and examples of lessons.

9. If a parent has withdrawn their child from RE it is good practice to review this with the parent
every year.

10. Parents can only withdraw their child from RE, not other curriculum areas. For example, pupils
can't be withdrawn from a study of religious art in an art lesson, or parts of the history curriculum
such as the study of Christian conversions.

For further guidance: Dealing with Withdrawal from RE is available here: 18-15676 NAHT RE
withdrawal document _final.pdf (natre.org.uk)

Teachers:

Teachers also have the right to withdraw from teaching RE. This can only apply to teachers who
are not specifically employed to teach or lead RE and whose contracts show they have not been
explicitly employed to teach RE. If a teacher decides to withdraw from teaching RE, they must
submit a letter to the school head and chair of governors. In such cases, the school must ensure
that pupils continue to receive their entitlement to RE, taking necessary measures to
accommaodate this need.

11



https://www.natre.org.uk/uploads/Free%20Resources/18-15676_NAHT%20RE%20withdrawal%20document_final.pdf
https://www.natre.org.uk/uploads/Free%20Resources/18-15676_NAHT%20RE%20withdrawal%20document_final.pdf

/. Purpose of the Agreed Syllabus

This Agreed Syllabus for Religious Education (RE) has been produced for schools in North

Northamptonshire and West Northamptonshire. It provides a vision for RE in local schools
from 2025 to 2030.

8. Methodology

This syllabus has been developed with the support and expertise of the SACRE and
contributions from primary and secondary RE teachers involved in planning and writing units.
A consultation was conducted in 2024, reaching all schools in North Northamptonshire and
West Northamptonshire. Over 90 responses were received. These responses contributed to
the direction and design of this agreed syllabus. Alongside this, the development process
took into account the latest national guidance, including:

What is a Worldview? Guidance from Religion and Worldviews: The Way Forward,
Commission on RE (2018)

Ofsted Research Review: Religious Education, Ofsted (2021)

National Content Standard for Religious Education in England, RE Council of England and
Wales (2023)

Deep and Meaningful? The Religious Education Subject Report, Ofsted (2024)

Pett, S, Developing a Religion and Worldviews Approach in Religious Education in England:
A handbook for curriculum writers. The RE Council of England and Wales Religion and
Worldviews Project (2024)

12



Disciplinary Lenses (Statutory):

This syllabus has been crafted through the foci of three disciplinary lenses to ensure a
balanced approach to the syllabus, as set out in Balanced RE.>; these are:

> Theology >> S(:Sizalc?(les >> Philosophy>

Further information on these lenses can be found in section 9. Aims and Purpose (Statutory).

> Balanced RE, Balanced RE last visited November 2024

13


https://balancedre.org.uk/

Key Concepts to Develop a Spiral Curriculum:

The syllabus has also used "Developing a Religion and Worldviews Approach in Religious
Education in England: A Handbook for Curriculum Writers"6 to align planning with the latest
guidelines set out by the Religious Education Council. Each year group includes six key
concepts, one for each unit, allowing knowledge of these concepts to build progressively,
thus developing a spiral curriculum. By the end of their studies, pupils will have a deep
understanding of these concepts. The key concepts are inspired by the following: "What are
the Big Ideas for RE?’ The six concepts selected for this agreed syllabus are:

/1. Belonging and
Believing: The
connection between
identity, community, and
faith, and how belief
\_ shapes personal identity.

2. Words and
Wisdom: The study of
sacred texts and
teachings across
religions and how they
guide followers.

/6. Continuity, Change,\
and Diversity: How
religious beliefs evolve
over time while
maintaining continuity,
and the coexistence of
\_ diverse perspectives. J

3. Respecting Places
and the World:

5. Leading a Good
Life: Ethical teachings
within religions and
philosophies on living
morally good lives.

4. Experience and
Behaviour: How
religious experiences
influence actions and
moral decisions.

Reverence and
responsibility towards
sacred places and the
natural world.

6 Pett S, Developing a Religion and Worldviews approach in Religious Education in England: A handbook for
curriculum writers. The RE Council of England and Wales Religion and Worldviews Project (2024)

7 What are the Big Ideas for RE? What are the Big Ideas for RE? - Big Ideas for RE last visited in November 2024

14


https://bigideasforre.org/what-are-big-ideas-for-re/

9. Aims and Purpose of the Agreed Syllabus
(Statutory)

The RE agreed syllabus emphasises the importance of religious education in helping pupils become
well-rounded individuals who can positively contribute to society. The following key objectives
underpin the curriculum, which aims to equip pupils and teachers with the tools they need to
achieve these goals:

e RE enables pupils to engage with ultimate questions around the meaning of life, morality,
values, and human identity, promoting critical thinking and empathy.

e By studying a range of religious and non-religious perspectives, pupils develop a deeper
understanding of different beliefs, values, and practices, both locally and globally.

e Pupils learn to evaluate the wisdom of various sources, formulating their own opinions, and
responding thoughtfully to others' views.

e The RE curriculum aims to provide pupils with a broad and balanced knowledge base,
enabling them to think critically, express their ideas clearly, and develop their identities.

e Through RE, pupils gain the skills to engage in respectful dialogue, and participate positively
in a diverse society.

Three key priorities have been introduced in the revised RE curriculum, reflecting national
developments and changes since the previous syllabus:

1. Worldviews approach in RE: This syllabus adopts the concept of 'worldviews' to encompass a
wide range of beliefs and values that shape human understanding and experience, whether
religious or non-religious.

2. Using disciplinary lenses: The revised curriculum highlights the importance of drawing on
different lenses to teach and learn within RE; including a theological lens, a sociological lens,
and a philosophical lens. This integrated approach enables pupils to gain a deeper yet
balanced understanding of the subject.

3. Focus on the lived experience and diversity within worldviews: The new syllabus encourages
pupils to reflect on the contemporary relevance of religious and non-religious beliefs; pupils
will explore how people live out their worldviews in everyday life; Pupils will examine how
different contexts can result in various interpretations of sacred texts, and traditions influence
individuals; highlighting the complexities and diversity within religious and non-religious
worldviews.

15
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The disciplinary lenses:

The disciplinary lenses used to design this syllabus ensure that there is balance within the curriculum
and that pupils can develop and build on knowledge consistently throughout the syllabus. These
aims are inclusive of what Ofsted highlights as “substantive, disciplinary and personal knowledge
(ref)”, and replace the previous attainment targets of ‘learning about religion” and ‘learning from
religion,” as set out in the previous agreed syllabus.

-

Theology

Through this lens, pupils identify and understand the core beliefs and ideas that shape
individuals' perspectives on the world. Pupils examine how people with different
worldviews understand and interpret their core beliefs, and how various sources inform
these beliefs of authority. Through this exploration, pupils develop the skills to analyse
and interpret different beliefs and concepts, recognising the significance of context and
perspective in shaping meaning. By doing so, they gain a deeper understanding of the

complexity and diversity of worldviews. \

Social Sciences

Through this lens, pupils will explore how and why individuals put their beliefs into action.
Practices could include people's behaviour, actions, and moral/ethical decision-making.
This will be observed in various forms within their daily routines, local communities, and
the wider world. They will develop an appreciation for the varied ways people live out
their beliefs, considering the contexts in which these beliefs are expressed. \

Philosophy

Pupils will examine philosophical and ethical questions using their knowledge of different
worldviews. They will question and consider how these ideas may challenge their
perspectives and identify potential connections between the ideas and beliefs they learn
about and their lives and experiences.

\_ _/

*The disciplinary lenses are developed using the ideas from Balanced RE.

16
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As pupils progress through the syllabus, teachers should consider how RE in their school contributes
towards pupils’ progress across the three disciplinary lenses. Each unit in the optional syllabus is
themed around a predominant lens, ensuring each year group experiences a balanced syllabus.
Additionally, these lenses have been integrated within each unit to achieve balance and depth, as
indicated by the colour-coding found in the 'Learning Outcomes' column of each unit outline.

When implementing the disciplinary lenses, there is no prescriptive method. However, many units in
this syllabus typically begin by focusing on the philosophy lens and establishing connections to
related concepts or aspects of pupils’ own lives. This is often followed by exploring the theology
lens and examining beliefs, which then leads to an analysis of their impact on people's actions and
behaviour, drawing from the social sciences lens. Towards the end of the unit, the philosophy lens
is revisited to allow pupils to reflect on the overarching question of the unit, encouraging them to
connect it to their own experiences and/or prior learning.

10.What to Teach in this Agreed Syllabus
(Statutory)

Each Key Stage builds upon the one before, so by the time pupils reach the end of KS3, they should
have had the opportunity to receive a balanced religious education with opportunities to learn
knowledge deeply.

Teachers should consider the worldview experience of the pupils in the classroom and the whole
school when planning which worldviews to look at and in which order. In the suggested syllabus,
careful consideration has been given to the selected content to ensure pupils have the opportunity
to build on knowledge over time, with the acknowledgment that it is not possible to include all
worldviews in the same level of detail. However, we encourage teachers to develop their own
syllabus or adapt the suggested syllabus to suit the worldview experiences of the pupils in the
classroom. When doing this, teachers should ensure that what is taught is focused on maintaining
depth in learning rather than breadth.

Statutory requirements of this agreed syllabus:

o Christians will be studied in all Key Stages.

o At least two other worldviews in KS1. The recommended syllabus provides units to be taught
on Jews and Muslims in a systematic way (a unit that focuses on one worldview). Schools
may change this selection of worldviews to other worldviews relevant to the pupils'
experiences and local demographics. Pupils can also encounter non-religious worldviews
within KS1. Unit 2.2 provides an introduction to the concept of non-religious worldviews as

17



well as within other thematic units within the key stage (thematic units are different from
systematic units in that they will look at a few worldviews throughout the unit in response to
the 'big' unit question).

In KS2, the worldviews taught in KS1 should be covered, as well as at least two additional
worldviews, one of which must be a non-religious worldview. The recommended syllabus
provides units on those covered in KS1, and units on Hindus and Humanists.

In KS3, the worldviews included in KS1 and KS2 with the addition of two other worldviews,
one of which must be a Dharmic worldview. The recommended syllabus provides units to
teach that were covered in KS1 and KS2, as well as units on Buddhists and Sikhs.

18



All content in the ‘What to teach’ column is statutory and, therefore, must be taught if your
school is following this agreed syllabus.

What to teach (statutory): Time allocation to deliver
the agreed syllabus:
EYFS Pupils will encounter Christians and other 36 hours (e.g. sessions of 30
worldviews as part of their growing sense of minutes twice a week
self, community, and place within it. implemented through
continuous provision).
5-7s Christians and a minimum of two other 36 hours in a school year /
Key worldviews (Jews and Muslims in the syllabus 50 minutes per week.
Stage | provided). Encounters may also occur with
1 different religious and non-religious worldviews
within thematic units.
7-11s | Christians, worldviews from KS1 and a minimum | 45 hours in a school year / 1
Key of two other worldviews, one of which is a non- | hour per week.
Stage | religious worldview (Muslims, Hindus, Jews and
2 Humanists in the syllabus provided).
Encounters can also occur with other religious
and non-religious worldviews within thematic
units.
11-14s | Christians, and at least 3 other religious 45 hours in a school year / 1
Key worldviews (at least one being a Dharmic hour per week.
Stage | religion), and one non-religious worldview
3 (Jews, Muslims, Hindus, Sikh, Buddhists, and
Humanists units are in the syllabus provided).
Encounters can also occur with other religious
and non-religious worldviews within thematic
units.
14-16s | The study of two religions, including Christians, |5% of curriculum time
Key is required through a core course, e.g., a short | GCSE short course RS — 60-
Stage |orlong GCSE. Whilst there is no legal 70 hours
4 requirement to sit public examinations, pupils GCSE long course similar
deserve the opportunity to have their learning | teaching time to other GCSE
accredited as far as possible. courses e.g., History,
normally 140 hours.
16-19s | Some pupils will follow a course which may lead | Clearly identified RE,
Key to a public examinationin RE. Schools and preferably taught as
Stage | colleges are to select religious and non-religious | continuous provision where
5 worldviews as appropriate to their setting. learning progress is being
made.

Consideration
of other
religions and
non-religious
worldviews
can occur at
any stage, as
appropriate to
the school
context.
Within
thematic
units, it is
recommended
(where
possible) to
include
worldviews
that have
already been
taught so that
knowledge is
deep.
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11.End-of-phase Outcomes: What are we aiming for Pupils to
Achieve? (Statutory)

All three disciplinary lenses in which this syllabus is grounded are crucial for pupils' progress. The units in the recommended syllabus have
learning outcomes related to these end-of-phase outcomes. This approach ensures a balance between Ofsted's recommended approach to
knowledge in RE, substantive knowledge, and disciplinary knowledge through the theology and social sciences lenses, while the philosophy lens
focuses more on the pupil’s personal knowledge.

These end-of-phase outcomes are integrated into the syllabus's units:

20



Disciplinary Lens: KS1 LKS2 UKS2 KS3
Theology
Through this lens, pupils Understanding | Be able to give some | Be ableto Be able to explain core beliefs | Give reasoned
identify and understand the core beliefs core beliefs of describe the using examples from explanations of core
core beliefs and ideas that worldviews and core beliefs of texts/sources of authority beliefs and be able to
shape individuals' describe them simply | worldviews and explain the context of why
perspectives on the world. what they mean theY are important to a
Pupils examine how people's : _ _ _ _ particular worlaview
worldviews interact with their Understanding | Be able to give spme Belng. able to Being about to explain how Be able'to explore how
core beliefs, and how these how people exqmples of stories describe how people. use texts/ sources of people interpret .

. . use which show people’s | texts/sourcesof | authority to make sense of texts/sources of authority
beliefs are informed by . ) : ; . :

_ _ stories/texts/so | beliefs authority core beliefs and concepts differently and how this
varlous sources O_f authority. urces of connect to core impacts their beliefs
This enables pupils to authority beliefs and
develop the skills to analyse concepts
and interpret different beliefs | //sgerstang Be able to simply Be ableto give | Be able to explain the Be able to contextualise
and concepts, recognising the | pow peliefs describe what stories | examples of meanings of texts/other why different people may
significance of context and can be and other sources of | texts/and other | sources of authority, being interpret texts/sources of
perspective in shaping interpreted authority mean to sources of able to compare this with the | authority differently
meaning. By doing so, they | differently people and why they | authority and different ways people may

gain a deeper understanding
of the complexity and
diversity of worldviews.

may be special

describe what
they mean to
people

interpret it
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Disciplinary Lens:
Social Sciences

Through this lens, pupils
will explore how and why
individuals put their
beliefs into action.
Practices could include
people's behaviour,
actions, and moral/ethical
decision-making. This
will be observed in
various forms within their
daily routines, local
communities, and wider
world. They will develop
an appreciation for the
varied ways people live
out their beliefs,
considering the contexts
in which these beliefs are
expressed.

KS1 LKS2 UKS2 KS3
Beliefs into Be able to give Be able to describe, Being able to explain Being able to contextualise why
practice some simple ways in | with some examples, how beliefs impact people may put their beliefs into
which people use how people use practices, both as practice in different ways
stories, texts, and stories, texts, and individuals and within
teachings to guide teachings to guide communities
their beliefs and their beliefs and
practices practices
Using Being able to Being about to give Being able to use Be able to analyse evidence to
sociological | understand that some examples of evidence to explainthe | explainthe range of worldviews
evidence to | communities are different worldviews range of worldviews within communities.
explore made of people with | when appliedto a within communities
worldviews | different worldviews | concept Be able to identify trends and
evaluate reasons.
Ethics and Be able to Be able to describe Be able to explain how | Be able to give reasoned
morality understand that some stories and how | teachings can impact explanations of how teachings
stories can their deeper messages | the decisions people can impact people's decision-

sometimes have a
deeper message or
meaning, and
simple descriptions
of these stories

may help people make
decisions about how
they live

make about how they
live

making about how they live
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Disciplinary Lens:
Philosophy

KS1

LKS2

UKS2

KS3

Pupils will examine
philosophical and ethical
questions using their
knowledge about
different worldviews.
Pupils will question and
consider how these ideas
may challenge their own
perspectives and identify
potential connections
between the ideas and
beliefs they learn about;
and their own lives and
experiences.

Reflecting on | Consider, in simple | To be able to describe | Be able to apply your Be able to evaluate your
their terms, how ideas some of their views in | worldview to different worldview critically in
worldview and concepts connection with ideas | contexts and questions | comparison to other worldviews.
learned resonate and concepts learned Reflect on how different
with them worldviews may or may not
influence your own beliefs
Apply Using knowledge Using knowledge about | Using knowledge about | Be able to use knowledge about
knowledge to | about worldviews to | worldviews to give worldviews to be able to | worldviews to evaluate different
answer give some simple some simple ideas of | explain beliefs in responses to philosophical
philosophical | ideas of what what people might response to questions and measure the
questions people might believe in response to | phijosophical questions, | significance and implications of
belie\(e in re'sponse philosophical questions evaluating the these beliefs
to phl.losophlcal importance to different
questions people
Making Be able to make Being able to give Be able to make Being able to understand
connections | simple connections | reasons for connections and explain | connections between

between worldviews

connections between
worldviews

how ideas and concepts
learned relate to other
worldviews

worldviews and be able to
contextualise these connections
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12. Adapting teaching for inclusive RE

In West Northamptonshire inclusion means that all children and all young people are welcomed and
accepted in their local communities, schools and other services that support them. True inclusivity is
where differences are seen as a benefit, and where perspectives and differences are shared, leading
to better decisions, services and life experiences for children and young people with Special
Education Needs and Disabilities and their families. At the heart of inclusion is being and feeling
included; ensuring everyone is treated with equity, dignity and has fair access to resources and
opportunities.

RE is an important subject for pupils with special educational needs. It helps to foster a sense of
belonging and understanding of world around them, as well as supporting their personal
development. Through learning about various beliefs and values, pupils are encouraged to express
their thoughts and feelings in a supportive environment. Additionally, RE promotes tolerance and
respect for others, helping pupils navigate their lives as well as encouraging respective relationships
with their peers. Exploring morality and ethics allows pupils to develop critical thinking skills that are
crucial for their overall cognitive and emotional growth, making religious education a vital
component of a balanced and inclusive curriculum.

This syllabus uses Anne Krisman’s 5 Keys Into RE, which help teachers to focus their planning for
pupils with SEND, both in mainstream schools and Special Schools: Anne Krisman’s 5 Keys into RE
enable teachers to focus their planning for all pupils, including SEND pupils:

Anne Krisman’s 5 Key grid:

Connection| | Knowledge Senses Symbols Values

< )

Each key has a question for the teacher to consider written by Anne Krisman. The summaries and
examples given below have been adapted to suggested activities from the Northamptonshire Agreed
Syllabus:
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Questions Summary: Examples from this agreed syllabus
to consider: unit:
Connection: Connecting pupils with religious concepts When p.upils are introduced to nfew practices
What links is important, especially for those who a_nd be_hefs e.g. what_ people do in difficult
can we make | may have faced significant challenges and | imes, important festivals and meals etc,
with our hardships in their lives. This approach not | PUPIls are asked to firstly reflect on how
pupils”lives? | only enriches their understanding but also these concepts might beliefs and/or practices
supports their emotional growth and may be exper_ienced in their own I.ives. For
personal development. It also fostersa | ©<@MPle, pupils are asked to consider what
sense of belonging, understanding, and types of things do they like to do when they
personal development. are going through difficult times? Do they go
to a special place? Or a special person? Or
what celebrations have they taken part in?
What did they enjoy about them? What
special things did they do? How do they
prepare for a special meal?
Knowledge: | 1 i important to ensure that staff have | When using units from this syllabus teachers
What is at high expectations of all pupils and put in | can reduce the number of learning objectives
the burning | 115 ce sufficient support to help all pupils | they focus on to suit the needs of their
core of the | 5 achieve their potential; resources pupils. Teachers should consider carefully
worldview? | g0uld be made accessible to all pupils so | which learning objectives and knowledge
that the learning objectives can be statements are the most important part of
fulfilled. Teachers may prioritise key the unit for pupils to learn.
learning objectives and adapt knowledge
statements for high needs SEN pupils.
For pupils with cognition and learning
difficulties it is important to be selective
in which learning objectives and
knowledge statements are used to avoid
cognitive overload. There should be a
focus on the quality, not quantity of
learning that takes place.
Senses:

What sensory
elements are
in the
worldview?

A multisensory approach not only make
activities more engaging but helps
reinforce learning and make it more likely
to be transferred in long-term memory.
This can be done through activities such
as creating physical representations of
religious symbols through crafts,
participating in role-play to explore stories

Teachers can look for opportunities to
introduce sensory experiences including units
on festivals, special meals and celebrations,
rituals using incense etc. For example, when
pupils are learning about Shabbat they could
engage with elements that are important at
Shabbat, e.g. matching descriptions with a
reference photo, or experiencing fragrances
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from various worldviews, as well as
incorporating music, art, and hands-on
experiences during RE lessons.
Additionally, pupils benefit from visiting
places of worship, or meeting members
of different religious or non-religious
communities, where they can engage
with special objects, clothing and other
practices.

and/or tastes, listening to music. Items
could be introduced at the beginning of the
day and pupils could be asked what they
think the item is and what it is used for in
order to increase interest and curiosity. The
object can then be revisited and explored
during the lesson.

Symbols: Pupils benefit from using symbols in When pupils are both recalling past learning
What are the | rejigious education. They create a real | or learning new content in the units provided
symbols that | connection to an abstract idea, allowing | teachers can incorporate dual coding
are the most | 5ils to recall and relate to religious strategies to aid learning. When learning
accessible? | oncepts more effectively. Additionally, | about different worldviews the consistent use
incorporating dual coding (combining of particular symbols and images will enable
verbal information with visual aids) pupils to more easily recall past learning and
reinforces learning by engaging multiple | connect it to their current learning. When
cognitive pathways. pupils are learning a new keyword, they can
match them to symbolic representations of
the term. Additionally, pupils could create
artistic impressions of symbols that represent
a concept that they are learning.
Values: When pupils make connections between | When pupils explore values such as kindness,
What a_re the values in RE (e.qg. like self-respect, compassion, and forgiveness in relevant
valuesin the | raqnect for others, tolerance, and units, they can engage in interactive activities
religion that

speak to us?

empathy) and apply it to their own lives it
helps them to understand the concepts
better. Pupils can think about ways in
which these values can be applied to their
own lives and experiences, and they can
also take part in activities such as
charades, Pictionary, or making collages
to help understand what these values
mean. This can not only be beneficial to
their progress in RE, but it can also make
it easier for them to see why values such
as respect and tolerance are important in
everyday situations. Consistent modelling
of such values by those that teach and
support them, can help aid this.

such as charades, Pictionary, or creating
word-clouds to act out or visually represent
these concepts. Additionally, role-playing can
be a powerful tool for demonstrating respect
in discussions where opinions differ. By
acting out scenarios that showcase these
values, pupils can better understand how to
apply them in their own lives.
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13.RE for 3-5 Year-Olds within this Agreed

Syllabus

Requirements of RE in the EYFS:

The early years foundation stage (EYFS) sets standards for the learning, development, and care of

children from birth to 5 years old. All schools and Ofsted-registered early years providers, including

childminders, preschools, nurseries, and school reception classes, must follow the EYFS.

Whilst RE is statutory for all pupils enrolled in school, including those in reception classes, it does not

apply to nursery classes in maintained schools. RE can still form an important role in children's

learning through this stage.

RE in EYFS
Nursery Reception What to teach Time allocation to
(statutory): deliver the agreed
syllabus:
RE is non- RE is a statutory | Children will| 36 hours (e.g., short
statutory. component of the| encounter Christians| sessions of 30
Practitioners can curriculum  for all | and other worldviews | minutes twice a week
integrate learning children in Reception| as part of their| implemented through
about RE into (delivered  through | growing sense of self, | continuous provision).
children's the EYFS statutory | community, and place
continuous framework). within it.
provision.
The Early Learning Goals (ELGs) specify the Planning should consider the distinct needs
expected achievements of children by the end | and requirements of both age groups in
of the Reception year. settings where nursery and Reception children
are in the same EYFS unit.

RE in the EYFS, as outlined in this agreed syllabus, has been designed to align with the statutory

Early Years Framework (2023). Three characteristics of effective teaching and learning are set out

as follows:

e Playing and exploring - children investigate and experience things, and ‘have a go'.
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e Active learning - children concentrate and keep on trying if they encounter difficulties and
enjoy achievements.

e Creating and thinking critically - children have and develop their own ideas, make links
between ideas, and develop strategies for doing things®.

Guiding principles for RE in the EYFS in this Agreed Syllabus:

e RE should be woven into the continuous provision available for children.

e The learning should be delivered through a play-based and child-centered approach,
promoting engagement and exploration while aligning with the children's interests and natural
curiosity.

e Where possible, RE learning opportunities should connect to and build on the children's
experiences.

e The suggested units within the syllabus are non-statutory; they have been designed to
provide teachers with ideas for the teaching and learning of RE. Suggestions on the units
have been given for how content can be woven within the continuous provision provided.

Suggestions of how RE can delivered in EYFS:

The non-statutory guidance set out in 'Development Matters (2023)' summarises how the following
seven Educational Programmes of the EYFS Framework can be applied. Added to the summaries
found in 'Development Matters' below are some suggestions for how RE can be incorporated into
these areas. RE can be delivered through all areas of the curriculum:

Communication and Language

Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and
poems that are related to RE content, and then providing them with extensive opportunities to use
and embed new words in a range of contexts, will give children the opportunity to thrive. Through
conversation, storytelling and role play, where children share their ideas with support and modelling
from their teacher, and sensitive questioning that invites them to elaborate, children become
comfortable using a rich range of vocabulary and language structures.

8 Early Years Foundation Stage Statutory Framework, Department for Education (2003), (EYFS statutory framework for group
and school-based providers last visited November 2024)
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Personal, Social and Emotional Development

Children should be supported to manage emotions, develop a positive sense of self, set themselves
simple goals, have confidence in their own abilities, to persist and wait for what they want and direct
attention as necessary.

Through supported interaction with other children, they learn how to make good friendships, co-
operate and resolve conflicts peaceably. These attributes will provide a secure platform from which
children can achieve at school and in later life.

Stories and key beliefs related to RE content can be used to support this, children can explore and
discuss ideas and the deeper meanings within stories, poems, songs and pictures related to RE
content.

Physical Development

By creating games and providing opportunities for play both indoors and outdoors, adults can
support children to develop their core strength, stability, balance, spatial awareness, co-ordination
and agility. Gross motor skills provide the foundation for developing healthy bodies and social and
emotional well-being. Fine motor control and precision helps with hand-eye co-ordination which is
later linked to early literacy. Repeated and varied opportunities to explore and play with small world
activities, puzzles, arts and crafts and the practice of using small tools with feedback and support
from adults, allow children to develop proficiency, control and confidence. Stories, objects, crafts
and role-plays relating to RE content can be utilised in the design of these activities.

Literacy

Enhance their language comprehension skills by discussing their surroundings with adults, including
various aspects of religion and belief. Children to enjoy engaging with a variety of RE related
stories, poems, songs, rhymes, and non-fiction. Develop their literacy skills through learning and
practicing the pronunciation of RE-related vocabulary and religious terms relevant to different
religions and worldviews. Children can express their thoughts and compose simple sentences in
relation to their learning in RE related provision.

Mathematics

By providing frequent and varied opportunities to build and apply this understanding, children will
develop a secure base of knowledge and vocabulary from which mastery of mathematicsis built.
Whilst learning about RE related content, children can develop their spatial reasoning skills across
areas of mathematics including shape, space and measures. Children could also look for patterns
and relationships, spot connections and matching pairs in relation to RE content.

29



Understanding the World

Understanding the world involves guiding children to make sense of their physical world and their
community. There is ample opportunity for this within RE-related content, e.g., exploring the
natural world, visiting places of worship, and welcoming visitors from religious and non-religious
communities whilst making observations and asking questions. It is important to try to build on the
experiences children already have of religious places and people, as well as their local area. In
addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their
understanding of our culturally, socially, technologically and ecologically diverse world. As well as
building important knowledge, this extends their familiarity with words that support understanding
across domains. Enriching and widening children's vocabulary in relation to RE content will support
later reading comprehension.

Expressive Arts and Design

Children can engage with the arts, enabling them to explore and play with a wide range of media
and materials in relation to RE content. Children can respond to songs, music, stories and poems
through movement, dance and role-play that are related to RE content. They can explore paint and
other materials, role-plays, 'small worlds' with bricks and construction blocks in relation to RE
content they have learned. Children can create their own stories and use imaginative play (RE
related objects could be used) in relation to what they have learned in RE related content.

RE in Nursery settings: Non-statutory guidance

Although RE is non-statutory in nursery settings, teachers may choose to integrate RE into children's
learning. It is important at this stage to build upon children's existing knowledge and experiences,

ensuring that RE learning is woven into continuous provision. Below are several suggestions for how
the six themes that shaped the design of this agreed syllabus could be explored in a nursery setting:
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. Belonging and
believing

Looking at pictures or visiting special places in the local area, thinking about
why they may be special.

Sharing objects that are special to them, followed by introducing a religious
artefact and discussing why these may be special to some people.

. Words and

wisdom

Sharing stories that are special to them, listening to stories including
religious and secular stories and discussing the themes and meanings
behind them.

Thinking about and responding to “big questions” with the children as and
when they occur, encouraging children to ask deeper questions and reflect
on them

. Respecting
places and the
world

Looking at pictures or going on a nature trail, thinking about the world
around them and what they can see. Reflecting on what they may do at
school or home to take care of where they live and the wider world.

. Experience and
behaviour

Role-playing and dressing up to show special times and celebrations in their
lives, e.g., birthdays, weddings, festivals, and celebrations to welcome a
new baby to the family.

. Leading a good
life

Children consider the people that are special to them and what makes them
special.

Discussing with children the positive ways we can treat one another and
why this is important.

. Continuity,
change and
diversity

Consider the diversity between different people when opportunities arise,
thinking about how differences can make us special.

RE in Reception Class: Statutory Guidance
RE is a statutory component of the curriculum for all children in Reception. In accordance with this

agreed syllabus, children will encounter Christians and other worldviews as part of their growing
sense of self, community, and place within it.
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RE in Reception Class: Non-statutory guidance:

It is important at this stage to build upon children's existing knowledge and experiences, ensuring
RE learning experiences are woven into continuous provision. The recommended units outlined in
this agreed syllabus provide suggestions on how this could be delivered. Teachers may choose to
implement these units or select specific elements that meet the children's needs in the setting. Not
all units are expected to be covered during the reception year. The units are as follows:

0.1 What 0.2 Why is the 0.3 Where do 0.4 What stories | 0.5 Why is Easter | 0.6 What is
special times do | nativity story we belong and are special and an important special about
we celebrate? | important to what makes it | why? time for the world?
Christians? special? Christians and

(Social (Social Sciences) | what special (Philosophy)
Sciences) (Theology) (Philosophy) things to they do

at Easter?

(Theology)

Units can be delivered flexibly. Whilst these units provide around 5-6 hours of RE learning, its
delivery can be adapted to meet the needs of the children, rather than being rigidly scheduled into
each half term.

14.RE for 14-19 Year Olds within the Agreed
Syllabus

The law requires all registered pupils to receive an education in Religious Studies, which promotes
their spiritual, moral, social, and cultural development. The exceptions to this are:

e Pupil is withdrawn by their parents

e Pupils 18 or over who withdraw themselves

e Any person aged nineteen or above for whom further education is being provided at school
e Any person over compulsory school age who is receiving part-time education.

Key Stage 4:

This agreed syllabus recommends that while there is no legal requirement to sit a public examination
in RE, pupils deserve to have their learning accredited as far as possible. Accreditation in RE could

32



be through a short course or a long course provided by an accredited exam board. Pupils who are
not enrolled in an accredited course must be provided with an Education in RE. Ofsted has warned
against providing tokenistic RE and has found that the best outcomes for pupils' learning are when
RE is delivered regularly.

In addition to the guidance above, the 2024 Deep and Meaningful Report by Ofsted made the
following findings regarding Key Stage 4 provision of RE:

e In schools where RE examinations are not taught, the RE curriculums were “weak and did not
typically build on the knowledge that pupils had gained in key stage 3.”

e In schools where RE examinations were not taught, most schools combined RE with PSHE on
the timetable. Inspectors considered these curriculums and found that “RE formed a very
small proportion of the content. Schools had not clearly defined what pupils should be able to
do and know in RE by the end of key stage 4. In some cases, it was indiscernible. These
sessions were typically taught during tutor time. In a very few cases, it was part of a clearly
planned curriculum. In most, it was not. It was not clear how pupils would get better at RE
during these sessions.”

Key Stage 5:

Whilst there is no legal obligation to sit an examination in Religious Education in Key Stage 5, it is
good practice to offer pupils an opportunity to enroll in an RS A-Level. This agreed syllabus requires
schools and colleges to select religious and non-religious worldviews as appropriate to their setting,
considering their prior learning in Key Stage 4. Preferably, RE is taught as a continuous provision
and it should be clearly identifiable with clear learning outcomes.

In addition to the guidance above, the 2024 Deep and Meaningful Report by Ofsted made the
following findings regarding Key Stage 5 provision of RE:

e RE was sometimes built into other parts of the curriculum, and in some cases, it was built on
earlier learning, although sometimes “there was little content that was identifiable as RE.”

e In other cases, RE was taught during tutor time; “however, there was very little evidence that
demonstrated how these sessions developed pupils’ knowledge in RE.”

° Deep and Meaningful Report, Ofsted (2024), Deep and meaningful? The religious education subject report - GOV.UK last
accessed November 2024
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They found that “curriculums in examination classes were better planned, and those who taught
RE in the sixth form demonstrated secure subject knowledge. Pupils who were studying for A-
levels in religious studies or philosophy made secure links with their prior learning.”°

Recommendations made in this Agreed Syllabus for 14-19 Provision of RE:

In consideration of the 2024 Deep and Meaningful Report by Ofsted, this agreed syllabus makes the
following recommendations for teaching RE to 14—-19-year-olds:

An accredited course in RE is provided to all pupils where possible in KS4

An accredited course in RE is provided as an option of study for pupils where possible in KS5
RE, where possible, is taught as a continuous provision by specialist RE teachers where pupils
have regular opportunities to deepen their learning and receive feedback.

Where pupils are not enrolled in an accredited course, learning outcomes for pupils should be
clearly identifiable.

Learning should link to and build on prior learning.

Whilst this guidance is endorsed by Northamptonshire SACRE, we acknowledge the
shortage in teachers of RE nationally, with the number of RE teachers remaining
stagnant since 201114,

10 Deep and Meaningful Report, Ofsted (2024), Deep and meaningful? The religious education subject report - GOV.UK last
accessed November 2024

11 The shortage of subject specialist teachers for religious education, Culham St Gabriel’s, FINAL-Shortage-of-RE-Specialist-
Teachers-2-23.pdf last accessed November 2024
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Below are some examples of RE enquiries that 14—-19-year-olds could carry out in RE:

Year 12 Year 13
Term 1 | What can we know? (Philosophy) How is belief changing locally,
nationally and globally? (Social Sciences)
Pupils are introduced to the subject by
looking at different philosophical responses | pupils can analysis and evaluate local,
to epistemological questions such what national and global trends of adherence to
knowledge is and how do we know what is | rejigious belief. Pupils can investigate the
true? reasons behind trends and changes and what
impact this has on society.
Term 2 | Climate Change: Whose responsibility, | Why do some people believe in the
is it? (Social Sciences) existence of God? (Theology)
Pupils can look at the different beliefs of Pupils can explore the philosophical question
religious and non-religious worldviews on of the existence of God and how belief in the
whose responsibility it is to care for our existence of God can support people in their
planet, and how this impacts people’s lives. Pupils can explore the counter
actions in different ways. arguments that people with non-religious
_ worldviews put forward around the existence
Pupils COl_JI_d ook at th_e gnaliendesiana of God and how non-religious worldviews can
opportunities to affecting change. . o
also support people in their lives.
Term 3 | What are the ethical implications of AI | Are we truly free? (Social Sciences)
for society? (Philosophy)
Pupils to consider the rise of technology and | Pupils can look at the philosophical and
AI and what ethical questions this throws up | sociological arguments around determinism
for contemporary society and in the future. | versus free will, as well as evaluating
theological teachings and beliefs that centre
on this question.
Term 4 | What is human nature? How should we | What ethical implications does medicine
behave? (Philosophy) pose for society? (Philosophy)
Pupils can look at the concept of good and Pupils will consider the ethics of medical
evil and whether it is a choice that people issues in contemporary society. Pupils can
make about how they live their lives. Pupils | evaluate different religious and non-religious
could evaluate different sociological and worldviews approaches to these issues as well
theological responses to these questions. as developing their own views. Pupils can
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medical issues that we may face.

Term 5 | Religion as a force for division or Reflection: What is your own

healing? (Theology) worldview? (Social Sciences)

people’s behaviour and whether it is a the factors that have been influential in
source of good both historically and in the | shaping it.
contemporary world.

15.Guidance on Curriculum Planning

The consultation that was undertaken in preparation for developing this agreed syllabus
suggested that many schools wish to use the suggested syllabus and the units that sit
beneath it. With this in mind, the agreed syllabus has been developed with consideration
to the local, national and global demographics; however, we welcome schools to further
adapt and plan their religious Education (RE) curriculum with consideration of their schools’
cohort and local demographics.

While the syllabus undergoes significant changes to align with national guidance, schools
can review their existing curriculum and keep what they consider to be outstanding and
strong RE. The next step is to consider how this fits with the statutory requirements of the
new syllabus and plan the rest of the curriculum accordingly.

If you would like to write your own units or review units in your existing curriculum, the
guidance below may help in this process:
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Steps to planning units in RE:

Step 1: Developing
a 'big’ unit enquiry
question that is
compatible with the
end-of-phase
learning outcomes

Select your own question or adapt a question from this recommended
syllabus; ensure that you can explain where the unit leads on from
previous learning, what pupils will gain from the unit, and that it is
compatible with the (statutory) end-of-phase outcomes (you may also
want to look at the unit learning outcomes column in within the suggested
units and see how they can be adapted to your enquiry question).

Step 2: Select
specific content and
knowledge to learn

Consider what content and knowledge pupils should learn in this unit.
Consider how the content and knowledge build from previous learning.
Ensure that the content provides opportunities to cover the three
disciplinary lenses.

Design 4-6 smaller questions that help pupils to answer the ‘big’ enquiry
question and deliver the content you have selected.

At this stage, you may wish to create 3-6 core knowledge statements.

Step 3: Writing
learning outcomes

Thinking back to the ideas you had in step 1 about the learning outcomes,
develop them further by using the three disciplinary lenses to categorise
them and ensure that they are compatible with your content and delivery.
You can also turn them into pupils-friendly statements, which will help
pupils understand what they will have learned by the end of the unit.

Step 4: Designing
delivery

Design the delivery of the unit using a range of activities. You can use
ideas from the recommended units in this syllabus, activities you already
deliver, and suggestions from elsewhere. Ensure that these activities
enable pupils to learn the core knowledge statements. Ensure that there
are secure and regular opportunities for pupils to recall, recap and gain
new knowledge in each lesson to ensure knowledge is remembered.

Step 5: Designing
an assessment

Depending on your school's approach, you may wish to carry out an
assessment of pupils' progress. Select one or more learning outcome
statements and use them to develop assessment criteria and a method for
measuring pupils' progress. Assessment can take place at any stage of the
unit. Pupils can be assessed not only on their current learning but also on
what they have previously learned, which supports their ongoing progress.

Step 6: Key
vocabulary and
connections to prior
learning

Consider the key vocabulary you want pupils to learn/use within the unit
and clearly state it in the planning. Make explicit links to prior learning in
planning to enable teachers to extract connections from pupils. Keywords
could be provided at the beginning of each unit to pupils so that they can
reference back to them when needed. In KS3 keywords would be provided
for pupils to find out definitions as an initial homework activity.
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16. Guidance on Assessment

Assessment refers to how teachers check the extent to which pupils have learned the
curriculum. In religious education, just as in other subjects of the curriculum, it is important
to let pupils know how they are doing and what they must do next to make progress.
Ofsted state in the 2024 'Deep and Meaningful' report on RE; that schools should "develop
manageable assessment methods that move beyond the simple recall of factual
information. They should check that pupils recall and understand the intended curriculum
over time and that the domain of their knowledge is expanding." Ofsted states, "We focus
on the kind of assessment that checks whether pupils have learned the content of the RE
curriculum. Approaches to assessment that do not check whether pupils have learned the
curriculum are not very useful in determining pupils' progress in RE. In RE, assessment
does not have to be used excessively.”

Teachers have the option to require pupils to complete an assessment task to demonstrate
their learning within the units taught, but it is not always necessary. In terms of
assessmentin RE it is not required to assess every pupil every term or unit formally. The
purpose of RE assessment is to:

e Help pupils learn, retain information

e Apply their knowledge effectively in rich and varied ways

e Provide opportunities to recall learning from previous units to show they are making
progress throughout the curriculum.

Schools should develop assessment methods that align with these objectives. It is up to
each school to decide how assessment in RE is monitored and communicated to parents
in line with their assessment policies. However, head teachers must send parents
a written report on their child's progress for the academic year, including RE.

Each unit in the recommended syllabus has assessment suggestions that link to one or two
of the learning outcomes and knowledge statements for the unit. These assessment
suggestions are provided as examples and are not required as part of the syllabus; they
are there to provide suggestions and ideas.

The following considerations for assessment in RE have been compiled in relation to the recent
findings in the Ofsted Report of RE ‘Deep and Meaningful’ (2024):

e High-quality RE uses assessment 'sufficiently, but not excessively.’

e Good-quality assessment in RE relates assessment expectations precisely to the RE
curriculum.
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e Focus on assessing what pupils know and the knowledge they have learned rather than on
personal knowledge (personal qualities, beliefs, and values). This aligns more with the theology
and social sciences lenses used to ground this syllabus.

e Consider incorporating prior knowledge within assessments to see how much knowledge pupils
remember over a longer period rather than just that particular unit. "7he curriculum maps out
the journey of what it means to get better'at RE. So, teachers want to know whether pupils
have made progress in RE and need to ask as a summative question. Have pupils learned and
remembered the RE curriculum? If pupils have learned this curriculum, then they have made
progress. “This can be achieved by sampling from the knowledge that teachers expect pupils to
retain from earlier parts of the curriculum, as well as checking what has most recently been
taught.

e Assessments should capture pupils' understanding of specialist vocabulary, as well as capture
pupils' range of substantive knowledge by asking summative questions, e.g., Changing
assessment questions from questions like 'What are the Five Pillars of Islam?' to questions like
How might the Five Pillars of Islam impact the lives of Muslims today?' The former question is
more limited in scope and less oriented toward the kind of meaningful questions that scholars
might ask about religion and non-religion than the latter. The latter question enables pupils to
apply a range of substantive knowledge and consider the kind of knowledge that would be
needed to answer the question appropriately.

How one school used assessment effectively?

“In one infant school, the RE curriculum was very clearly defined. Teachers knew precisely what
knowledge they expected pupils to have before they left for the junior school. This included important
words which pupils would need to know, the stories that they would recall and the conceptual knowledge
that they would gain through listening to stories, thereby learning about the ways in which believers lived
in a range of countries.

Teachers used assessment tasks that checked important vocabulary. They also used discussions to check
what pupils could explain during lessons. Teachers made sure that they listened to what pupils with SEND
and those who were disadvantaged could tell them. Swift verbal explanations from teaching assistants
helped pupils who had not understood something, or who had missed a lesson, to catch up. Teachers also
checked pupils' written work.

This gave teachers deep knowledge of what pupils had and had not remembered. For example, they
identified that pupils were able to explain the importance of Shabbat to Jews. But they also knew that
pupils found it difficult to recall a symbolic meaning of the Chanukiah.”
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Additional Key stage 3 findings from Ofsted’s report ‘Deep and Meaningful?’
(2024)

o Ofsted found that at key stages 3, 4 and 5, a common assessment task is for pupils to
construct an argument. When teachers are unclear about what is appropriate evidence,
purpose and backing for that specific argument, this assessment practice is not as effective as
it could be.

¢ Summative assessments in key stage 3 were typically written by teachers to assess the
knowledge that pupils had secured. They checked pupils' use of specialist vocabulary and
knowledge of important concepts. These assessments usually took place at the end of the
unit. However, they rarely included prior knowledge from previous units. In this way, few
schools revisited this in subsequent assessments to see what pupils had remembered over a
longer period. This meant that assessments did not actually check how much of the
curriculum pupils had learned over time. Therefore, in most cases, assessments were unlikely
to provide valid information about pupils' progress through the curriculum.

e Further, there are significant limitations and problems with applying exam-style questions
(such as GCSE religious studies exam questions) in non-qualification contexts, including key
stage 3. First, pupils will not have had the opportunity to learn the domain of the programme
of study. Second, the specific RE curriculum cannot be assessed effectively by generic exam
skills. Finally, these types of questions too often promote a narrow 'oppositional' approach to
thinking about religious and non-religious traditions.

For more information and complete guidance, please refer to Deep and Meaningful? The religious
education subject report - GOV.UK (www.gov.uk).

17.Guidance on RE visitors and visits

It is desirable that all pupils visit a church or other Christian place of worship, and the school should
make all efforts to plan visits to religious buildings of other faiths. Visitors from different faiths and
worldviews should be encouraged to visit all schools. When neither visits nor visitors are possible,
virtual tours and resources are recommended.

The RE Hubs project, which supports Religious Education, teachers, and practitionersin the UK, has
a website that provides contact details of guest speakers to schools and school Speakers (re-
hubs.uk). RE Hubs require speakers to have undertaken a 1.5-hour accreditation to gain an 'RE
Hubs kite mark.' For more information on the accreditation please visit RE Hubs Kite mark training

(re-hubs.uk).
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As with any visitors to your setting, please follow your school's safeguarding measures. Any
unregulated activity should be supervised by staff at all times.

18. British Values in Religious Education

Importance of British Values in Religious Education

British values are key ideas that form the foundation of life in the UK. These include democracy, the
rule of law, individual liberty, mutual respect, and tolerance of different faiths and beliefs. In RE,
these values help pupils understand how to live together peacefully and respectfully and they
promote moral and ethical reasoning in relation to religious and philosophical teachings.

1. Democracy: Tolerance of

Everyone should 2. The Rule of 3. Individual 4. Mutual Those with
have a say in LaIW' Evervone is Liberty: The Respect: Different Faiths
decisions that e ua.l befcr};e the right to make Treating others and Beliefs:

affect them, and ?aw and must your own choices with Acceptingand

that people follow the rules and live your life consideration and respecting people
should be able to no matter who. freely, as long as valuing different who hold

take partin thev are it doesn't harm views, cultures, different religious

voting and y are. others. and lifestyles. beliefs or no

elections. beliefs at all.

Connecting British Values to RE Themes

In RE, pupils can learn about British values and how they connect to religion and belief. These values
can be explored through the teachings and stories of different religions, helping pupils think about how
worldviews promote respect and fairness in society.

o Democracy and Belief Systems. Pupils can explore how religions support fairness, justice, and
equality. This can help them understand how these ideas connect to British values, like having a
voice in decisions that affect society.

e The Rule of Law and Religious Teachings: Many religious and non-religious worldviews teach the
importance of following rules and acting ethically. In RE, pupils can make connections between
these rules and the rules within UK laws to see how both aim to make society fair and peaceful.

o Individual Liberty and Religious Freedom : Pupils can look at how different religious and non-
religious worldviews support freedom of choice and belief and why this importantin the UK.

o Pupils can also reflect on what it means to have freewill to these different worldviews.
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o Mutual Respect: RE helps pupils understand and respect different worldviews, beliefs, practices,
and cultures. By discussing and learning about different worldviews pupils can not only
appreciate diversity but also what unites humanity. These discussions in themselves help pupil’s
role-model respective dialogue.

o Tolerance of Those with Different Faiths and Beliefs: Through exploring different religious and
non-religious worldviews, pupils can learn about the value of accepting and respecting others.

How do make connections to British Values in RE

There are many ways British values can be woven into an RE syllabus, and the following are just a few
suggestions for integrating these important principles into teaching and learning:

e (Classroom Display: Create a display of British values which can be referred to at various points of
a unit or lesson.

e Unit Reflection. At the end of each unit, guide pupils to reflect on how the topics they've studied
connect to British values.

e Discussion and Debate: Incorporate debates or discussions on how religious teachings support or
challenge British values, encouraging pupils to think critically about both.

e Role-Playing and Scenarios. Use role-playing activities where pupils must apply British values in
different contexts, helping them understand how values work in real-life situations.

e (ase Studies: Present real-life examples of how different people contribute to British society,
showing how the principles such as respect and tolerance are put into practice.

e Relating Texts to Values: When studying religious texts, highlight passages or teachings that
reflect British values, helping pupils connect faith-based principles with societal values.

e Personal Reflection. Encourage pupils to reflect on their own values in relation to what they are
learning.

o Interfaith Learning. Use interfaith dialogue or guest speakers to show how various worldviews
contribute to the diverse British society, promoting mutual respect and understanding.

e Linking to Current Events: Relate current events or news stories to themes in RE, discussing how
British values are upheld or challenged in religious contexts in the UK.
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19. Unit Mapping for Suggested Syllabus

Please note the suggested syllabus and accompanying units are not a statutory requirement of this syllabus, schools are welcome to use them

and modify as appropriate to their settings. The first number of the unit refers to the year group (e.g. 4.6 is year 4, unit 6).

EYFS & KS1: Colour-coding relates to the disciplinary lens they focus on. The number relates to which key concept it is from.

0.1 What special times
do we celebrate?
(Social Sciences)

1

0.2 Why is the nativity
story important to
Christians? (Theology)

2

0.3 Where do we belong
and what makes it
special? (Philosophy)

3

0.4 What stories are
special and why? (Social
Sciences)

1

0.5 Why is Easter an
important time for
Christians and what special
things to they do at Easter?
(Theology)

2

0.6 What is special about
the world? (Philosophy)

3

1.1 How do people
know how to treat each
other? (Philosophy)

1.2 What do Christians
say God is like?
(Theology)

1

1.3 Part 1: Diversity
within Judaism: What do
Jews believe and how
may they live? (Social
Sciences)

2/4

1.4 How can we care for
the world? (Theology)

1.5 Part 2: Diversity within
Judaism: What do Jews
believe and how may they
live? (Social Sciences)

2/4

1.6 Why are holy books
special to Christians and
Jews? (Philosophy)

6

2.1 Part 1: Diversity
within Islam: What do

2.2 Is Christmas only
special to Christians?

2.3 Part 2: Diversity
within Islam: What do

2.4 How do festivals
bring people together?

2.5 What do different
people believe about

2.6 Why are holy places
special to some people?

Muslims believe and (Philosophy) Muslims believe and how (Social Sciences) forgiveness? (Philosophy) (Theology)
how may they live? may they live? (Social
(Theology) Sciences)
2/4 6 2/4 1 5 3
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KS2: Colour-coding relates to the disciplinary lens they focus on. The number relates to which key concept it is from.

3.1 Diversity within
Hindu Dharma: What do
Hindus believe and how

may they live?
(Theology)
2

3.2 How and Why are

people welcomed into

different communities?
(Philosophy)

1

3.3 Diversity within
Hindu Dharma: What
do Hindus believe and

how may they live?

(Social Sciences)
4

3.4 Why is Jesus a special
person to some religious
people? How might this

help Christians lead a
good life? (Theology)
5

3.5 What do Jews learn
about Passover? What
special things might they
do? (Social Sciences)

6

3.6 How do beliefs and

ideas about land shape

the way human beings
live? (Philosophy)

3

4.1 Part 1: What is a
Humanist? What matters
most to a Humanist?
(Theology)

1

4.2 What do different
people do in difficult
times? What impact
might it have on them?
(Theology)

6

4.3 Part 2: What is a
Humanist? What do
they believe about
leading a good life?

(Social Sciences)

5

4.4 What do Christians
learn about the
incarnation of Jesus? Do
all Christians agree?
(Philosophy)

2

4.5 What are the five
pillars of Islam and how
do Muslims live by them?

(Social Sciences)

4

4.6 What do different
people believe about the
creation of the world?
(Philosophy)

3

5.1 What is a worldview?
What are the worldviews
of people where I live?
(Social Sciences)

1

5.2 What is the role and
impact of the Mandir on
the lives of Hindus and
the local community in
your area and around
the world? (Theology)
3

5.3 Is Easter a
commemoration or a
celebration for
Christians? (Theology)

2

5.4 What are Jewish food
laws (Kashrut) and How
do these beliefs impact

Jewish people in different

ways? (Philosophy)

5

5.5 Why is Prophet
Muhammad so special to
Muslims? How might this
help Muslims lead a good

life? (Social Sciences)
4

5.6 What do different
people believe about what
happens when you die?
How might this impact the
way they behave in life?
(Philosophy)

6

6.1 Are science and
religion in conflict when
it comes to creation?
(Philosophy)

6.2 What do Hindus
believe about the cycle
of life and death? How

does it impact their lives?
(Social Sciences)
5

6.3 Why is Jerusalem a
sacred place to people
who follow Abrahamic
religions? (Theology)

1

6.4 Why is it important for
Muslims to fast in
Ramadan? How does
Ramadan impact Muslims’
lives? (Social Sciences)
4

6.5 Should we be able to
use the natural world as
we wish? (Theology)

6.6 What does it mean to
be a Christian? Exploring
diverse beliefs and
practices. (Philosophy)

6
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KS3: Colour-coding relates to the disciplinary lens they focus on. The number relates to which key concept in is from.

7.1 What is religion?
What counts as
knowledge? (Theology)

1

7.2 How important was it
that Jesus was human?
(Theology)

6

7.3 Animal Rights: Do
we have the right to
exploit animals?

3

7.4 Is Hindu Dharma a
monotheistic or
polytheistic religion?
(Social Sciences)

4

7.5 Who is Buddhist and
how do they account for
suffering in the world?
(Social Sciences)

2

7.6 Is causing conflict ever
justified?

5

8.1 What did early
societies believe about
creation? (Theology)

3

8.2 What do Sikhs learn
about acts of charity?
How might it impact the
way they live? (Theology)

2

8.3 Diversity within
Judaism: What does it
mean to be Jewish?
(Social Sciences)

6

8.4 How do Humanists
decide what to
believe? How does this
impact the way they
live? (Social Sciences)

4

8.5 What do different
people believe about
death and the end of the
world?

5

8.6 Introduction to
Philosophy: What does it
mean to be human?

1

9.1 What are different
types of worldviews?
Why do people see the
world differently? (Socia/
Sciences)

1

9.2 Should the morality of
life ethics be strict or
flexible?

9.3 Problem of Evil: Why
is it difficult to believe in
God? (Theology)

9.4 Was the Holocaust
religiously motivated?
How have Jews
responded differently to
persecution? (Social
Sciences)

6

9.5 Diversity within Islam:

What are the important
beliefs that Muslims
share? How may this

impact their lives?
(Theology)
4

9.6 Was Jesus the
Messiah? How do
Abrahamic views differ?
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20.EYFS Units

0.1 What special times do we celebrate?

Suggested Impact and Suggested content: (teachers can select akternative content as appropriate) Knowledge Statements:
questions to learning
explore: outcomes: (intended

to enable pupils to achieve

end of key stage outcomes)
1. Why is a Can recognise that | 1. Can pupils talk about their own Birthdays or special celebration? | Talk about my own birthday
birthday special people have What did they do, and how did they feel? Watch Topsy and Tim’s | or a celebration.

and how do we
celebrateit?

2. Why is Bonfire
night special?

3. What is Diwali?
Why is it special
to Hindus?

4. What is
Hanukkah?

different beliefs
about celebrations.

Can begin to
understand what
different people do
to celebrate special
times.

Can talk about a
celebration they
have been involved

Birthday Topsy and Tim - Series 2: 28. Birthday Party - BBC
iPlayer. Was that like your own birthday? E.g. presents, cards,
game, cake, candles/ lights, friends and family. Pupils can draw a
picture/ bring in photos of their own birthdays or other
celebrations and talk about what they did. Pupils can plan a
birthday celebration for a special class toy.

2. Explain to pupils that Bonfire night is a British festival, involving
food, fireworks and a party. Ask pupils if they have seen fireworks
and/or been to a Bonfire night display. Watch
https://www.bbc.co.uk/cbeebies/watch/my-first-festivals-bonfire-
night and discuss why people celebrate bonfire night in this

Birthdays usually involve
candles, food and presents.

Explore the story of bonfire
night (Guy Fawkes) and its
significance to
Northamptonshire; It is
celebrated with fireworks
and food.

Diwali is a Hindu festival.
The story of Diwali is about
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https://www.bbc.co.uk/cbeebies/watch/my-first-festivals-bonfire-night

Why is it a special
festival for Jews?

5. Why is
valentine’s day
special for some
people?

6. Why do some
people get
married? How do
people make a
wedding special?

in and what they did
to celebrate.

country. Pupils could also explore the significance of
Northamptonshire in the Gun Powder Plot (Sir Everard Digby, a
key conspirator, living there and using his estate, Drayton House
in Titchmarsh to plan and discuss the plot). Learn the poem;
Remember Remember the 5" November. Pupils could paint or
create a fireworks display.

. Pupils recap Bonfire night and explain that other celebrations

involve light e.g. Diwali. Explain that Diwali is known as the
festival of lights because it shows good over evil (you may want
to draw comparisons here to Jesus being the light of the world for
Christians), when Rama and Sita’s return home. Create a special
Diwali area in the classroom with lights, Indian music, Rangoli
patterns, and photos of celebrations. Pupils could act out making
special Diwali food in play kitchens. Pupils could make Diva lamps
out of clay, decorate them with colourful paints and add tea light
candles and/or practice decorating Rangoli patterns. If possible,
this would be a good opportunity to invite a Hindu visitor to
discuss how and why they celebrate Diwali, or watch
https://www.bbc.co.uk/cbeebies/watch/lets-celebrate-diwali.
Discuss with pupils what the special message of Diwali for Hindus
is.

. Show the pupils a Menorah and see if they can work out what it

is. Explain that Hanukkah is a festival of lights for Jews. Pupils

light and the victory of
goodness.

Jews celebrate Hanukkah.
By having a party, playing
games and lighting a special
candle.

Valentine'sday is a
celebration of love where
people give cards and gifts
to one another.

Many people choose to get
married as a celebration of
their love.

Connecting to
Continuous Provision:

Birthday boards.
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https://www.bbc.co.uk/cbeebies/watch/lets-celebrate-diwali.

can watch https://www.bbc.co.uk/cbeebies/watch/my-first-
festival-hanukkah and discuss the different ways in which Jews
celebrate Hanukkah. Explain to pupils that it is a festival of light
because Jews remember the number of days the Menorah stayed
alight for. The candle only had enough oil for one day, so it was
very special. Pupils could be given a template of a Menorah and
number each candle then decorate it.

. Explore Valentine’s Day with pupils, explainingit is a celebration
of love, where you can find hearts and candles in shops, and sing
songs about loving people that are special to you. Pupils can
make their own Valentine's cards or create a class heart bunting
to display. Explain that Valentine’s Day is a very old festival
celebrated around the world. You may want to explain that some
festivals are religious and related to a belief in God whereas some
festivals are not.

. Explain that an important celebration around the world is when
two people get married and it is a celebration of love. Discuss
with pupils if they have been a guest at a wedding. Where was
it? What did you see (e.qg. food, cake, special clothes, flowers,
bright colours)? The pupils can dress up and re-enact a wedding
in the home corner or a local church. Explain that people that
believe in a God/Gods might get married in a religious place like a

Enhancements to the role
play area e.g. celebrating at
home the festivals.

Creative workshop area -
tools and techniques.

Cards, posters, and gifts to
support the celebration.

Visit to local place of
worship.

Wedding pictures/albums.

Videos of celebration if
pupils haven't got first-hand
experience.

Stage area: dances and
dressing up according to the
celebration.

Books to support fiction and
non-fiction.
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church and pray to God for a happy marriage whilst others may
get married in a town hall or a place that is special to them.

Pattern making and
repeating patterns.

Experience foods from the
celebrations cooking, snack
and tasting.

Key vocabulary:

Links to prior knowledge: (Prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Celebrate, Festival, lights, Diwa, Diwali,
Rama, Sita, Valentine’s Day, Hanukkah,
Menorah, wedding, marriage

0.2 Why is the nativity story
important to Christians?
0.3 Where do we belong
and what makes it special?
1.2 What do Christians say
God is like?

1.6 Why are holy books
special to Christians and
Jews?

2.2 Is Christmas only
special to Christians where
we live?

2.4 How do festivals bring
people together?

3.4 Why is Jesus a special
person to some religious
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people? How might this help
people lead a good life?

4.4 What do Christians learn
about the incarnation of
Jesus? Do all Christians
agree?
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0.2 Why is the nativity story important to Christians?

prepare for the
birth of a baby?

2. What happened
in the Christmas
story?

3. How do
Christians prepare
for the special day
of Christmas?

4. What types of
things do Christians
do at Christmas?

understand that Jesus
is a special person to
Christians.

Can simply describe
what happened in the
nativity story.

Can recall some simple
descriptions of what
Christians may do to
prepare for Christmas.

Can make simple
connections to special
days or events that
they may prepare for in
the lives.

1.

Discuss with pupils what happens when a new baby is
welcomed drawing on their own experiences where
appropriate. Pupils could watch CBeebies: My First - Baby
Brother - YouTube. You could discuss the types of gifts a new
baby might receive; pupils could create a playdough model or
drawing of a gift they would choose for a new baby.

Introduce to pupils that they are going to be learning about a
person called Jesus who is special to Christians and Christians
celebrate the day he was born, Christmas Day. Watch The
Christmas Story for Kids | Bible Stories with Sarah & Simon |
Animated Bible Story for Kids - YouTube which outlines the
Christmas story. Discuss with pupils the three wise men
travelling to bring Jesus gifts, showing that Jesus was special.
Storyboard the Christmas story; pupils could put pictures into
the correct order or use puppets/small world toys to recreate
the story, or link to oracy; pupils can rehearse telling the story

Suggested Impact and learning | Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to outcomes: (intended to
explore: enable pupils to achieve end of
key stage outcomes)
1. How do people Can begin to Alongside this unit pupils could prepare for a nativity performance. | The nativity story is about

the birth of Jesus, a special
person to Christians.

The Angel Gabriel visited
Mary (and Joseph in a
dream) to tell them they
were going to have a baby,
called Jesus.

Jesus was born in a
manger, a place to keep
animals and good. He was
visited by three wise men
and shepherds.

Christians prepare for
Christmas with advent
calendars, candles and
wreaths.
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https://www.youtube.com/watch?v=95-mz_Mi-2g
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https://www.youtube.com/watch?v=OiEtuCaOEB4
https://www.youtube.com/watch?v=OiEtuCaOEB4

off by heart in groups with pictures or objects to help them
remember key points.

. Ask pupils how they may prepare for a special day, e.g. their
birthday. Introduce pupils to idea that Christians celebrate
Jesus’ birth on Christmas day and that many Christians will
countdown to Christmas; this countdown time is called Advent
and is a special time of waiting and preparing for Christmas.
Pupils could each get assigned a day to design a drawing for a
giant floor advent calendar; they can draw their assigned day
and decorate with something that Christians might have to
prepare for Christmas or may think about; (suggested pictures
can be provided; purple cloth, a wreath, advent candles, cards,
special meal, wrapping presents, an angel, Mary, Joseph and
baby Jesus, Christmas trees and decorations). Pupils take turns
laying their numbered day down in order and may describe
simply what they have drawn and how it connects with
Christmas.

. Pupils to think about what types of things people may do to
celebrate Christmas. Pupils could look at popular Christian
carols (which were often songs written for children that evolved
into carols) which are sung at Christmas e.g. Away in a Manger
(Away in a Manger | Song and Lyrics | The Good and the
Beautiful (youtube.com); pupils could have images of different

Christians do many things
to celebrate Christmas,
including singing carols.

Connecting to
Continuous Provision:

Link to baby clinic in role
play

Act out the Christmas story
using costumes and props

Christmas linked hymns and
songs add instruments
actions
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https://www.youtube.com/watch?v=slaSjGFIjZ8
https://www.youtube.com/watch?v=slaSjGFIjZ8

symbols/pictures that they have to hold up when they hear the
world mentioned in the story; e.g. Jesus, manger, stars, and
cattle, stopping the song to discuss the significance of each
symbol. Discuss with pupils why people enjoy singing songs
together.

Key vocabulary:

Links to prior knowledge: (Prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Special, Christmas, God, Jesus, Mary,
Joseph, gifts, manger, shepherds, wise
men, advent calendar

0.1 Who are the people in sacred (special) stories and why might
they be important to people today?

2.2 Is Christmas only
special to Christians where
we live?

2.4 How do festivals bring
people together?

3.4 Why is Jesus a special
person to some religious
people? How might this help
people lead a good life?

4.4 What do Christians learn
about the incarnation of
Jesus? Do all Christians
agree?

5.3 Is Eastera
commemorationor a
celebration for Christians?
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6.6 What does It mean to
Be a Christian? Exploring
diverse beliefs and
practices.
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0.3 Where do we belong and what makes it special?

4. What groups
do religious
people belong
to?

5. How do we
show people
they are
welcome?

that people who
are part of a
group, including
a religion, may
do similar
things.

Can recognise
some religious
or non-religious

2. Recap with pupils the discussion around being part of family and explain

that each family is a group of people, of which they belong to. Ask
pupils what other groups they may belong to (e.g. a sports team,
swimming club, church or other religious group etc.). Ask pupils if they
have any special clothes they have to wear as a member of this group,
do they have a special and unique symbol (logo)? Explain to pupils that
they are also part of a table group, class group and a school group.
Pupils could be given a selection of symbols that they may be familiar
with (or they could bring in a symbol from a group they are a member

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to | learning
explore: outcomes:
(intended to enable
pupils to achieve end
of key stage
outcomes)
1. & 2. Where | Can understand |1. Share a story about being part of a family and explore how everyone's People can belong to
do you that people who families are different. Pupils can bring in a photo of their family from different groups, such as a
belong? share beliefs home and can recreate the photo through drawing/painting/playdough, | family, a classroom, a school
about the world or they could draw a simple family tree of their family. Discuss with and/or a local community.
3. What is can be part of a pupils some of the great things about being part of their family, as well
special about | religion. as some of the challenges (e.g. having share with siblings, tidying up Belonging to something helps
where we etc...). Lastly discuss what it means for families to care for each other | people feel cared for, loved,
belong? Can understand and to love one another, how can these be shown? safe.

Religions use symbols such
as the cross for Christianity or
the Star of David for Judaism.

Ideas for continuous
provision:

Making family books or shoe
boxes and have in the
provision to refer to.
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worldview
symbols.

Can reflect on
the groups that
they belong to.

Can reflect on
what belonging
means to them,
and to others.

of) and could draw one of the symbols or create it with playdough or
they create a symbol for the table they are on. Ask pupils how
belonging to these different groups makes them feel, finishing the
sentence ‘Belonging to a group makes me feel...’

. Recap with pupils what it means to belong. Explain that they also belong

to a local community. On a large roll of paper pupils could work together
to create a roadmap of the local area using photos of local buildings and
landmarks (e.g. the school, post office, places of worship, shops, park,
memorial, community centre/library, swimming pool etc...). They could
then place the picture they draw of their family in lesson 1 and add them
to the roadmap to show that they also belong there (Alternatively,
photos of local buildings and landmarks could be cut up as jigsaws and
pupils could put together the puzzle pieces). Pupils could then discuss
what the different pictures are of, and what makes the area special to
belong in.

. Explain to pupils that some people belong to groups that relate to what

they believe about the world and who or what created it, some of these
different groups are called religions, and they normally believe the world
was created by a God (pupils could also be told that many people do not
believe in a God, and they can be part of groups too, but they are not
part of a religion). Ask pupils if they have any of their own experiences
of being part of a religion; what types of things will they do or go to as
part of that religion? Try to draw out that people in a religious group will

Lots of photos of the pupils in
the provision.

Visits from family members.

Ensuring resources reflect
diversity.
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often believe and do similar things. Remind pupils of the symbols they
looked at in lesson 2 and provide images of symbols from different
religious or non-religious worldviews (these could be images of someone
wearing the symbol as jewellery or on their clothes, or it could be on a
building, a card, a book). Let the pupils look at the different symbols
(see key vocabulary section of this unit plan for suggestions) and ask
them what they notice, or if they recognise any of them. Discuss with
pupils that symbols not only remind people of the group they belong to
but help to identify special books and buildings that might be important
to the group too. Talk through the symbols with pupils and explain what
religion or worldview they represent. Pupils can then pick a symbol to
recreate.

. Ask pupils how they felt when they first arrived in the classroom at the
beginning of the year, were they scared, excited? What helped them to
feel comfortable? Explain to pupils that it is important to make people
feel safe and comfortable when they join a new group because it can be
difficult to join something new. Ask pupils if they can remember what
religious group the cross symbolises and explain that when many babies
are born to Christian parents, they have a welcoming ceremony called a
baptism. Pupils could look at different objects (or photos) of objects
from a baptism (e.g. invitation, a card, certificate, baptismal gown,
cross, children’s bible, baptismal candle and baby presents given at a
baptism, images of; a church, the baptism taking place, a font, and a
christening cake). Discuss with pupils what the objects are used for.
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Explain to pupils that Baptisms help welcome the new baby into the
church and the Christian faith, to which they belong to. Think back to
the pupils first day of school and how they felt. If a new pupil was to
join their class, what could they do or give them to feel welcome and to
help them feel they belong (e.g. smiles, shown around the classroom,
given a draw, a book bag, a label, a photo on the hook etc...)?

Key vocabulary: Links to prior knowledge: (prior knowledge should be discussed at the beginning of the | Links to future units:
lesson to help pupils make connections and deepen knowledge)

Family, group, belonging, symbol, | 0.1 What special times do we celebrate? 1.1 How do people know how

religion, god, beliefs, symbol, 0.2 Why is the nativity story important to Christians? to treat each other?

cross (Christianity), star of David 1.2 What do Christians say

(Judaism), Star and crescent God is like?

(Islam), Aum (Hindu Dharma), 1.3 Part 1: Diversity within

Happy Human (Humanism). Judaism: What do Jews
believe and how may they
live?

2.1 Part 1: Diversity within
Islam: What do Muslims
believe and how may they
live?

2.6 Why are holy places
special to some people?
3.1 Diversity within Hindu
Dharma: What do Hindus
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believe and how may they
live?

3.2 How and Why are people
welcomed into different
communities?

4.1 Part 1: What isa
Humanist? What matters
most to a Humanist?

5.1 What is a worldview?
What are the worldviews of
people where I live?
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0.4 What stories are special and why?

people look after
special objects
and books?

3. How do
Christians and
Jews look after
books that are
special to them?

4. How do Bible
stories show
that Jesus is

behind them.

Can recognise
some religious
words, e.g. God,
Bible, Torah,
Jesus.

Can identify some
sacred books e.g.
Torah and Bible
and be able to
describe simply

the pupils really enjoy the story/information inside? Do they have
interesting pictures inside? Where did the book come from, was it
given to them by someone? Does the book tell you or teach you
something? Explain that some books contain messages which we can
learn from. You could play ‘Here we are’
https://youtu.be/cPPQdDwWTUVE?si=7jIjsX9PFgTxdhEb and pupils can
think about what can be learned from this story e.g.; being equal,
kindness, looking after the world. Pupils can think of some examples
where they might use these attributes to help them in their daily
lives.

. Recap with pupils what makes a book special and think about how

things that are special are cared for; provide pupils with the outline
of a house with an appropriate number of windows pre-drawn on. In

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to learning
explore: outcomes:

(intended to enable

pupils to achieve end of

key stage outcomes)

1. Why can Can discuss . Discuss with pupils what makes something special, explainto pupils | The Bibleis a special book to
stories be simply some that they today will look at stories that are special to them. Prior to Christians; whilst the Torah is
special? religious and non- the lesson pupils could bring in a book that is special to them or they | special to Jews.

religious stories could select a favourite book from the classroom. Ask the pupils to
2. How do and the meanings discuss the book they have chosen; Are these books special because | Stories can contain messages

that help people lead their
lives; e.g. being kind.

Connecting to Continuous
Provision:

Shoe-box activity of special
items to the pupils.

Special stories available within
the provision e.g. interactive
display, book corner.
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https://youtu.be/cPPQdDwTUvE?si=7jIjsX9PFgTxdhEb

special to
Christians?

5.How can a
story from the
Bible show a
Christian how to
treat other
people?

how they may be
looked after.

Can talk simply
about how some
of the stories and
messages behind
them.

Can identify a
book that is
important to them
and be able to
simply explain
why.

Can reflect on
some of the
meanings from
the stories and
how they may
apply to their own
lives.

each window, ask pupils to draw a special book or object they have
in their home that a passer-by might see if they peeped in through
the window. Discuss where the book or object is kept? How is it
kept safe? Look at the area where books are kept in the classroom
or the library and discuss how they are looked after in school; a list
of expectations could be created and given to pupils as a bookmark
to decorate and keep for their books.

. Recap with pupils how they keep special objects/books safe. Explain

that some books are special to groups of people; such as the Bible to
Christians and the Torah to Jews and they are looked after carefully
because they are special to them (Bibles can be kept elevated in the
house or church to show it is special, it might be covered by an
ornate cloth to protect it and show that it is special, Torah scrolls
which are in a synagogue,; are handwritten, kept in a special cabinet
called an Ark, and a pointer called a Yad is used to help people read
them without touching the scroll). You could share relevant pictures
with the pupils of sacred books and texts and discuss how they are
looked after.

. Introduce pupils to a story is special to Christians, this could be the

Jesus Calms the Storm (Jesus Calms the Storm | Miracles of Jesus |
Animated Bible Story for Kids [Matthew 14] (youtube.com) Create a
picture map of the story which pupils have to put in the correct

Visit to the school library.

Visit to a local place of worship
and point out special
books/texts.

Bringing in special stories to
school to share with other
pupils.

Modelling how to treat special
objects and books.
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https://www.youtube.com/watch?v=rriHeUa5vK8
https://www.youtube.com/watch?v=rriHeUa5vK8

order, or pupils could act out the story. Pupils can be asked to take
on the roles of Jesus, disciples, waves, wind. Discuss with pupils
what happened in the story and how it shows that Jesus is special to
Christians.

5. Ask pupils to think about how we should treat each other at school.
Then tell the story of the Good Samaritan (KS1 Religious Studies:
The Christian Story of the Good Samaritan and the Lost Sheep - BBC

Teach up to 2 mins 40.). Discuss with pupils what happened in the
story and think about the other people may not have wanted to help
the injured man? What did the Samaritan do that was different?
What does it mean to be a good neighbour? Who is a neighbour?
Can they think of a situation in school where they could show
kindness to other people?

Key vocabulary:

Links to prior knowledge: (Prior knowledge should be discussed at the beginning
of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Special, story, book, Bible, Christian,
Jewish person, Torah, God, Jesus

1.1 How do people know how
to treat each other?

1.2 What do Christians say
God is like?

1.3 Part 1: Diversity within
Judaism: What do Jews
believe and how may they
live?

63



https://www.bbc.co.uk/teach/class-clips-video/articles/zr7wxyc
https://www.bbc.co.uk/teach/class-clips-video/articles/zr7wxyc
https://www.bbc.co.uk/teach/class-clips-video/articles/zr7wxyc

1.6 Why are holy books special
to Christians and Jews?

0.5 Why is Easter an important time for Christians and what special things to they do at Easter?

the importance of

about in previous units or in assemblies. Use objects or photos to

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:

questions to learning

explore: outcomes:

(intended to enable
pupils to achieve end of
key stage outcomes)

1. What do we | Can beginto 1. Show pupils something relating to Easter, e.g. a bulb growing, a | Easter is in the Springtime
know about | understand and hot cross bun, an Easter bunny or an Easter egg and ask pupils if | and celebrates new life.
Christianity? | retell simple they have seen any of them before or had any experiences.

details about the Explain to pupils that they will be looking at a Christian festival Pancake Day marks the

2. Why do Easter story. called Easter which symbolises new life. Ask pupils to reflect on beginning of Lent which is 40
Christians any other festivals they have experience of and what happened | days before Easter. Christians
celebrate Can understand when they celebrated it. Explain that there are festivals around give something up for Lent.
Pancake some of the the world which welcome in spring and new life. Ask pupils to
Day? reasons behind recap and recall stories that they have already learned or heard | On Palm Sunday, Jesus road

through Jerusalem on a
donkey, where people

64




. What does

the palm leaf
remind
Christians of?

. Why do
Christians
celebrate
Easter?

. Why do
Christians eat
chocolate
eggs at
Easter?

. What are the

symbols of
Easter?

Easter to
Christians.

Can simply
describe ways in
which Christians
may celebrate
Easter in different
ways.

Can reflect on
festivals that they
may have
experiences of.

Can understand
that other
religions and
cultures around
the world often
have festivals that
celebrate the
coming of spring
and new life.

prompt pupils. At the end of the lesson pupils could play pass the
parcel with the objects or photos they have looked at and when
the music stops the pupil who is holding the object can recall the
name of the object and anything they can recall the object or
Christianity in general.

. Explain to pupils that in the Bible it tells a story of Jesus going

into the desert for 40 days to fast and pray in preparation for
doing some important work for God. This is why Christians will
give up something they really like, or particular foods in order to
test themselves. This is called Lent and happens for the 40 days
before Easter. Pupils could watch What is Lent? - BBC Bitesize.
Explain to pupils that Christians like to use up the things they
have in the cupboard at home before Lent, on Shrove Tuesday
(known as Pancake Day, and the beginning of Lent). What
common things do people have in their cupboards? Pupils to then
pull out the different ingredients from a bag and try to name
them, e.g. Flour, Egg, Milk, Sugar, Lemon. You could cook some
pancakes or bring some ready-made pancakes in for pupils to
taste or they could practice some pancake flipping with ready-
made pancakes. Following Shrove Tuesday pupils could learn that
on Ash Wednesday Christians may burn Palm Crosses given on
Palm Sunday the year before, and people receiving the sign of the
cross in the ash from the burnt crosses which reminds them of
Jesus.

greeting him waved and laid
down palms.

Jesus died on a cross on the
Good Friday then rose on
Easter Sunday.

The cross is an important
symbol for Christians.

Connecting to Continuous
Provision:

Have experiences that are
related to new life e.g. nature
walk looking at the Spring
bulbs and blossom, handling
chicks, farm visits etc...
(Could be linked to life cycles
in other seasons e.g. tadpoles
and butterflies in summer).

Pancake ingredients boxes
and frying pans availablein
the home area, immersive
experience making pancake
batter and decorating them
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https://www.bbc.co.uk/bitesize/articles/z77jf4j

3. Recap learning from last lesson and explain during the last week

of Lent Christians remember a special day, called Palm Sunday.
The day celebrates Jesus's arrival in Jerusalem riding on a
donkey. Crowds of people came out of the city to greet him as
they hoped Jesus would come as a King and save them from
people who were controlling them, called the Romans. As Jesus
came through the city, people threw down palm branches on the
road. Pupils could watch Jesus enters Jerusalem (Mark 11:1-10)
to see how the Palm leaves were laid before Jesus and waved
them. Pupils could also look at some photos of how Christians
today celebrate Palm Sunday. Pupils could colour in their own
palm leaf and create a palm leaf bunting for the classroom.

. Recap with pupils when Lent and Palm Sunday takes place.
Explain that a week later, Christians celebrate Easter over four
days. Tell pupils that Christians believe that Jesus died on Good
Friday, on a cross, and then rose on Easter Sunday (focus more
on the resurrection rather than the death with younger pupils).
This is why they celebrate new life at Easter, and why the cross is
an important symbol for Christians. Watch What is Easter? - EYFS

- Reception - BBC Bitesize and discuss the different things that
Liberty’s family do at Easter and why.

with fruit. Pupils could take
part in pancake races. Link to
Math’s by tallying pupil’s
favourite toppings.

Easter egg hunt, pupils could
decorate eggs with different
patterns (link patterns to
Math’s). Pupils could be
shown an egg dropping and
then could design a basket or
similar to carry their home.
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https://www.youtube.com/watch?v=TNt4PUCFybI
https://www.bbc.co.uk/bitesize/articles/zct7tcw
https://www.bbc.co.uk/bitesize/articles/zct7tcw

5. Recap with pupils how Liberty decorated eggs at Christmas (from
the previous lesson). Can pupils they remember why Christians
decorate eggs and eat chocolate eggs? Explain that eggs
represent new life and rebirth, just like Jesus when the rose of
Easter Sunday. Pupils could go on a nature trail (if it is spring
time) and see how many signs of new life they can find in nature
(plants, trees, animals). Also, eggs and chocolate may be
something they have given up in Lent, which they celebrate by
eating them. Alternatively, they could decorate eggs and then
hide them around the playground, to go on an Easter egg hunt to
find them.

6. Pupils can create a class ‘Easter Garden’ to consolidate their
understanding that Christians believe that Jesus came to life again
after his death (there are examples online). Ask pupils what could
be included in the garden (e.g. new shoots of plants, baby
animals, the cross, hot cross buns, eggs, Easter eggs, Jesus, palm
leaves, donkey. Each pupil can make a component of the Easter
Garden which can then be displayed. The items could be made
with playdough or drawn and added into a table display.

Key vocabulary: Links to prior knowledge: (prior knowledge should be discussed at the beginning | Links to future units:

of the lesson to help pupils make connections and deepen knowledge)
Bible, God, Jesus, Easter, Lent, 0.1 What special times do we celebrate? 1.2 What do Christians say
fasting, new life, Spring, palms, 0.2 Why is the nativity story important to Christians? God is like?

cross, Jerusalem, rose, Shrove
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Tuesday, Good Friday, Easter
Sunday.

1.6 Why are holy books
special to Christians and
Jews?

2.4 How do festivals bring
people together?

4.4 What do Christians learn
about the incarnation of
Jesus? Do all Christians
agree?

5.3 Is Eastera
commemorationor a
celebration for Christians?
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0.6 Whatiss

pecial about the world?

Suggested
questions to
explore:

Impact and
learning

outcomes:
(intended to enable
pupils to achieve end of
key stage outcomes)

Su a9 ested content: (teachers can select alternative content as appropriate)

Knowledge Statements:

1. What natural
things do you
enjoy? I wonder
how they got
there.

2. What can you
see in the sky?

I wonder what is
up there.

3. How do you
think the world
began?

4, What do
different people
believe about

Can begin to
understand people
have different
beliefs about the
world and its
creation.

Can simply retell
the Christian story
of creation.

Can simply
describe ways in
which we can take
care of the world.

Can explore their
own thoughts and

1. Read a book that captures the world around us, such as Here We
Are by Oliver Jeffers (Here We Are (youtube.com)) or God'’s Quiet
Things by Nancy Sweetland (Storybook Reading - God's Quiet
Things by Nancy Sweetland (youtube.com)), and discuss with the
pupils the things in nature and around us that they enjoy. And/or
take the pupils on a nature walk, encourage them to look and listen
closely. Draw out with the pupils: How wonderful the natural world
is; The ‘uniqueness’ of creation, e.g. each leaf and flower is
different; The beauty in nature; The attention to detail in nature;
The usefulness and purpose of the natural materials in the world,
e.g. water, plants, trees, drink, food, etc. Collect leaves/ blossom
for rubbings/drawing: Did you know that each of you are unique
and special? The pupils could make leaf rubbings and fingerprint
pictures and talk about how they are all unique.

2. Read a book that captures the wonder and awe of the sky e.g. The
Little cloud by Eric Carl (Little Cloud - Animated Read Aloud Book
for Kids (youtube.com)). Go outside with pupils and look up at the

The world we live in is home
to many unique living things.

Provide simple features of
their own immediate
environment and how
environments might vary from
one another.

Know that Christians believe
God created the world.

The Bible says creation took
seven days.

Many people do not believe
that a God created the world.

Connecting to Continuous
Provision:
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https://www.youtube.com/watch?v=V0J7ocPOsW4
https://www.youtube.com/watch?v=yuwGW31ikDk
https://www.youtube.com/watch?v=yuwGW31ikDk
https://www.youtube.com/watch?v=s-owb_b5pEk
https://www.youtube.com/watch?v=s-owb_b5pEk

how the world
was created?

5. How should
we treat our
special world?

feelings about the
natural world/
creation.

Can respond to '
wonder’ questions
with their own
ideas.

sky (they could lie of the grass and look up at the sky); encourage
pupils to wonder about what they can see and what is up there.
What do they notice about what they see? Are the clouds moving?
Are there shapes? What is beyond the sky we can see? Introduce
the idea that some people believe there is a heaven in the sky.
Encourage pupils to respond with their own ideas about the sky,
pupils can use cotton wool to create their own little cloud picture
(My little cloud turned into a.... Because...).

. Talk with the pupils about how they begin their day, checking their

understanding of the word, beginning. Ask pupils what other things
have a beginning? Encourage pupils to think about the world we live
in. How do you think the world began? Explain that people have
different beliefs on how the world began. Explain that many people
that are religious believe God made the world. Read the Genesis
creation story (which is in both the Christian Old Testament and
Hebrew Bible; song version with actions; Seven Days (Creation
Song with Actions) | Lifespeaks Kids (youtube.com), The Christian
Creation story - BBC Bitesize or The Creation Story | Bible Stories
for Kids (English Accent) (youtube.com). Pupils could talk about
their favourite part of the creation story, encouraging them to say
why or they could put pictures of each of the days in order as they
watch the video again. Explain to pupils that some people do not
believe that a God created the world, and some people are not sure
what the answer is. Pupils could begin to think about their own

Spending time in the outdoors
area and exploring and
talking about seasonal
changes, the weather etc.
Experiences in a forest school.

Bringing in their own
experiences of the world with
a large map and plotting
where they may have visited,
or where they have family
members living, with their
faces or name.

Pupils could carry out a school
litter pick or surrounding park.

Have a recycling station in the
classroom for pupils to use.
Pupils could monitor the
recycling.
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https://www.youtube.com/watch?v=f8qcpGgerZY
https://www.youtube.com/watch?v=f8qcpGgerZY
https://www.bbc.co.uk/bitesize/topics/z3n8239/articles/zwxwmbk
https://www.bbc.co.uk/bitesize/topics/z3n8239/articles/zwxwmbk
https://www.youtube.com/watch?v=kOrG1Yvv84Q
https://www.youtube.com/watch?v=kOrG1Yvv84Q

views of how the world was created and share some of those views
with each other.

. Pupils could read together the book ‘Dinosaurs and all that Rubbish’

by Michael Foreman and they can think about what would happen if
nobody were to look after the world. Pupils could reflect on what
they have learned about how the world is special, and how we can
ensure we take care of it. Pupils to think of ways they could take
care of a local place, as well as living things. The pupils could plant
a seed to grow into a plant and think about how they will care for it.
Encourage pupils to ask ‘T wonder’ questions; what is going to
happen to the seed? How does it grow? What will it need to grow?
How are we going to look after our seeds?

Key vocabulary:

Links to prior knowledge: (Prior knowledge should be discussed at the beginning
of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Bible, creation, God, Allah, Qur'an,
Muslims, thankfulness, carefulness,
kindness, new life, natural world,
heaven, science. Adam and Eve,
Obedience to God Non-Religious.

Christians read The Bible 0.1

0.4 Easter and new life/ birth of Jesus.
0.1 Christians believe in God and Jesus.
0.4 Some people do not believe in a God.

1.4 How do we care for our
world?

1.2 What do some people say
God is like?
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21.Key Stage 1 Units

1.1 How do people know how to treat each other?

Suggested
questions to
explore:

Impact and
learning

outcomes:
(intended to enable
pupils to achieve end of
key stage outcomes)

Su gg ested content: (teachers can select alternative content as appropriate)

Knowledge Statements:

1. What do our
differences say
about us?

2. How might
Christians teach
people they are
special?

3. How might
Jews teach
people they are
special?

4. How does our
local community

Can identify and
simply describe
teachings that
inspire people to
treat others well.

Can simply
describe how
different people
behave when
showing care and
kindness and
consider why it is

. Play a game to demonstrate our uniqueness such as ‘swap places if

you have green eyes / fast at running etc.’ Pupils could conduct
interviews with friends to find out what they feel makes them
unique. Reflect as a class on what they found out. Why do pupils
think it might be a good thing that we are all unique and different?
Pupils could create a poster or fact file for themselves or a friend to
show all the ways they are special and unique. Pupils need to begin
to understand and value the ways in which we are all unique.

. Select a relevant and appropriate story from a worldview already

introduced to explore in this session (The Good Samaritanis a good
starting point to demonstrate the importance of overcoming
differences and dislike to care for others The Inspiring Bible Story of

the Good Samaritan [Luke 10]. Or the story of the Widow’s Mites
(The Widow's Offering | Stories of the Bible) — looking at giving and

Everyone is different and
unique and these differences
are valued.

Christians use stories to teach
them ways to show kindness

and will give charity and help
others when they need it.

Many Jews believe that
people are reflections of G-d;
caring and good. They show
this in similar ways to
Christians including Tzedakah
— a charity box.

73



https://www.youtube.com/watch?v=DjSRM_o6Q24
https://www.youtube.com/watch?v=DjSRM_o6Q24
https://www.youtube.com/watch?v=dJo6WDxBCRc

help others? (2
lessons)

6. How do we
help our
community?

important to
people to do this.

Can consider why
people value
kindness and care
for others and
themselves, make
simple connections
to their own
experiences and
views.

Can consider
simple differences
and similaritiesin
people and why
uniqueness is
important.

why giving something is important, even if you can only give a
little). Recap with pupils their learning around difference and
uniqueness and why this is important. Introduce the story and
discuss the important features; all people are important, caring for
others is important, all people deserve love and kindness. Discuss
with pupils what they feel people in their community might do to
live out these beliefs about how we should treat others. Explore
some of the ways that Christians may live out these beliefs (e.g.
food banks, giving to charity, preparing a meal).

. Review pupils learning of the Good Samaritan (or other chosen

story) and what Christians and learn from it. Introduce Judaism as
an older religion which is has similarities to Christianity). Discuss the
key idea that Jews learn that humans came from G-d and that
people are special and that people are like a mirror image of G-d.
Many Jews believe that people reflect G-d, not to be G-d but to be
kind, caring and good. Pupils can use mirrors to show a reflection of
their neighbour. What do they notice? Explain that although their
neighbour is different to themselves, many Jews believe that they
still show a reflection of G-d. Ask pupils to reflect on how they think
the Jewish community might show kindness to others to reflect G-
d’s ideas. Introducing the concept of Charity — Tzedakah, pupils
could create a visual representation of Jewish ideas around either
being kind or caring.

Sikh Gurdwara’s have Langar
— community kitchens —
where members of the
community will volunteer their
time and skills to provide free
meals to anyone, from any
religion or culture.

Some people are not
religious, but still believe that
we should be kind and caring.

Many people follow the
Golden Rule: to treat people
how you would like to be
treated.

Assessment suggestions:

Pupils could be assessed by
describing images relevant to
the unit for example using an
image of the Good Samaritan
helping the injured man, a
person holding up a mirror to
themselves, an image of the
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4. Optional opportunity for an encounter with Sikhi: Review fox and stork from the Golden
concept of community and that our community is made up of Rule story, which enable them
people with lots of different ideas, different religions and different | to recall specific knowledge
world views. Recap the meaning of charity from last lesson. Explain | learned about why different
in Sikhi, temples will provide something called Langar. Discuss the | people believe you should
key parts of this and share pictures and discuss what they can see; | treat others with kindness.
this is a community kitchen that provides a meal for anyone, from
any worldview or culture for free. The community will eat together,
sat on the floor at low tables. People volunteer their time to cook,
clean and organise the meals, following the example set by Guru
Nanak (the founder of Sikhi and the first Guru (teacher)). Discuss
what we can learn from this practice (people are all important and
should be treated equally, they belong to the same human family,
everyone needs caring for, by giving up our time and sharing our
skills we can help others as well as ourselves). This could be an
opportunity for pupils to visit the local Gurdwara and participate in
Langar. Pupils could also talk and write about a time they shared a
meal and how they helped/why it was special or important.

5. Review concept of community and that our community is made up
of people with lots of different ideas, different religions and
different worldviews. Last session we talked about Sikh Langar.
Pupils should reflect on ways they have helped / cared for others in
the past week. In our community, some people choose to follow a
religion, and some people choose to have a non-religious
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worldview. This means people who decide how they should live
based on their own ideas about the world, rather than ideas from a
religion or belief in a God or gods. Most people have in common
that they like to follow the Golden Rule — Treat others as you would
like to be treated. What do pupils think this would look like? Pupils
can watch The Fox And The Stork Story | Bedtime Story For Kids in
English | Kids Stories For Kindergarten. Encourage them to reflect
on ideas from the unit that demonstrate this rule as well as
examples from their personal experiences e.g. Helping someone
who is hurt, because if I was hurt I would want help, giving money
to a charity because if I was homeless or poor or needed help, I
would want to be able to go to a charity for help etc. Pupils discuss
and consider ways in which they could plan to follow the Golden
Rule this week. This can be linked to School values and rules.

. Review and consolidate learning from the unit by recapping the way
different worldviews believe we should treat others. Assessment
Suggestion: Pupils could be assessed by describing images
relevant to the unit for example using an image of the Good
Samaritan helping the injured man, a person holding up a mirror to
themselves, an image of the fox and stork from the Golden Rule
story, which enable them to recall specific knowledge learned about
why different people believe you should treat others with kindness.
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https://www.youtube.com/watch?v=7n538d6rHhE
https://www.youtube.com/watch?v=7n538d6rHhE

Key vocabulary:

Links to prior knowledge: (Prior knowledge should be discussed at the beginning
of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Different, unique, Christian, Jew,

Judaism, Sikh, Sikhi, Gurdwara,

Charity, Langar, Golden Rule, Caring

0.2 Why is the nativity story important to Christians?

0.5 Why is Easter an important time for Christians and what special
things to they do at Easter?

0.3 Where do we belong and what makes it special?

1.2 What do Christians say
God is like?

1.4 How can we care for the
world?

1.3 Part 1: Diversity within
Judaism: What do Jews
believe and how may they
live?

2.5 How do leaders inspire
people to lead a good life?
3.4 Why is Jesus a special
person to some religious
people? How might this help
people lead a good life?

4.3 Part 2: What is a
Humanist? What do they
believe about leading a good
life?
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1.2 What do Christians say God is like?

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to learning
explore: outcomes:

(intended to enable

pupils to achieve end of

key stage outcomes)
1. How do Can describe *In preparation for lesson 6, at the end of lessons 1-5 pupils to write | The Bible helps Christians learn
Christians learn | simply some key on post-its 3-5 key words or key terms from each lesson which is about God.
about God? Christian beliefs associated with answering why do Christians believe God is special

about God. and how to do they show it? Christians believe that God
2. What do cares about every single

stories in the
Bible say about
God?

3. Why is God
and his creation
important to
Christians?

4. How do
churches help

Can start to simply
draw on examples
of a Bible story
which shows what
Christians believe
about God.

Can give some
simple ways in
which Christians
use Bible stories to

This unit focuses on Christian views of God, however during the course of the
unit pupils could explore other views of God, including non-religious views of
God. Pupils could also learn that for Catholics they believe that Mary was the
mother of Jesus, called the Immaculate Conception. When she was conceived to
Joachim and Ann, she was sinless. This meant she could go on to be the Mother
of God. Mary Is not worshiped, that is a common misconception, only God is
worshiped, but she is revered and honoured. Although there may be many
statues, these are just a representation, a reminder, not an idol to be
worshipped.

1. Pupils could bring in or select a special book at school, this
could be books that have been given to them/passed down
through the family/books with inscriptions from giver etc.

person and wants everyone to
be safe and happy.

Christians believe that God
created the world, and humans
are called by God to take care
of it.

Going to church and/or praying
to God helps Christians to feel
close to God.

Assessment suggestions:
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Christians feel
close to God?

5. How to
Christians talk to
God?

6. What do
Christians say
God is like?

guide how they
live.

Can startto
understand that
stories in the Bible
have a deeper
meaning which can
impact the way
Christians live.

Can start to give
simple ideas of
what Christians
might say in
response to the
question ‘What is
God like?’

Pupils can describe their favourite book and why it is special to
them and could write a sentence that they then share in
groups. Explain to pupils that Christians have a special book
called the Bible which is a book with stories about God and
how he cares for people, it also teaches Christians how to be
kind, share with others and do good things. Pupils could be
shown the school library/reading area where they can find a
Bible. Explain to pupils that Christians believe God is very
important, although cannot be seen; and the Bible helps
Christians learn about God. Pupils could think about the
important people in their life and why they are important to
them, can any parallels be drawn to Christians views on God
(e.g. caring, loving etc...) and the people that are important to
them?

. Recap with pupils what the Bible is and read or watch ( 7he

Parable of the Good Shepherd and the Lost Sheep Bible story
for kids read aloud (youtube.com)) the Lost Sheep Parable
from the Bible. Explain that the stories in the Bible teach
Christians about God and how to be a good person. Explain
that Jesus said that each person is special, just like the one
lost sheep. God cares about every single person and, just like
the shepherd, God wants everyone to be safe and happy.
Pupils could then create a sheep with cotton wool and other
features. Discuss with pupils; do our sheep all look the same?

Pupils are able to select one or
more of the keywords in the
word cloud to help them
verbally respond to the
question; What do Christians
say God is like?
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https://www.youtube.com/watch?v=gRimsz0boEI
https://www.youtube.com/watch?v=gRimsz0boEI
https://www.youtube.com/watch?v=gRimsz0boEI

Write on the back of the sheep why they are special/what they
are good at to demonstrate the moral of the parable, The Lost
Sheep.

. Ask pupils to discuss with their partner if they or anyone they
knows has a pet, and what types of things they have to do to
take care of them. Encourage the pupils to recall who God is
to Christians and explain to pupils that Christians believe he is
the creator of the world. Explain that Christians believe that
they are called by God to take care of the world. Explain that
Christians believe God has put humans in charge of taking
care of the world, including animals. Then listen to the story
“Adam names the animals”
(Attps://www.youtube.com/watch2v=TDmmjix3wazA to 5mins
20 secs) explaining that in the Bible it says that God created
all living creatures. After the story, have a selection of small
world animals on the carpet and encourage the pupils to select
an animal that was in the story or pupils could see if they can
think of an animal for each letter of the alphabet. Ask pupils
why it is important to Christians that we look after the world,
including animals?

. Begin by discussing why a Christian might go to church
(wedding, christening, Christmas, performance, harvest
festival, remembrance, A Christian might also go to church
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https://www.youtube.com/watch?v=TDmmjx3wazA%20to%205mins%2020%20secs)%20exaplin.
https://www.youtube.com/watch?v=TDmmjx3wazA%20to%205mins%2020%20secs)%20exaplin.
https://www.youtube.com/watch?v=TDmmjx3wazA%20to%205mins%2020%20secs)%20exaplin.

every Sunday, or a points during the week, Many will make a
special effort for these special events, but sometimes it is part
of everyday life.). If they need extra scaffolding for this they
could choose from a list of options. Explain to pupils that
Christians go to Church to celebrate God, feel close to God and
to learn about God. Ask pupils what they think Christians
might do in a church e.g. sing, pray, listen to Bible stories.
Watch this tour of a church (parts 1-3 only 7our of a Church -
Part 1 (youtube.com)) and then provide pupils on the board
images with labels of a font, a candle, pulpit, organ, alter,
stained glass window, and a cross. In small groups with
playdough, pupils can model these special objects that help
Christians feel close to God and see if they can recall some of
the purposes of each object.

. Ask pupils how Christians may talk with God, if he cannot be
seen. Introduce the concept of prayer to pupils. Explain that
Christians are taught to respect God’s nhame and use it with
love and care because Christians believe that God is holy and
great. In the Lord’s Prayer, which Jesus taught his followers,
the second line says, ‘Hallowed be thy name’ ("Honoured be
your name’/*Holy is your name”). Discuss what this may mean
to ‘honour.” Explain that an important prayer can be found in
Matthew 6:9-13 in the Bible, The Lord's Prayer. It is the most
well-known prayer in the Christian community worldwide.
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https://www.youtube.com/watch?v=KxLir3p9z8U
https://www.youtube.com/watch?v=KxLir3p9z8U

Pupils can listen to the Lord's Prayer;
https://www.youtube.com/watch?v=078UfDkGhRs. To find
out more about the Lord's Prayer pupils can watch How do
Christians show respect for God through the Lord’s Prayer? -
BBC Bitesize and then answer the quiz questions underneath.
Recap on two important themes of the prayer, forgiveness and
asking for food and shelter. Ask pupils if they think these
things are important not just to Christians, but to everyone,
why?

6. Using the keywords that were recorded at the end of each
lesson explain to pupils that they are going to create a class
word cloud which will answer the question What do Christians
say God is like? Collect the words and feed them into a word
cloud generator, you could use this as an opportunity for
pupils to spell or type out words. The word cloud can then be
used as a learning log to be stuck in their books or displayed
and referred back to in future lessons. Assessment
Suggestion: Pupils are able to select one or more of the
keywords from the world cloud to help them verbally respond
to the question; what do Christians say God is like?

Key vocabulary:

Links to prior knowledge: (prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Christian, God, special, the Bible,
creation, hallowed, prayer, The Lord’s
Prayer, church, font, candle, pulpit,

0.1 Who are the people in sacred (special) stories and why might they
be important to people today?
0.2 Why is the nativity story important to Christians?

1.4 How can we care for the
world?
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https://www.bbc.co.uk/bitesize/topics/zryj6rd/articles/z96jxg8
https://www.bbc.co.uk/bitesize/topics/zryj6rd/articles/z96jxg8
https://www.bbc.co.uk/bitesize/topics/zryj6rd/articles/z96jxg8

organ, alter, stained glass window,
cross, forgiveness, shelter

0.5 Why is Easter an important time for Christians and what special
things to they do at Easter?
1.1 How do people know how to treat each other?

1.6 Why are holy books special
to Christians and Jews?

3.4 Why is Jesus a special
person to some religious
people?

4.2 What do different people
do in difficult times? What
impact might it have on them?
4.6 What do different people
believe about the creation of
the world?
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1.3 Part 1: Diversity within Judaism:

Suggested
questions to
explore:

Impact and
learning

outcomes: (intended
to enable pupils to achieve
end of key stage outcomes)

Su dag ested content: (teachers can select alternative content as appropriate)

Knowledge Statements:

1. What do Jews
believe about
G-d?

2. What is
Shabbat?

3. What
happens during
Shabbat?

4. What
happens when
Shabbat ends?

Can identify some
simple key Jewish
beliefs about G-d.

Can simply retell the
Jewish Creation
story.

Can start to consider
how beliefs in G-d
shape the way Jews
live e.g. how they
observe Shabbat.

Can start to consider
how different

Please note that in Jewish tradition, the term "G-d" is often used
instead of spelling out the full word "God." This practice stems from
the beliefthat God's name is sacred and should not be written or
spoken in full to show respect and reverence. By writing "G-d," Jews
aim to avoid the possibility of disrespecting God's name if the written
word is discarded or damaged.

1. Show BBC teach video
https://www.youtube.com/watch?v=720QaHckhjIw to introduce
pupils to Judaism. Explain to the pupils that Judaism began
around 2000 years before Jesus was born. Talk about how
followers of Judaism believe in one G-d — and how some Jews
write G-d because they do not want the name of G-d to be
erased or defaced. Ask pupils to think about what they know
about G-d linking back to the previous unit’s learning about
Christian beliefs about G-d. Remind pupils that not everyone will

That Jews believein one G-d
who created the world in 7
days.

Shabbat is the most important
Jewish Festival and that it
starts on Friday evening and
finishes on Saturday evening
and is a day where Jews are
supposed to rest.

Know that the start of
Shabbat is marked with the
lighting of two candles and
blessing over wine and bread
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https://www.youtube.com/watch?v=72QaHckhjIw

5. What would I
find in a Jewish
home?

6. What do
Jews wear and
why?

artefacts are used
during Jewish
religious ceremonies
and why they are
important.

Can simply express
their own ideas
about the value of
taking time to rest.

Can ask simple
questions about
Jewish beliefs and
ways of living and
start to consider
similarities and
differences between
their own beliefs and
ways of living.

believe the same thing and it is ok to believe something different
from your friend, we must respect each other’s opinions and
ideas. Use mystery boxes or bags with a range of items related
to creation such as the sun, stars, bottle of water, soil in a
container, leafy plant, fish, bird and animal figures and invite a
pupil to feel and describe an object. Encourage rest of class to
guess what the objectis. Explain that Jews (like Christians and
Muslims) believe that G-d created the world. Share with them
the Jewish Creation Story explaining that this story is also found
in the Bible

(https://www.chabad.org/library/article cdo/aid/246605/jewish/C
reation-of-the-World.html). Discuss the story with pupils, why do
they think G-d rested on the 7™ day? Pupils to retell the story of
creation.

. Recap on last week’s learning emphasising how G-d rested on

the seventh day. Pupils to reflect on whether they have days of
rest. Display the days of the week and order them before asking
which days are school days and which days are for resting. It's
important to focus on the pupil’s week as they may have
experiences of adults working at the weekend and being off
during the week. Explain that some Jews celebrate the seventh
day of creation by having a special meal and a day of rest each
week and this is called Shabbat. Talk to the pupils about how
Shabbat starts at sunset every Friday night and lasts for a whole
day. If possible, read “"Sammy’s first Shabbat” if this is available

That Shabbat finishes with
Havdalah — which means
separation.

That Mezuzah’s are found in
every Jewish house and
contain the Shema prayer.

That Jewish items of clothing
are an important way of Jews
showing their beliefs.

Assessment suggestions:

Pupils could label key
artefacts from Shabbat and
key items of clothing and
explain their purpose.
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https://www.chabad.org/library/article_cdo/aid/246605/jewish/Creation-of-the-World.html).
https://www.chabad.org/library/article_cdo/aid/246605/jewish/Creation-of-the-World.html).

to introduce Shabbat or alternatively watch 123 Shabbat
https://www.youtube.com/watch?v=EzmRolSUfZY or Lights Out
Shabbat. https://www.youtube.com/watch?v=T4YtqxM8DLS8 to
introduce Shabbat. What special things are used or eaten during
Shabbat? How do you think Jews might feel when they are
celebrating? Why might they think it's important to rest? Pupils
could think about what they do to rest on their days away from
school or how they'd spend a day of rest.

. Have the following set out to represent a Shabbat meal on a
table in the classroom: 2 candlesticks, candles, challah bread,
board, challah cover, bottle of grape juice representing wine. If
this is not possible, use a photo of a Shabbat table. Recap on
last week’s lesson on Shabbat. What do pupils remember about
it? Remind pupils that Shabbat is the Jewish holy day and is a
day of rest. It starts on a Friday night using all of the items on
the Shabbat table. Show the pupils the BBC teach video
introducing Shabbat. https://www.bbc.co.uk/teach/school-
radio/articles/zvsj96f Discuss the video with the pupils. Could
they go 25 hours without using electronics? How would they feel
having a day where they could do no writing? Look at the
Shabbat table with the pupils. Pupils could sit in a circle with
items placed items on the floor so they can be seen properly.
Remind the pupils of how each item is used. If possible give
pupils an opportunity to taste Challah bread. Using
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https://www.bbc.co.uk/teach/school-radio/articles/zvsj96f

playdough/clay/junk modelling or paper nets pupils could
recreate their own Shabbat kit in groups labelling the items with
a brief description of how they are used. Pupils could be
provided with a sensory experience by smelling a box of spices
such as cloves, which are part of the Havdalah ceremony in the
home to mark the end of Shabbat.

. Recap pupils learning about Shabbat. Show the Shabbat table
again and quickly play “Kim’s game” with the items to ensure
pupils know what is used on Shabbat. Recap on Shabbat with
the pupils — pupils to reflect on what Jewish families might need
to do to prepare for Shabbat - use BBC clips
https://www.bbc.co.uk/programmes/p0114xpt and
https://www.bbc.co.uk/programmes/p01151nt to help lead the
discussion. Remove the Shabbat table and show pupils a
Havdalah table (Kiddush cup, spice box, Havdalah candle, bottle
of grape juice) using actual artefacts or a photo. Pupils could
discuss what they think these items are used for. Explain the
closing ceremony of Havdalah and how the peace of Shabbat is
taken with them into the rest of the week using BBC Pathways to
faith video https://www.bbc.co.uk/programmes/p01151n6 or
Havdalah Sky https://www.youtube.com/watch?v=3BYhwtaxkX8
If possible, create a spice mixture (cloves, cinnamon, orange peel
and cardamom - take into account allergies that pupils might
have). Pass the spice box around for pupils to smell the mixture
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of spices. Discuss the idea of the ‘fragrance’ of Shabbat making
the next week better. Pupils could make and decorate their own
spice box and write wishes for a good week ahead, following on
from making a Shabbat kit or could create a mind map about
what they have learnt about Shabbat.

. Ask pupils to think about what they do if they want to remember
something important — maybe the date of a birthday party,
something they've learnt etc. Talk to the pupils about the Shema,
which is a prayer that is very important to Jews and is something
that they want to remember. Show a picture of the Shema
written in Hebrew and talk to the pupils about how the Shema is
one of the first prayers Jewish pupils learn to recite and is prayed
3 times a day. The Shema is a very important statement as it
details what Jews believe - that there is only one G-d, that G-d
loves everybody, that they in return should love Him, that they
should follow G-d’s rules and that all pupils should be taught the
Torah. Explain that the real Shema is too special to be touched
by anyone except by the scribe so when it’s placed in a Jewish
home it is kept in a Mezuzah. If possible, show a Mezuzah to the
pupils or show pictures. Look at some symbols/pictures found on
the mezuzahs. Why are these symbols important? What do they
represent? Remind the pupils of the video they watched in the
first week introducing Charlie — you may want to show it again at
this point. What does Charlie do when he passes a Mezuzah?
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(https://www.youtube.com/watch?v=72QaHckhjlw). Talk about
where mezuzahs are found and how and why they are used in
the home. What do the mezuzahs remind Jewish families of?
Pupils could make their own version of the Shema by writing
what they believe on a paper scroll and/or make their own
Mezuzah to put a scroll inside.

. Sit pupils in a circle and show them an object that is special to
you. It could be an object of religious or cultural relevance or
just something that holds a significant memory. Explain that
everyone has objects that are special and that they will be
looking at items of clothing that are important to people of the
Jewish faith. Show the pupils a Tallit (pronounced tall-eet) which
is a prayer shawl. Ideally this will be an actual artefact but if one
is not available, show a photo and explain that for people of the
Jewish faith it has a special purpose. Allow pupils to look closely
at Tallit, what do they notice about it? Discuss when the Tallit
would be worn by Jews and why. Explain to the pupils that the
Tallitis a prayer shawl which can be worn by Jewish men from
the age of 13. It's worn every morning for prayers and is white
with blue or black stripes. Draw pupils' attention to the fringes.
Explain they are called Tzitzit and consist of 8 strands with five
knots at the corners and they represent the 613 commandments
of the Torah. Ask pupils to think back to the videos we have
watched. Did they notice anything else that Jews wear? Show a
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https://www.youtube.com/watch?v=72QaHckhjIw).

Kippah and explain that it can be worn by Jewish men as a
reminder to the Jews that G-d is above them. Some Jewish
women (generally Orthodox Jewish women) wear a headscarf, or
wig called a sheitel in public to cover their hair after they are
married. You could use the Cbeebies "What's on Your Head”
episode to further extend understanding further
(https://www.bbc.co.uk/iplayer/episode/m000snhj/whats-on-
your-head-series-1-9-kippah). Pupils could reflect upon
something that is special to them and explain why it’s special.

Key vocabulary:

Links to prior knowledge: (prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Blessing, Creation, Challah, Judaism,
Jewish, Kiddush cup, Kippah, Kosher,
Havdalah, Mezuzah, Peace, Prayer,
Rest,

Scroll, Shabbat. Shema, Spice Box
Synagogue. Tallit

1.2 What do some people say God is like? How do people that
believe in God feel close to God?

1.5 Part 2: Diversity within
Judaism: What do Jews
believe and how may they
live?

1.6 Why are holy books
special to Christians and
Jews?

2.5 How do leaders inspire
people to lead a good life?
2.6 Why are holy places
special to some people?
3.5 What do Jews believe
about kosher food? How does

90



https://www.bbc.co.uk/iplayer/episode/m000snhj/whats-on-your-head-series-1-9-kippah).
https://www.bbc.co.uk/iplayer/episode/m000snhj/whats-on-your-head-series-1-9-kippah).

this impact Jews in different
ways?

5.2 What do Jews learn about
Passover? What special things
might they do?

6.3 Why is Jerusalem a sacred
place to people who follow
Abrahamic religions?

91




1.4 How do we care for the world?

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to learning
explore: outcomes:
(intended to enable
pupils to achieve end of
key stage outcomes)
1. Why is our Can start to simply | 1. (Link to unit 0.6 if taught). Pupils to discuss things they feel are People have different ideas

world special?

2. Where might
our world have
come from?

3. Why should
humans care
about nature?

4. How do
different people
show care to the
world?

describe different
beliefs about where
the world came
from.

Can simply escribe
how beliefs around
the world influence
how people care
for the world.

Can simply
describe ways that
people find the

special. Adults could bring in some ‘special’ items and discuss the
importance they hold. Reflect on how they might show care to
special objects and how they would want others to treat them
(introduce the idea of respect). Pupils should discuss this again in
the context of the world: What do they feel makes the world
special? Particularly consider aspects of beauty, health benefits we
gain, experiencing diversity and difference. Explore a book or
video that helps to demonstrate the awe and wonder of the world
such as a parts of Blue planet or similar (Planet Earth III: Official
Trailer | BBC Earth). Discuss what awe and wonder means and
what things cause them awe and wonder from the video. If you
have access to an outdoor space, pupils could explore and select
one or two nature items and then talk about why they chose it.
Pupils could choose one aspect of nature that they enjoy (a place,

about why the world is
special, some religious and
some non-religious.

Some people believe the
world was created by God
and should be cared for
because of this.

Some people accept the
scientific theory that the
world was caused by the Big
Bang and that the perfect
combination of events lead to
a planet that sustains life.
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https://www.youtube.com/watch?v=nNWXMAJF7ww
https://www.youtube.com/watch?v=nNWXMAJF7ww

5&6. What
connection can
you make to
your own lives?
(2 lessons)

world special or
wonderful.

Can startto
explore why people
value the world
and how it can
cause awe and
wonder.

Can make simple
connections to
their own beliefs
about the world
and how they can
care for it.

item or experience in nature) and write or draw about it, reflecting
on the importance it holds for them.

. (If 0.6 unit was taught you want to adapt this lesson to so that it

recaps on the Genesis and then explore the scientific explanations
in more detail e.g. PUBLIC OriginStory EDIT 15 1080 sub.mp4 -
Google Drive). Talk with the pupils about how they begin their
day, checking their understanding of the word, beginning. Ask
pupils what other things have a beginning? Encourage pupils to
think about the world we live in. How do you think the world
began? Explain that people have different beliefs on how the world
began. Explain that many people that are religious believe God
made the world. Read the Genesis creation story (which is in both
the Christian Old Testament and Hebrew Bible; song version with
actions; Seven Days (Creation Song with Actions) | Lifespeaks Kids

(youtube.com), The Christian Creation story - BBC Bitesize or The
Creation Story | Bible Stories for Kids (English Accent)
(youtube.com). Pupils could talk about their favourite part of the
creation story, encouraging them to say why or they could put
pictures of each of the days in order as they watch the video
again. Explain to pupils that some people do not believe that a
God created the world, and some people are not sure what the
answer is. Some people do not believe that the world was created
by God and use science to explain how the world came about.

Some people choose to hold
both scientific theory and
religious beliefs together.

Many Christians believe that
humans are Gods caretakers
of the world and that they are
here to protect and look after
God’s creation. They might
volunteer or give to charity to
help protect or clean up the
environment.

Many Jews believe that they
should take part in Tikkun
Olam (repair the world) and
will make choices to help
improve the environment
such as recycling, planting
trees and helping the
community.

Assessment suggestions:
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https://www.youtube.com/watch?v=f8qcpGgerZY
https://www.youtube.com/watch?v=f8qcpGgerZY
https://www.bbc.co.uk/bitesize/topics/z3n8239/articles/zwxwmbk
https://www.youtube.com/watch?v=kOrG1Yvv84Q
https://www.youtube.com/watch?v=kOrG1Yvv84Q
https://www.youtube.com/watch?v=kOrG1Yvv84Q

Pupils could begin to think about their own views of how the world
was created and share some of those views with each other.

. Spend some time outside, or with a visual calming nature video
on. What can you see, hear, smell, taste, and touch? Pupils should
consider what would happen if these wondrous and beautiful
things disappeared. Discuss problems in the environment (option
to explore books such as Somebody Swallowed Stanley CBEEBIES
- Bedtime Stories - Somebody Swallowed Stanley - YouTube and
Its only One! Kids book read aloud s - KTBudgeBooks Reads Its
Only One). Pupils could select a statement representing how the
world is special and why we should care for it i.e. litter makes it
dirty and injures animals, we can't eat fish from the oceans if its
polluted, all life is important etc, and they could create a poster to
accompany it.

. Pupils should explore different religious views on caring for the
world. Use and adapt Christianity Stewardship KS1 to explore
Christian beliefs around Stewardship. Pupils could also learn about
the Jewish concept of Tikkun Olam (Repair the world) and could
explore the festival Tu B'Shevat (New Year of the Trees).

. Pupils to consider the question; who's responsible for the world?
What could pupils do today to care for the world around us? Pupils
should recall different interpretations and actions learned from the

Pupils could create a class or
personal manifesto for how
they are going to help and
protect their world and their
local environment. Make sure
they reflect on how this could
be similar or different to
religious ideas.

Pupils could participate in a
community or school event
making a small change or
impact to help their
community i.e. litter pick,
recycling collection to create
an informative piece of art
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https://www.youtube.com/watch?v=8DXJM9YQj7Y
https://www.youtube.com/watch?v=8DXJM9YQj7Y
https://www.youtube.com/watch?v=nn3CsP9Rc_w
https://www.youtube.com/watch?v=nn3CsP9Rc_w
https://www.natre.org.uk/uploads/Free%20Resources/Christianity%20Stewardship%20KS1%20.pdf

unit. Pupils could work together to make a class manifesto for how
they could look after the world and the local area, or create a
personal pledge, something they would do to help the world be
cared for.

Please note that in Jewish tradition, the term "G-d" is often used
instead of spelling out the full word "God." This practice stems from
the beliefthat God's name is sacred and should not be written or
spoken in full to show respect and reverence. By writing "G-d, " Jews
aim to avoid the possibility of disrespecting God's name if the written
word is discarded or damaged.

6. This lesson provides an opportunity for pupils to take action,
appropriate to your school. This could be a local walk and litter
pick, or perhaps creating an assembly or presentation to give to
another class about what they have learned. You could also create
a recycled collage or craft to demonstrate the importance of caring
for the world whilst reducing the amount of recycling.

Key vocabulary:

Links to prior knowledge: (Prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Awe, wonder, caretaker, stewardship,
creation. Big Bang, science, Tikkun

0.6 What is special about the world? Ideally reviewed as part of the
first lesson.
1.1 How do people know how to treat each other?

1.5 Part 2: Diversity within
Judaism: What do Jews
believe and how may they
live?
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Olam (repair the world),
responsibility, respect, pollution

1.3 Part 1: Diversity within Judaism: What do Jews believe and how
may they live?
1.2 What do Christians say God is like?

3.6 How do beliefsand ideas
about land shape the way
human beings live?
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1.5 Part 2: Diversity within Judaism: What do Jews believe and how may they live?

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to learning
explore: outcomes:

(intended to enable

pupils to achieve end of

key stage outcomes)
1. Who was Can identify and Please note that in Jewish tradition, the term "G-d" is often used That Moses led the Israelites to
Moses? simply describe instead of spelling out the full word "God." This practice stems from | freedom from slavery after

some of the main | the beliefthat God's name is sacred and should not be written or being commanded to by G-d.
2. How is beliefs that are spoken in full to show respect and reverence. By writing "G-d, " Jews
Passover/Pesach | important to Jews. aim to avoid the possibility of disrespecting God's name if the written | That the festival of Passover
celebrated? word is discarded or damaged. celebrates how G-d spared the
3. What gzg;;&pslgm o 1. Recap what the pupils remember Jews and Judaism. Scaffold a isfrgzl;;etsadntjjrlphgetgsdle(: Eliiizs
happens during | ways that Jews discus_sion about what Jews I_aelieve about (?-d, Shabbat etc. to remember what happened
Sukkot? may celebrate Expla'm that.today we gre gomg to be learning about someone

significant festivals. who is verY important in Judaism. Mo;es. .TeII the story of That Sukkot celebrates the
4. Why is Moses freeing the Jews from Egypt using either a storybook. Harvest and is a time for Jews
Hannukah an Can simply discuss Pupils to reflect upon how the Israelites would have felt not only |+, ramember the 40 years
important how different whilst they were working for the Pharaoh as slaves but also when | \oces and the Israelites spent
festival? artefacts may be Moses freed them. Would they be happy to be freed even though | i, the desert.

they had to leave quickly and they had soldiers chasing them?
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5. How is Rosh
Hashanah
celebrated?

6. What do
Jews believe?

used during
religious
ceremonies and
what they each
represent.

Can start to make
connections
between stories
from the Torah and
how Jews live their
lives.

Can startto
consider their own
ideas about the
value of
remembering the
past and giving
thanks.

Can ask simple
questions about
Jewish beliefs and
ways of living and
consider similarities

Bring the focus back to Moses. Pupils to reflect how he might
have felt. Teacher to put themselvesin the role of Moses and
allow pupils to hot seat them. Through this activity get across
how Moses did not really want the job of setting his people free
as he didn't think he was a very good speaker, he was afraid of
the king, and he was worried about not being good enough. The
only reason he tried was not only because he was brave, but
because G-d believed in him and reminded him that He was more
powerful that any king and would help him to succeed. Pupils
could write about what they know of Moses and what sort of
person he was or retell the story of Moses freeing the Israelites
from the Pharaoh.

. Remind pupils of what they know about Moses so far — why is he

special to Jews? Briefly retell the story of Moses rescuing the
Israelites from Egypt. Explain to pupils that in Judaism this event
is remembered during the celebration of Passover/Pesach which
lasts for 8 days. Show Charlie and Blue celebrate Passover to
pupils to introduce the Seder Plate.
https://www.truetube.co.uk/resource/charlie-and-blue-celebrate-
passover/ Show pupils Seder plate (Ideally a physical plate) and
go through what each item on the Seder asking pupils to recall
its significance. Pupils could try the try some Matzah if available.
Play Kim’s game with the Seder plate to consolidate learning.

That Chanukah lasts for 8 days
and is celebrated in different
ways.

That the period of Rosh
Hashanah is a time where Jews
actions affect the new year
ahead.

That food eaten during
festivals and celebrations have
significance and meaning.

Assessment suggestions:

Pupils could create a very
simple fact file about what they
have learnt about Jews across
the 2 units.
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https://www.truetube.co.uk/resource/charlie-and-blue-celebrate-passover/
https://www.truetube.co.uk/resource/charlie-and-blue-celebrate-passover/

and differences
between own beliefs
and ways of living.

Pupils could either label a Seder explain what each item of food it
is or draw and label a Seder plate themselves.

. Explain to the pupils that today we are going to be learning

about the Jewish “Harvest” festival called Sukkot. You could
make a link to the Christian Harvest festival asking pupils to think
about what normally happens and how it is celebrated. Explain
that Sukkot is a festival is a time to remember Moses and the
Israelites. Remind the pupils of how Moses freed the Israelites
from Egypt but explain that they had nowhere to go, so when
they left Egypt they wandered in the desert for forty years before
they reached the Promised Land. During Sukkot, Jews remember
the years that Moses and the Israelites spent in the desert and
they thank G-d for providing them with food and water whilst
they were there, and thank Him for the harvest of food now.
Show pupils the BBC video about Sukkot
(https://www.bbc.co.uk/teach/school-radio/articles/z2827yc you
could also show https://www.bbc.co.uk/programmes/p0193b73).
Scaffold a discussion about what happens during Sukkot and how
pupils would feel spending 8 days in a Sukkah. Pupils could
make their own sukkah either individually, in groups or as a
class. If time permits share the story “Is it Sukkot yet?” either in
the lesson or as part of a story time.
https://www.youtube.com/watch?v=Es| Hv2 f o
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https://www.bbc.co.uk/teach/school-radio/articles/z2827yc
https://www.bbc.co.uk/programmes/p0193b73).
https://www.youtube.com/watch?v=Esl_Hv2_f_o

4. (Pupils may have some knowledge of this from Unit 0.4) Show
the pupils a Chanukkiah — preferably a real one or a photo if one
can't be sourced. Ask pupils to think about what they notice
about it. How many branches does it have? What might it be
used for? Explain to the pupils that they will learn about a Jewish
festival that falls around the same time as Christmas in
December called Chanukah which is the Jewish festival of lights.
Share the story of Chanukah with the pupils using either a book
or the BBC teach video at https://www.bbc.co.uk/teach/class-
clips-video/articles/z47wxyc. Scaffold a discussion about what
they have learnt. What happened in the story? Read “Sammy
Spider’s First Hanukah” to the pupils or share Cbeebies clip about
Chanukah. https://www.bbc.co.uk/cbeebies/watch/my-first-
festival-hanukkah how do Jews celebrate Chanukah? Pupils
could retell the story of Chanukah, or make their own
Chanukkiah.

5. Briefly recap the Jewish celebrations that the pupils have learnt
about so far. Remind the pupils that during all of the
celebrations, special food is eaten — pupils could try to name the
ones they remember. Show pupils apples and honey and explain
that these are very important in the Jewish Celebration we are
going to be learning about today — Rosh Hashanah. Explain that
Rosh Hashanah takes place over 2 days and celebrates Jewish
New Year. It means “Head of Year” and normally occurs in the
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https://www.bbc.co.uk/teach/class-clips-video/articles/z47wxyc
https://www.bbc.co.uk/teach/class-clips-video/articles/z47wxyc
https://www.bbc.co.uk/cbeebies/watch/my-first-festival-hanukkah
https://www.bbc.co.uk/cbeebies/watch/my-first-festival-hanukkah

autumn. When does our New Year occur? Discuss how Jews
follow the Hebrew calendar which is different to the one that we
use. Rosh Hashanah is a celebration of the creation of the world
and marks making a fresh start. Talk about how Jews believe
their actions during Rosh Hashanah will affect the rest of the
year. Share either Sammy’s First Rosh Hashanah or BBC Teach
video to illustrate how Rosh Hashanah is celebrated
(https://www.bbc.co.uk/programmes/p02n2jc5,
https://www.bbc.co.uk/cbeebies/watch/the-lets-go-club-
celebrating-rosh-hashanah). Ask pupils to reflect upon how Rosh
Hashanah is celebrated. If possible allow pupils to eat slices of
apple dipped in honey reminding them that Jews do this to have
a sweet beginning to a good new year ahead. Pupils could make
Rosh Hashanah cards or write down or draw facts that they have
learnt from today. Pupils could complete a Rosh Hashanah quiz
at the end of the session
https://www.bbc.co.uk/cbeebies/puzzles/my-first-festivals-rosh-
hashanah-quiz

. Pupils to reflect upon what they have learnt about important
Jewish beliefs. Photo prompts or actual artefacts could be used
to further scaffold the discussion. Pupils to think about what they
have found most interesting or any questions that they might still
have. Assessment Suggestion: Pupils could create a very
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https://www.bbc.co.uk/programmes/p02n2jc5,
https://www.bbc.co.uk/programmes/p02n2jc5,
https://www.bbc.co.uk/cbeebies/watch/the-lets-go-club-celebrating-rosh-hashanah).
https://www.bbc.co.uk/cbeebies/watch/the-lets-go-club-celebrating-rosh-hashanah).
https://www.bbc.co.uk/cbeebies/puzzles/my-first-festivals-rosh-hashanah-quiz
https://www.bbc.co.uk/cbeebies/puzzles/my-first-festivals-rosh-hashanah-quiz

simple fact file about what they have learnt about Jews across
the 2 units.

Key vocabulary:

Links to prior knowledge: (Prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Chanukah, Challah, Chanukkiah Dreidel,
Egypt, Israelites, Maccabees, Matzah,
Moses, Passover, Pesach, Pharaoh, Rosh

Hashanah, Seder, Shofar, Sukkot, Sukkah

0.4 What special times do we celebrate?
1.3 Part 1: Diversity within Judaism: What do Jews believe and how
may they live?

1.6 Why are holy books special
to Christians and Jews?

2.5 How do leaders inspire
people to lead a good life?

2.6 Why are holy places special
to some people?

3.5 What do Jews believe
about kosher food? How does
this impact Jews in different
ways?

5.2 What do Jews learn about
Passover? What special things
might they do?

6.3 Why is Jerusalem a sacred
place to people who follow
Abrahamic religions?
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1:6 Why are holy books special to Christians and Jews?

Suggested
big questions
to explore:

Impact and
learning

outcomes: (intended
to enable pupils to achieve
end of key stage outcomes)

Su a9 ested content: (teachers can select alternative content as appropriate)

Knowledge Statements:

1. What makes
a book special?

2. What is the
Christian Bible
and what is
inside it?

3. What do
Bible stories
tell Christians
about God?

4, How do
Jews show the
Torah is
special?

Can start to
understand why holy
books are special to
different people.

Can identify some
important and
simple beliefs within
holy books.

Can start to describe
different ways
people treat special
books.

Can start to identify
how authoritative
texts can influence

Please note that in Jewish tradition, the term "G-d" is often used
instead of spelling out the full word "God." This practice stems from
the beliefthat God's name is sacred and should not be written or
spoken in full to show respect and reverence. By writing "G-d, " Jews
aim to avoid the possibility of disrespecting God's name if the written
word is discarded or damaged.

1. (Adapt this lesson if pupils completed unit 0.1 Lesson 1). Discuss
with pupils what makes something special, explain to pupils that
they today will look at stories that are special to them. Prior to the
lesson pupils could bring in a book that is special to them or they
could select a favourite book from the classroom. Ask the pupils to
discuss the book they have chosen; Are these books special
because the pupils really enjoy the story/information inside? Do
they have interesting pictures inside? Where did the book come
from, was it given to them by someone? Does the book tell you or
teach you something? Explain Christians/Jews have a holy book
which is very special to them that contains stories, rules and

Christians holy book is called
the Bible (some Christians
believe it God’s word, some
believe it is written by people
to help understand God).

Jew’s holy book is called a
Torah and is written as a scroll
which is cared for in
Synagogues.

The Torah and Bible share
some of the same stories and
rules.

The Ten Commandments are
rules from God/G-d on how to
live for Christians and Jews.
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5. What are
the Ten
Commandment
s and why are
they special to
Christians and
Jews?

6. What is the
Lord’s Prayer
and why is it
special to
Christians?

people's actions and
behaviour.

Can start to make
connections to
stories that are
special in their lives.

Can start to consider
the different
influences people
are driven by to lead
a good life, including
themselves.

prayers which help them in their lives. They could write the names
of these books (Bible, Torah) and which religion they belong to.

. Show pupils a Holy Bible and record any questions the pupils might

have about it and watch
https://www.youtube.com/watch?v=4zI557EGQGE (up to 1 min 8
secs) to find out more about the Bible and discuss the answers the
questions they posed. You could explain that some Christians
believe the Bible is the word of God, whereas some believe it has
been written by people to help understand God. Let pupils explore
a children’s Bible if they are available and ask them what they see.
Explain to pupils what Christians will see when they read the Bible:
stories that teach people how to live, hymns, rules to live by, and
prayers. Pupils can use the Bibles to see if they can find examples
of each of these elements. Pupils could pick story from the Bible
to end the lesson with, discussing the meaning the story
afterwards.

. Recap what a Bible is and why a Christian would read a Bible. Look

at a story in more detail, for example Noah’s Ark (Noah's Ark |
Bible Stories for Kids (English Accent)) and explore with pupils
what the story teaches Christians e.g. God is powerful, try be lead
a good moral life, put your trust in God like Noah did and God will
take care of you). Pupils could consolidate their learning of Noah's
Ark by choosing a pair of animals and drawing them or making a

The Lord’s Prayer is a special
prayer found in the Bible, to

help Christians ask for Gods

help.

Assessment suggestions:

Pupils could match words to
the correct part of the Torah
e.g. scroll, Yad, robe, crown,
Ark and discuss the why each
of these are important to many
Jews when caring for the Torah
scrolls.
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https://www.youtube.com/watch?v=4zI557EGQGE
https://www.youtube.com/watch?v=oytjfbEPl-w
https://www.youtube.com/watch?v=oytjfbEPl-w

playdough model of them, or building their own ark and/or watch
The animals went in two by two - BBC Teach.

. Recap with pupils what they have learned about Jews in the
previous units this year with knowledge retrieval activity. Explain
that the Jewish holy book is called the Torah. Show pupils an
image of a Torah Scroll and ask pupils to draw visual
comparisons between the Torah and the Christian Bible;
book/scroll, English/Hebrew, reading from the right/reading from
the left. Whilst they look different, explain that there are many
stories in it that can be found in both books because Jews and
Christians are closely connected through their past. Pupils could
watch https://www.youtube.com/watch?v=050psPRvub4; whilst
some of the content is aimed at older pupils, the visuals provide
an insight into how much care is taken of the Torah.
Assessment Suggestion: Pupils could match words to the
correct part of the Torah e.g. scroll, Yad, robe, crown, Ark and
discuss the why each of these are important to many Jews when
caring for the Torah scrolls.

. Ask pupils if they can think of any rules that they have at school
and why they might be important. Recap with pupils that the
Bible and Torah have many similarities. One of them is the Ten
Commandments which can be found in both books and are a list
of rules to live by, given by G-d. Show pupils a children’s version
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https://www.bbc.co.uk/teach/school-radio/articles/zr88bdm
https://www.youtube.com/watch?v=o50psPRvub4;

of the Ten Commandments and read through them together.
Pupils could then create a class set of rules, with each pupil
contributing a rule and explaining why it's important. Discuss
with pupils more broadly why rules may be important to help us
live together peacefully.

6. Explain that holy books also contain prayers and explain that
prayer is a way that people with religious beliefs speak to their
God. Explain that in the Bible, Jesus gave instructions for doing
the perfect prayer, and it is called the Lord’s Prayer. Pupils could
watch_The "Lord's Prayer" simple explanation for kids - YouTube

or read a children's version to pupils. Whilst watching video or
reading the prayer reflect on some of the things that Christians
are asking for when they say the Lord’s Prayer e.qg. trust in God
to give them what we need e.g. food and shelter, forgiveness,
help to do the right thing even when it's hard. Ask pupils to then
think of examples where they have done the right thing, but it's
been a difficult choice (e.g. sharing their favourite food or a toy
with a sibling or a friend). What made them choose the right
thing to do (was it a feeling? Did someone ask them? Did they
want to be kind)? Discuss the different ways in which we decide
what the right thing to do is.

Key vocabulary:

Links to prior knowledge: (prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:
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https://www.youtube.com/watch?v=4RCkXjMXk5U

Special, holy, stories, Christians, Holy
Bible, Jews, Torah, scroll, scroll, Yad,
robe, crown, Ark synagogue, rules,
Ten Commandments, Prayer

0.1 Who are the people in sacred (special) stories and why might
they be important to people today?

0.2 Why do Christians perform the nativity at Christmas?

1.1 How do people know how to treat each other?

1.2 What do some people say God is like? How do people that
believe in God feel close to God?

1.3 Part 1: Diversity within Judaism: What do Jews believe and how
may they live?

1.5 Part 2: Diversity within Judaism: What do Jews believe and how
may they live?

3.4 Why is Jesus a special
person to some religious
people? How might this help
people lead a good life?

4.2 What do different people
do in difficult times? What
impact might it have on
them?

5.2 What do Jews learn about
Passover? What special things
might they do?

5.4 What do different people
believe about the creation of
the world?
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2.1 Part 1: Diversity within Islam: What do Muslims believe and how may they live?

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to |learning
explore: outcomes: (intended

to enable pupils to achieve

end of key stage outcomes)
1. What do Can start to identify | Many Muslims say the words 'Peace be upon him’ (PBUH) after That many Muslims believe in
Muslims some of the key writing, saying or hearing the name of the Prophet Muhammad. one God (Allah) who they

believe about
God?

2. What do
Muslims
believe about
Creation?

3. Who was
the prophet
Muhammed
(pbuh)?

4. What is the
Kaaba and why

beliefs of Muslims.

Can start to identify
what Muslims might
learn from the
teachings of the
Prophet Muhammad
(pbuh).

Can startto
understand how
Muslims use the
teachings of the
Quran to guide their
beliefs and actions.

Muslims believe that Prophet Muhammad, and any of the other
prophets, the angels and Allah (God) should usually not be pictured
in any way, especially not their faces. This is because it this image
making is believed to encourage worship of idols. It is more
important to remember the inner qualities, words and actions than
their exterior images, but Muslims do learn descriptions of what
angels and prophets looked like.

1. Recap on what the pupils remember about Islam from Unit 1.
This could be a good opportunity to address misconceptions or
consolidate learning so far. Write the word pillar on the board.
Do the pupils know what a pillar is? Explain what a pillar is and
show a picture of a pillarin use. Explain thatin Islam, Muslims
have 5 pillars of faith which are made up of 5 different actions.
These actions help individual Muslims and the whole Muslim
community (Ummah) to uphold, strengthen and deepen their

believe created the world.

That the Prophet Ibrahim
(Abraham) is an important
figure in Islam.

That Muslims believe that
Prophet Muhammed is Allah’s
last messenger.

That the Kaaba is a special
place for Muslims and can be
found in Makkah.

That Muslims learn about Allah
from the Qur'an and believe
that it is their guide.
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is it special to
Muslims?

5. What is the
Qur'an and
why is it
important to
Muslims?

6. How does
the Qur'an help
Muslims live a
good life?

Can start to consider
the guidance given
by the Quran to
Muslims and think
about the rules and
guidance that they
follow and how they.

Can ask simple
questions about
Muslim beliefs and
ways of living and
consider similarities
and differences
between own beliefs
and ways of living.

faith, and they are like a spiritual training. Pupils could think
about what Muslims might do to please God and get closer to
God when they are Muslim, based on their learning or knowledge
about Islam so far. Show pupils the BBC teach video for a brief
introduction to the 5 pillars of faith https://www.bbc.co.uk/teach/dass-
clips-video/articles/zv84jhv. Were the actions shown ones that the
pupils had thought of? Pupils could think about which pillar of
faith they think might be the most important to a Muslim and
why. Which might be difficult for a Muslim to follow? If you have
Muslim pupils in your class it may be useful to ask them these
questions once you have thought about them as a class, if
appropriate. Ask the pupils to think about the pillars in their life
or what holds them up and helps them to be the best possible
person that they can be. Pupils could draw or write about 5
actions that are important to them in their own lives.

. Ask pupils to think about how people of different faiths might talk to God.

What might they do? Pupils could think about how many times people
may pray in a day and what they might pray for. Remind pupils that Salat
(prayer) is a pillar of faith and that in Islam, Muslims pray (Salat) to Allah
daily, praying 5 times a day. Thesetimes are: at the break of dawn,
midday, late afternoon, sunset and late evening. Talk about how the
times will vary each day based on the position of the sun which changes
dependent on the season we are in. This means that Salat times can take
place very early in the morning and very late in the evening in the summer
or later in the morning and earlier in the evening in the winter. Pupils

That the Quran is written in Arabic
and is read in Arabic from right to
left, and has 114 chapters or
surahs. Each surah consists of 3
or more verses. It is read, recited
melodiously, and memorised in
part or as a whole by Muslims of
all ages, all over the world, in
Arabic.

Assessment suggestions:

Pupils could complete
suggested tasks at the end of
each lesson which could help
pupils consolidate their learning
and show their understanding.
This will allow teachers to
assess against the knowledge
statements.

Pupils could complete an initial
assessment asking pupils to
show what they know about
Islam at the start of the unit
and then again at the end of
the unit to show what they
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could discuss what they would normally be doing at dawn, midday, late
afternoon, after sunset and late evening. Show pupils a prayer mat,
tasbeeh (prayer beads) and a gibla (pronounced kibla) compass (some
mats already have compasses built into them and apps are now available
to use). Pupils to think about how Muslims might use these to pray. Talk
about how the purpose of the compass is to find the direction of the city of
Makkah as Muslims face the Kaaba when they pray. Pupils could use the
gibla compass to find the direction of Makkah in the classroom at this
point. Explain how the purpose of the mat is to provide a clean surface
on which to pray and how they are decorated with geometric patterns and
objects from the natural world but not people or animals. The tasbih
forms part of the prayers and is made up of 99 beads — this reflects Al
Asma ul Husna but to also keep count of certain prayer phrases (Dhikr). If
time permits look briefly at Salat (this will be covered again in the KS2
pillars of faith unit) and explain that Salat consists of set words and
movements. The BBC Teach video not only demonstrates this well but
also consolidates previous learning from the unit
https://www.youtube.com/watch?v=g_WEa9lobml. Please note pupils
should not at any point be asked to perform the prayer movements
themselves, however each movement can be discussed. Pupils could label
a diagram of a prayer mat with the key elements learned in the lesson.

. Ask pupils to think about who/what is special to a Muslim — Can they

remember who is special, what the holy book is called, and the name of
the special place that Muslims pray towards? Explain to the pupils that
whilst Muslims believe they can pray anywhere (providing that it is clean
and they have the intention to pray), lots of Muslims like to go to their
special place of worship especially on a Friday which is their holy day. You
could show a picture of a Masjid (Masjid is the Arabic word for Mosque)

have learnt and understood
about Islam.
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https://www.youtube.com/watch?v=q_WEa9IobmI.

and ask them what they notice about it? It is important to note some
masjids may look different if they have not been purpose built, so not all
Muslim pupils will have the same experience of a masjid dependent on
where they attend. Explain that just as Muslims have rules or manners for
how to handle the Quran, they also have rules or manners for going into a
masjid. Muslims who enter a masjid must cover their hair. This is not
only a mark of respect to God, the angels and the Muslims in the mosque,
but also due to the need for hair to be covered when they pray, so
females wear a scarf, and men may wear a special hat. Modest dress while
worshipping is a way to help everyone to focus upon God. Everyone must
also remove their shoes before entering (this is regardless of whether you
are Muslim or not) to ensure that the masjid is kept clean for prayers.
Using either the BBC video below share information about a masjid
https://www.bbc.co.uk/bitesize/articles/zfwphcw. If possible, take the
pupils to visit a local masjid or but if not take them on a virtual tour;
https://www.youtube.com/watch?v=jlayrl EKlzo
https://www.youtube.com/watch?v=p1U7MrluhQY. If time permits share
the story “In my Mosque”
https://www.youtube.com/watch?v=ruggySjk5XM. Pupils discuss
differences and similarities between a masjid and places of worship that
they might be familiar with. Pupils can label the features of a masjid or
design one for their local community ensuring they include the features
they have learnt about (This could be added to gradually through the
lesson).

Discuss how people might celebrate a baby being born — how might a
family celebrate? Link back to any previous learning about welcoming
babies. Explain that in Islam they have things they must do to welcome a
baby to the world and to the religion. As soon as a baby is born the
Adhan (Azaan) the Muslim prayer call is whispered into the baby’s right
ear, and the Igamah (the second prayer call) into the left ear. This is

111



https://www.bbc.co.uk/bitesize/articles/zfwphcw.
https://www.youtube.com/watch?v=jIayrLEKlzo
https://www.youtube.com/watch?v=p1U7MrluhOY.
https://www.youtube.com/watch?v=ruggySjk5XM.

usually done by the father. Explain that these are the first words a baby
hears. Pupils could discuss why this is. Talk about how this shows the
parents want the pupils to grow up as a Muslim. After the reciting of the
prayer calls, a small piece of softened date or honey is rubbed into the
roof of the baby’s mouth (gives energy to suck the breast). Discuss why
this might happen. Explain that this also shows they wish the child a sweet
and happy life. Introduce the Agigah (Ak-kee-ka) to the pupils which is the
special ceremony that takes place usually 7 days after the baby is born.
Note if this can’t be done on the 7t" day, it is done on the 14" or 21 day
and so on. The Aqgigah is an opportunity to introduce family and friends to
the baby. Traditionally, a family would also sacrifice an animal, such as a
sheep or goat (in Britain this is done through the butcher or the mosque).
A large part of the meat is made into a meal which is shared with relatives
and friends, especially with the poorer members of the family and
community, and some of the meat that is left can be given to poorer
members of the wider family and friends. Explain that a baby’s head hair is
shaved off very carefully around the time of the Agigah and that the hair is
then weighed. This weight is then given in gold or silver to charity again
as a thank you to Allah. Giving charity is one way to thank God (Allah) for
the birth of the baby. Emphasise that for Muslims giving to charity and to
the poor is extremely important and makes up a big part of their faith and
is also one of the 5 pillars that they must follow (Zakat). It is a duty
towards the needy and a way to purify the wealth and the heart and soul
of those who give. Ask pupils to think about what they would do to
celebrate a new baby being born? Would they give presents, do kind
things for others, give something to charity? Pupils to reflect upon this.
Create a knowledge quiz on the content learned to today to assess pupils
learning.

. The Qur‘an (meaning recitation) is a very special book for
Muslims. Do pupils have a book that is very special to them?
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What is it about? Why is it so special? How do they look after it?
Pupils to think about what rules they would have for their special
book if they were to lend it to a friend to make sure it is looked
after. Talk to pupils about what the word “Prophet” means.
Explain that Muslims believe that Noah, Moses and Jesus were all
prophets but regard Prophet Muhammad as the last of the
prophets and that he was Allah’s special messenger. Discuss
what a messenger is and how messages might be sent. Explain
the Qur'an was revealed through angel Gabriel (Jibril in Arabic) to
Prophet Muhammad over 23 years, starting in the year 609 BCE,
and it was Prophet Muhammad'’s friends who scribed the Qur‘an,
at times when he recited a new part to them. Talk to pupils
about the first revelation of the Qur‘an to Prophet Muhammad or
show the clip at BBC Teach The Qur'an | Religious Studies - My
Life, My Religion: Islam or BBC Two - Pathways of Belief, The
Bible and the Qur'an: The Revelation, The Qur'an is revealed to
the Prophet Muhammad (pbuh). Talk to pupils about how the
Qur'an has 114 chapters which are called “Surahs” and that the
Quran is divided into 30 parts (or 30 Juz) which are equal in
length, and it is written in Arabic. Explain that Muslims have to
learn how to read Arabic (which normally starts when they are
children) so that they can recite and memorise the Quran for
their obligatory prayers (Salat). Some Muslims (including pupils)
may memorise the whole Quran by heart. Pupils could reflect
about the difficulty this may pose and why Muslims may choose
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to learn it off by heart. Looking again at the Qur‘an, talk about
how the Qur‘an differs from books the pupils read as it opens
from right to left and that Arabic is also read in the same way. If
time permits you could show the following videos to help pupils
understand the importance of the Qur'an and how it should be
treated https://www.bbc.co.uk/programmes/p0115flt or What's in Your
Bag — Imam - https://www.bbc.co.uk/iplayer/episode/m001Id4b/whats-
in-your-bag-series-1-8-imam. If possible, show pupils a physical
copy of the Holy Qur'an or a photograph. Discuss how Muslims
have rules as to how to treat the Qur'an. Take suggestions from
pupils as to what those rules might be. Explain the etiquettes
that need to be observed when Muslims read it (e.g. wash hands,
cover head, Holy Qur'an must be respected and not placed on
the floor). It is important to note that out of respect hands
should be washed before handling the Quran if you are using a
physical copy and if the Qur'an is being stored it must ideally be
on a high shelf and somewhere clean. Pupils could complete a
word fill or match symbols with descriptions of the content they
have learned this lesson.

. Share your classroom/school rules with pupils. Why do we have
them? What do they help us to do? What would school be like if
no one followed the rules? Allow time for pupils to think about
rules that they encounter outside of school. Talk about how that
lots of the rules we follow help us keep ourselves safe and happy
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and allow us to be kind to others. Remind pupils of the Qur'an.
What can they remember about it and the rules Muslims follow
when handling it? Remind pupils that the Qur'an is a very special
and sacred book to Muslims. Why do they think that is? What
might the Qur‘an tell Muslims about? BBC clips from Pathways to
Belief about the Qur'an may be helpful here.
https://www.bbc.co.uk/programmes/p0114bxh. Explain that the
Quran guides Muslims and tells them how Allah wants them to
live their lives — for example it tells them how to treat their
parents, friends, strangers, and animals, how to pray, what sort
of food and drink they can eat and what they can't. Discuss
some teachings from the Qur'an and whether these teachings are
important for only Muslims or everyone regardless of whether
they believe in a God or not.
e Be kind to your parents, particularly in their old age.
Be honest and speak the truth all the time.
Do not tell lies about other people.
Stand up for justice in all situations.
Be fair and kind towards everyone you meet and get to know
them
e Make peace whenever possible but defend the weak and
yourselves from oppression because of your beliefs
e Do not take advantage of others who are not as fortunate as
you.

e Spend your money wisely and help those who need it.
Be thankful for what you have

e Do not be greedy or wasteful.
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Pupils could think about what rules they’d have for others to
make sure they lead a good life. Would they keep some of the
ones from the Qur‘an or would they have completely different
ones? Pupils could use this opportunity to reflect upon what they
have learnt in this unit about how Muslims believe that they
should treat Allah’s creations.

Key vocabulary:

Links to prior knowledge: (prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Allah, Al- Asma ul-Husna, Arabic,
attributes, created, creator, crescent
moon, God, Ibrahim, Islam, Kaaba,
Makkah, messenger, Mullah
Nasreddin, Muslim, natural world,
Prophet Muhammad (pbuh), Quran,
respect, sacred, surah

1.2 What do some people say God is like? How do people that
believe in God feel close to God?
1.4 How can we care for the world?

2.3 Part 2: Diversity within
Islam: What do Muslims
believe and how may they live?
2.5 How do leaders inspire
people to lead a good life?

2.6 Why are holy places special
to some people?

4.6 What do Muslims learn
about Prophet Muhammad?
Why is he so special?

5.5 What are the five pillars of
Islam and how do Muslims
follow them in different ways?
Why is Jerusalem a sacred
place to people who follow
Abrahamic religions?
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6.3. Why is it important for
Muslims to fast in Ramadan?
How does it impact Muslims’
lives?
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2.2 Is Christmas only special to Christians?

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:
questions to learning
explore: outcomes:
(intended to enable
pupils to achieve end of
key stage outcomes)
1. What do Can start to 1. Introduce the topic of Celebrations. Collate pupils’ideas and Some celebrations are
people understand the thoughts of different types of celebrations emphasising some are | religious, whilst others are
celebrate? importance of religious, and some are secular — not associated with a religion. | secular (not connected to
preparation — Using a large sheet of paper or the board, divide the sheet into 4 | religion or religious beliefs).
2. How do (Advent) and make seasons — ask the pupils to put a list of named celebrations for
different people | simple links to the the year with their dates, into the different season sections. Advent is a time of preparation
celebrate? Christmas story. Pupils to consider if there are any festivals/celebrations that are | for Christians and means the
on the same date each year (e.g. New Year’s Day, Birthdays, May | coming/arrival of Jesus.
3. How do Can start to Day, Halloween, Valentine’s Day, Christmas day)? Pupils to
Christians recognise that The nativity story reflects the

prepare for the
special day of
Christmas?

4. Why is
Christmas
special for
Christians?

other religions and
those without a
religion can follow
Christmas
traditions but do
not celebrate the
Birth of Jesus.

consider whether there are any celebrations/festivals that are not
on the same day each year (e.g. Chinese New Year, Diwali,
Ramadan, Advent, Easter, Sukkot, and School Holidays)? Pupils
select a celebration and design/ create and decorate their own
individual invitation to the event. Pupils can write a summary
sentence about their celebration and if it is linked to a religious
festival or whether it is secular and when it is being celebrated
this year.

Christian belief of incarnation,
where God came to earth as
Jesus.

Other religions and those
without a religion recognise
and celebrate Christmas but do
not believe that Jesus is the
incarnation of God on earth.
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5. Isitonly
Christians that
celebrate
Christmas?

6. What do
people without a
religion think
about
Christmas?

Can name some
celebrations and
how these involve
their own families
and the wider
community.

Can start to
understand that
communities are
made of people
with different
worldviews.

Can start to reflect
on why people
celebrate and the

impact it can have.

. Pupils to consider what celebrations involve? (Emphasising some

are religious; some are secular and not associated to a religion
and ensuring they can recall what this means). Pupils could
bring in a photo of a celebration they have attended and share
with their partner what the celebration was about, did they wear
special clothes? What food did they eat? Was it in a special
place? Did they give or receive a gift? Were there special
decorations? Can pupils draw a special moment of their
celebration that they have attended and write some sentences
relating to the celebration and why this is important to them?
Discuss of different celebrations within the class and highlighting
their similarities and differences between them.

. Introduce the term "Advent’ (coming) — Ask pupils if they have

heard of this word before and discuss its meaning. Discuss how
you might prepare for a big trip and compare this to how
Christians prepare for Christmas during Advent. Play the clip
Christmas - BBC Teach and discuss some the things that
Christians do to prepare for Christmas. Provide images which
could be in a tradition advent calendar and discuss the different
images e.g. nativity scenes, star, animals, Mary and Joseph, gifts,
Advent wreath with five candles, singing carols, church services
etc and discuss what they mean and how they relate to
Christmas. Pupils could then create their own class Advent
calendar picking something they associate with Christmas to

Assessment suggestions:

Using key terms in lesson 6,
pupils could prioritise these
elements of Christmas in
relation to a Christian
compared to a person who
celebrates Christmas but is not
religious, discussing their
choices and how they decided.
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draw and then could lay out their pictures to create a large
advent calendar, this could also be completed with chalk outside
on the floor (check whether they have already completed this
unitin 0.2).

. Recap with pupils the meaning of Advent and how Christians
prepare for Christmas. Share the Christmas story with pupils,
playing the video clip www.TheChristmasStory.co.uk (detailed) or
The Christian Story of the First Christmas - BBC Teach (shorter
option) or share a book. Pause at the angel visiting the
shepherds. Introduce the word " gospel’ meaning *good news’
which is the central message of the angels to the shepherds in
the story of Jesus’ birth. Show a Bible and locate Luke chapter 2
verses 8-20. I wonder — how did the shepherds feel? Were they
frightened, excited or both? Have you ever had some very
exciting news to share? I wonder who the special baby was that
the angels told the shepherds about. I wonder why this baby was
so special. Discuss the “good news’ of the birth of Jesus.
Emphasis that Christmas is an important celebration to Christians
because it means the coming of joy and peace and is when God
came to earth as Jesus, Christians call this the incarnation.
Christmas is an important celebration to Christians because it
means the incarnation of God as Jesus and the coming of joy and
peace. Connect with the story of the wise men who gave gifts to
Jesus — reinforce the most important gift to Christians would be
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Jesus. Pupils to reflect on why Christmas is important to
Christians and complete a piece of writing/a letter from the
perspective of a Christian explaining it is important with some
simple reasons explained.

. Discuss how many other religions recognise Christmas, not as the
celebration of Jesus’ birth but as a holiday and having time to
spend together and exchange gifts. Using a mind map on the
board collate things associated with Christmas, and discuss why
these, e.g. why do people decorate their houses with lights and
Christmas trees? (Lots of people see light as good and darkness
as evil/bad). I wonder why gifts are given. (To show we care
about others), I wonder why people spend time with their friends
and families, (to help with loneliness and support each other).
Note the majority of advent calendars/Christmas cards and
Christmas jumpers have little or no connection to the birth of
Jesus. Play the clip Primary school assemblies: Christmas Around
the World - BBC Teach. And lead into Christmas being a time to
share and to recognise our differences and the diversity of
people around us. Emphasise the importance of respecting
differences which makes our world a more inclusive place. Play
the clip Celebrations - BBC Bitesize and/or look at the slideshow
of celebrations, pausing at each different country and discussing
each tradition, exploring whether any of these traditions are
similar to how Christmas is celebrated in this country. Discuss
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with pupils if everyone has a religion? Do you have to be a
Christian to celebrate Christmas? Remind pupils the meaning of
secular, and that some celebrations can be celebrated without a
religious belief. Pupils draw their favourite Christmas tradition
(or another celebration in their house) and write an explanation
about the importance of this tradition to them/and or their
family, or they could be provided with images of the different
Christmas traditions around world and write a brief explanation
of what the celebration is and where.

. What do people without a religion think about Christmas? Revisit
the Christian term incarnation (the fact that Christians believe
that God came to Earth as Jesus). Revisit the concept that many
people do not have a religion or worship a God from the previous
lesson. Many people however follow special rules to help them
lead a good life often referred to as The Golden Rule. Introduce a
simple golden rule — use Disney’s Thumpers Father guidance “If
you can't say anything nice — say nothing at all.” Ask pupils to
consider that Christmas might mean different things to different
people. Suggestion: Using key terms below, pupils could
prioritise these elements of Christmas in relation to a Christian
compared to a person who celebrates Christmas but is not
religious, discussing their choices and how they decided.
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Giving and receiving | family time food
presents

Decorating home worship and prayer baby Jesus
Advent calendar incarnation Giving to charity
school holiday going to church Christmas tree

Key vocabulary:

Links to prior knowledge: (prior knowledge should be discussed at the
beginning of the lesson to help pupils make connections and deepen knowledge)

Links to future units:

Religious, secular, Christianity, God,
incarnation, Bible, Advent, Christingle,
Advent wreath, Advent calendars,
Nativity, Jesus, belief, faith, Golden
Rule, “good news’, Goodness, evil,
bad, diversity, respect, inclusion.

Who are the people in sacred (special stories) and why might they
be important to people today?

Why do Christians perform the nativity at Christmas?

1.5 Part 2 Who is Jewish? What do Jews believe and how may they
live?

1.4 Why are holy books special to Christians and Jews?

3.4 Why is Jesus a special
person to some religious
people? How might this help
people lead a good life?

4.2 What do Christians learn
about the incarnation of Jesus?
Do all Christians agree?
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2.3 Part 2: Diversity within Islam: What do Muslims believe and how may they live?

Suggested Impact and Suggested content: (teachers can select atternative content as appropriate) Knowledge Statements:

questions to |learning

explore: outcomes: (intended

to enable pupils to achieve
end of key stage outcomes)

1. What are Can start to Many Muslims say the words ‘Peace be upon him’ (PBUH) after That Islam is based around 5
the 5 pillars | understand the 5 writing, saying or hearing the name of the Prophet Muhammad. pillars of 5 that help a Muslim lead
of Islam? pillars of faith. a good life.

N Muslims believe that Prophet Muhammad, and any of the other .
Can identify some of hets. th /s and Allah (God) should I t be pictured That Muslims pray set prayers 5

2. HOW_dO the main features of a | PFOP/IELS, L€ angeis and Allarn (Goa) s ouia usuaily not be PICtureéd | times a day and face Makkah
Muslims mosque and in any way, especially not their faces. This is because it this image | when they do.
pray? understand how it is making is believed to encourage worship of idols. It is more

3. Where can
Muslims

pray?

4. How do
Muslims
welcome a
baby to the
family?

used by Muslims in
daily life.

Can identify objects
used in worship and
give a simple
explanation of how
they are used.

Can start to consider
how a new baby is
welcomed into a
Muslim family and

important to remember the inner qualities, words and actions than
their exterior images, but Muslims do learn descriptions of what
angels and prophets looked like.

1. Recap on what the pupils remember about Islam from Unit 1. This
could be a good opportunity to address misconceptions or consolidate
learning so far. Write the word pillar on the board. Do the pupils
know what a pillar is? Explain what a pillar is and show a picture of a
pillar in use. Explain that in Islam, Muslims have 5 pillars of faith which
are made up of 5 different actions. These actions help individual
Muslims and the whole Muslim community (Ummah) show their faith.

That a masjid (or mosque) is a
clean place where Muslims go to
worship God (Allah) and ‘The
house of God’

That Muslims perform an Aqgigah
ceremony to welcome a new baby
to Islam.

That Muslims mark the end of
Ramadan (a month of fasting) by
celebrating Eid-ul-Fitr.
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. What is Eid

ul Fitr and
how is it
celebrated?

. What do

Muslims
believe and
how might
they live.

compare with their
own experiences of a
baby being born.

Can ask simple
questions about
Muslim beliefs and
ways of living and
consider similarities
and differences
between own beliefs
and ways of living.

Pupils could think about what Muslims might do to show that they are
Muslim based on their learning or knowledge about Islam so far. Show
pupils the BBC teach video for a brief introduction to the 5 pillars of
faith https://www.bbc.co.uk/teach/class-clips-video/articles/zv84jhv.
Were the actions shown ones that the pupils had thought of? Pupils
could think about which pillar of faith they think might be the most
important to a Muslim and why. Which might be difficult for a Muslim
to follow? If you have Muslim pupils in your class it may be useful to
ask them these questions once you have thought about them as a
class, if appropriate. Ask the pupils to think about the pillars in their life
or what holds them up and helps them to be the best possible person
that they can be. Pupils could draw or write about 5 actions that are
important to them in their own lives.

. Ask pupils to think about how people of different faiths might talk

to God. What might they do? Pupils could think about how many
times people may pray in a day and what they might pray for. Remind
pupils that Salat (prayer) is a pillar of faith and that in Islam, Muslims
pray (Salat) to Allah daily, praying 5 times a day. These times are: at
the break of dawn, midday, late afternoon, sunset and late evening.
Talk about how the times will vary each day based on the position of
the sun which changes dependent on the season we are in. This
means that Salat times can take place very early in the morning and
very late in the evening in the summer or later in the morning and
earlier in the evening in the winter. Pupils could discuss what they
would normally be doing at dawn, midday, late afternoon, after sunset
and late evening. Show pupils a prayer mat, tasbi (pronounced tusbee)

That Muslims also have
celebrations for birth of babies,
and marriages.

Assessment suggestions:

Pupils could create a fact file or
complete a scaffolded piece of
writing using key knowledge
statements and vocabulary to
scaffold them into exploring
questions around important
beliefs held by Muslims and/or the
practices of Muslims.
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https://www.bbc.co.uk/teach/class-clips-video/articles/zv84jhv

prayer beads) and a gibla (pronounced kibla) compass (some mats
already have compasses built into them and apps are now available to
use). Pupils to think about how Muslims might use these to pray. Talk
about how the purpose of the compass is to find the direction of the
city of Makkah as Muslims face the Kaaba when they pray. Pupils could
use the gibla compass to find the direction of Makkah in the classroom
at this point. Explain how the purpose of the mat is to provide a clean
surface on which to pray and how they are decorated with geometric
patterns and objects from the natural world but not people or animals.
The tasbi forms part of the prayers and is made up of 99 beads — this
reflects Al Asma ul Husna but to also keep count of certain prayers. If
time permits look briefly at Salat (this will be covered again in the KS2
pillars of faith unit) and explain that salat consists of set words and
movements. The BBC Teach video not only demonstrates this well but
also consolidates previous learning from the unit
https://www.youtube.com/watch?v=g_WEa9lobmlI. Please note pupils
should not at any point be asked to perform the prayer movements
themselves, however each movement can be discussed. Pupils could
label a diagram of a prayer mat with the key elements learned in the
lesson.

. Ask pupils to think about who/what is special to a Muslim — Can they
remember who is special, what the holy book is called, and the name
of the special place they pray towards? Explain to the pupils that
whilst Muslims believe they can pray anywhere (providing that it is
clean and they have the intention to pray), lots of Muslims like to go to
their special place of worship especially on a Friday which is their holy
day. You could show a picture of a Masjid (Masjid is the Arabic word
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https://www.youtube.com/watch?v=q_WEa9IobmI.

for Mosque and pronounced musjid) and ask them what they notice
about it? It is important to note some masjids may look different if
they have not been purpose built, so not all Muslim pupils will have the
same experience of a masjid dependent on where they attend. Explain
that just as Muslims have rules about how to handle the Quran, they
also have rules about going to a masjid. Muslims who enter a masjid
must cover their hair. This is not only a mark of respect also due to
the need for hair to be covered when they pray so females wear a
scarf, and men wear a special hat. Everyone must also remove their
shoes before entering (this is regardless of whether you are Muslim or
not) to ensure that the masjid is kept clean for prayers. Using either
the BBC video below share information about a masjid
https://www.bbc.co.uk/bitesize/articles/zfwphcw. If possible, take the
pupils to visit a local masjid or but if not take them on a virtual tour;
https://www.youtube.com/watch?v=jlayrLEKIzo
https://www.youtube.com/watch?v=p1U7MrluhQY. If time permits
share the story “In my Mosque”
https://www.youtube.com/watch?v=ruggySjk5XM. Pupils discuss
differences and similarities between a masjid and places of worship
that they might be familiar with. Pupils can label the features of a
masjid or design one for their local community ensuring they include
the features they have learnt about (This could be added to gradually
through the lesson).

Discuss how people might celebrate a baby being born — how might a
family celebrate? Link back to any previous learning about welcoming
babies. Explain that in Islam they have things they must do to

welcome a baby to the world and to the religion. As soon as a baby is
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https://www.bbc.co.uk/bitesize/articles/zfwphcw.
https://www.youtube.com/watch?v=jIayrLEKlzo
https://www.youtube.com/watch?v=p1U7MrluhOY.
https://www.youtube.com/watch?v=ruggySjk5XM.

born the Adhan (Azaan) the Muslim prayer call is whispered into the
baby’s right ear, and the Igamah (the second prayer call) into the left
ear. This is usually done by the father. Explain that these are the first
words a baby hears. Pupils could discuss why this is. Talk about how
this shows the parents want the pupils to grow up as a Muslim. After
the reciting of the prayer calls, a small piece of softened date or honey
is rubbed around the baby’s gums. Discuss why this might happen.
Explain that this shows they wish the child a sweet and happy life.
Introduce the Agigah (Ak-kee-ka) to the pupils which is the special
ceremony that takes place usually 7 days after the baby is born. Note
if this can’t be done on the 7t" day, it is done on the 14" or 21% day
and so on. The Agigah is an opportunity to introduce family and
friends to the baby and a meal is shared. Explain that a baby’s head
hair is shaved off very carefully as part of the Agigah and that the hair
is then weighed. This weight is then given in gold or silver to charity
as a thank you to Allah. Traditionally, a family would also sacrifice an
animal, such as a sheep or goat (in Britain this is done through the
butcher or the mosque) and some of the meat is given to poor people
whilst the rest is given as a gift to wider family and friends as gift again
to thank Allah. Emphasise that for Muslims giving to charity and to the
poor is extremely important and makes up a big part of their faith and
is also one of the 5 pillars that they must follow (Zakat) Ask pupils to
think about what they would do to celebrate a new baby being born?
Would they give presents, do kind things for others, give something to
charity? Pupils to reflect upon this. Create a knowledge quiz on the
content learned to today to assess pupils learning.
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Discuss special times that pupils celebrate and why, these could be
religious or non-religious. Pupils could think about what they do to
celebrate these times as well. Explain that in Islam there are two
significant holy days that all Muslims celebrate (it's important to note
that there are other Holy days and festivals that are acknowledged and
celebrated by Muslims, but not by all of them) these are Eid ul-Fitr and
Eid ul-Adha and these both happen at different times of the year.
Explain that the word Eid is the Arabic word for Festival and in this
lesson, they will be learning about Eid ul-Fitr which means the “festival
of breaking the fast.” Pupils may already be familiar with the month of
Ramadan, if not briefly explain more about it. Discuss how Muslims
follow a calendar based on the moon so the date of Eid ul-Fitr changes
every year, however it is always celebrated in the same way. Using
the videos discuss what happens at Eid ul-Fitr from the BBC at
Ramadan and celebrating Eid al-Fitr - CBeebies, pupils could note down
some of the traditions of Eid ul-Fitr