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OProvision and Progression Pat hwe
Exemplificationfor academy leaders and teachers at Greenwood Academies Trust

At Greenwood Academies Trust we are privileged to work with fantastic practitioners who are
committed to continuous professional development and working in collaboration across both
our academies and with external organisations. We have developed a suite of materials to
support in the leadership of the EYFS.

This booklet is developed for teachers and subject leaders to better understanding the pathway
for progression from Reception to Year 1 by exemplifying the precise and specif ic marriage of
two curricula as pupils enter KS1 with some Early Leaning Goals still needing to be secured.

| am delighted to share this exemplification booklet which presents a broad range of some of
the work across our settings. Itincludes  practitioners mapping the progression from Reception
to Year 1, Phase Leads sharing key planning documentation and leader - practitioners sharing

research and reading to support the provision and progression pathways.

yProvision and Progression Pathway] 1 s a tool desupgned
approach as well as ensure that gaps in the ELGLs and | ea
1 offer to aide future learning and progression . This approach ensures that the children have

the opportunities to apply their explicitly taught key skills within the context of highly
effective and challenging continuous provision.

Andrew Clarke Senior Education Director

)
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w
The most valuable resource
all teachers have Is each

other. Without
collaboration our growth is

limited to our own
perspectives.

Robert John Meehan
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The Curriculum  Assurance Board has been working with leaders across the 5 e
Trust to further improve wider subject Ileadership and the understanding developmentally
of the curriculum foundations  that develop in the EYFS and through the appropriate
early learning goals .

With this in mind we have developed a resource that both supports
Is our pedagogy

mapping progression from the EYFS into KS1 and supports teacher/subject it i e

leader knowledge on what this might look Ilike . Getting a suitable Ch"?renhwe
eac

pathway fro m one stage to the next has to be considered and planned well
to meet individual pupils needs .

Piaget (1952) describes four distinct periods of development, ranging  from

birth through to adulthood . The preoperational stage runs from 2 O 6 years DEES I )L
. . . . . . and organisation
and is the period during which children learn to use Ilanguage, think T e

symbolically, and represent their ideas using pictures and objects : they are support both
highly active, learning through pretend play and first - hand experiences SRR

: : : d the kinds of
It is not until around the age of 7 that major developmental changes take |§2mter§\,£;a?,t

place ; when children begin to think in the abstract (Bredekamp, 1987 ), them to be?
develop the abilty to plan ahead, to approach problems more Ilogically and
understand a n ot h epoipts of view (Robinson, 2008).

So, what are the key things for us to consider

)

GREENWOOD ACADEMIES TRUST



Continuous Provision In Year 1

Early Excellence O May 2023 states that

Provision in Year 1 can be perceived as low level and lacking In
challenge O yj upt avyapd it is true that if we simply aim to
repeat the experiences children have had in EYFS or if we view
the time children spend in provision as having little value, this
may very well be the case. However, when it is well - planned
and linked not only to the interests of children but also
carefully aligned to the demands of the National Curriculum

Continuous Provision can provide increasingly challenging and

valuable learning opportunities throughout both Year 1 (as well
as Year 2), enabling children to revisit and embed skills and
knowledge, whilst continuing to strengthen the effective

learning  behaviours they had when they Ileft Reception . Child -
led learning In an effective, well -planned Year 1 environment
does not take children away from learning but rather supports
it : links are made, skills and knowledge revisited and embedded

GREENWOOD ACADEMIES TRUST



Defining Continuous Provision in Year 1

Early Excellence O May 2023 also states

The EYFS framework describes the provision areas available to children on a
daily basis . Each area contains a core set of resources that children are able to
access and use independently with  both the resources and the way they are
organised remaining largely constant throughout the year . In this way, we can
offer children a familiar environment in which they can sustain their interests,
practice new skills, make links between different areas of knowledge and
develop their ideas over time

What does that mean for our youngest pupils?

Continuous Provision in Year 1 must reflect the long -term expectations we
have for our children and build on the foundations from the EYFS provision

What skills and knowledge do we want them to master?
What equipment and opportunities must we provide?

Continuous  provision in Year 1 is not just an add-on, not just another thing to
fit in alongside the curriculum :it is a key element of that curriculum

GREENWOOD ACADEMIES TRUST



Research supporting the OProvisio

For experiences of the highest quality to
and learning needs to be planned carefully.

Fisher (2010) feels that the learning needs of a Year 1 child is
similar to those in Reception, tch

yuni que c¢child] (DCSF 2008) to a yYear 1] i
school corridor |

Drake (2009) replicates this, tplay shoul d=
as a separate batcsttiavtigsy|jt,hat, sfree play inQ
equipped environment with little thought given to the ;
opportunities and support offered is not guaranteed, or even likely
to lead to appropriately challenging learning experiences for all

children.
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Key Principles of Continuous Provision
Remai n the same as 1 n

C What gaps do pupils have and which Early Learning Goals need
securing in the autumn term of Year 1?

C How does this look for the individual pupils as they start KS1?

C Start with the child O what are they interested in, what will they
naturally want to do and learn?

C Are there key areas of learning that need strengthening or revisiting?

C Prioritise areas of provision according to the space you have available
and how effectively you can resource them;

C Create a clearly defined space for each area of continuous provision;

C Make sure that the resources you provide earn their place by
providing lots of possibilities for learning;

C Organise resources carefully and make them accessible to the
children;

C Consider the way in which you group, display and label the resources
to provide opportunities for learning.
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Fitting everything in? Amy Shoé&tBeacon Primary Academy

As an article by Early Excellence (McHugh 2022) says, t cont i n gprovusisn in Year 1 is not an add
on or something to fit into the curriculum, it is the cur ri culFutmg In the demands of the
National  Curriculum and running a continuous provision  environment can be overwhelming and
seem impossible . There are different ways practitioners do this and it does depend on the cohort of
children you have, however, an effective way that we have tried and tested is y Rai nbCohhwal | enge
These are independent, non - negotiable, daily challenges that enable you to gain the yevi denc

needed for the foundation subjects

You can choose to deliver the teaching needed for these subjects through provision or as a carpet
session as suggested Iin the example timetable above . This is modelled to children during the
challenge chat part of the day. The recording of these depends on what you decide works best,
Tapestry or similar is a good option . With modelling, the children can take their own photograph  of
their completed challenge . This then just needs an adult to look over the task, as you would in an
exercise book, to identify any misconceptions and errors . Rainbow Challenges also provides the

opportunity to continuously revisit and embed previously taught concepts



Carefully  planned provision can do a large amount of the teaching for you. Once you have your
environment set up with the areas your current cohort needs, you can then use your medium -term
planning for each subject to assist your weekly provision plans of the enhancements for your areas .

These enhancements should be weekly, some may even stay out longer than a week . When an adult is
present alongside enhancements, the planned objectives the children y ma ylparn is increased
Knowing that not every child will wuse your enhancements or secure the objectives planned s
essential . High -quality play can be disrupted by adults thinking that the children must use the
enhancements and secure the planned objective . Your direct teaching sessions and non - negotiable
challenges will cover all the objectives needed .

PROVISIONO PROGRESSION PATHWAY
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Our task is to help children
communicate with the world
using their potential,
strengths and languages, and
to overcome any obstacle
presented by our culture.

Loris Malaguzzi

%)
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Literacy- Communication & Language

It Is crucialfor childrento develop a

life-long love of

reading Reading

consistsof two dimensionslanguage

comprehensionand word

reading

Languagecomprehensiofmecessaryor
both reading and writing) starts from
birth. It only developswhenadultstalk
with childrenabout the world around
them and the books (stories and
nonfiction)they read with them, and

enjoy

rhymes, poems and songs

together Skilled word reading, taught
later, involvesboth the speedyworking
out of the pronunciatiorof unfamiliar
printed words (decoding) and the
speedy recognitionof familiar printed

words

Development Matters Development Matters Statutory Framework
3 & 4-year-olds will be learning to: s Children in Reception will be learning to: Early Learning Goals

Communication & Language

Communication & Language

» Use a wider range of vocabulary.

* Be able to express a point of view and
debate when they disagree with an
adult or a friend, using words as well as
actions.

* Sing a large repertoire of songs.

* Know many rhymes, be able to talk
about familiar books, and be able to tell
a long story.

* Engage in non-fiction books.

* Listen to and talk about selected non-
fiction to develop a deep familiarity
with new knowledge and vocabulary.

* Develop their communication, but
may continue to have problems with
irregular tenses and plurals, such as
‘runned’ for ‘ran’, ‘swimmed’ for
‘swam’.

» Use longer sentences of four to six
words.

Expressive Arts and Design

» Take part in simple pretend play, using

an object to represent something else
even though they are not similar.
* Begin to develop complex stories

using small world equipment like animal

sets, dolls and dolls houses, etc.

Learn new vocabulary.

Use new vocabulary throughout the day.
Use new vocabulary in different contexts.
Engage in story times.

Learn rhymes, poems and songs.

Articulate their ideas and thoughts in well-

formed sentences.

Connect one idea or action to another using a

range of connectives.

Expressive Arts and Design

Develop storylines in their pretend play.

Listening Attention & Understanding

* Listen attentively and respond to what they hear with relevant
questions, comments and actions when being read to and during
whole class discussions and small group interactions.

Speaking

* Participate in small group, class and one-to-one discussion,
offering their own ideas, using recently introduced vocabulary.

» Offer explanations for why things might happen, making use of
recently introduced vocabulary from stories, non-fiction, rhymes
and poems when appropriate.

» Express their ideas and feelings about their experiences using
full sentences, including use of past, present and future tenses
and making use of conjunctions, with modelling and support
from their teacher.

Expressive Arts and Design

Being Imaginative & Expressive

* Invent, adapt and recount narratives and stories with their
peers and their teacher.

» Perform songs, rhymes, poems and stories with others
Creating With Materials

* Make use of props and materials when role playing characters
in narratives and stories.

GREENWOOD ACADEMIES TRUST



Relevant Early Learning Goals

KS1 National Curriculum Objectives

Physical Development

Fine Motor Skills

* Hold a pencil effectively in preparation
for fluent writing — using the tripod grip
in almost all cases.

Handwriting

 Sit correctly at a table, holding a pencil comfortably and correctly.

* Begin to form lower case letters in the correct direction, starting and finishing in the right place.
= Form capital letters.

* Form digits 0-9.

* Understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar ways) and to practise these.

Listening Attention & Understanding

® Listen attentively and respond to what
they hear with relevant questions,
comments and actions when being read
to and during whole class discussions
and small group interactions.

Speaking

® Participate in small group, class and
one-to-one discussion, offering their
own ideas, using recently introduced
vocabulary.

* Offer explanations for why things
might happen, making use of recently
introduced vocabulary from stories, non-
fiction, rhymes and poems when
appropriate.

» Express their ideas and feelings about
their experiences using full sentences,
including use of past, present and future
tenses and making use of conjunctions,
with modelling and support from their
teacher.

Spoken Language

Listen and respond appropriately to adults and peers.

= Ask relevant guestions to extend their understanding and knowledge.

= Use relevant strategies to build their vocabulary.

» Articulate and justify answers, arguments and opinions.

* Give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings.
= Maintain attention and participate actively in collaborative

conversations, staying on topic and initiating and responding

to comments.

= Use spoken language to develop understanding through speculating, hypothesising, imaging and exploring ideas.
= Speak audibly and fluently with an increasing command of

standard English.

= Participate in discussion, presentations, performances, role play, improvisations and debates.

= Gain, maintain and monitor the interest of the listener(s).

* Consider and evaluate different viewpoints, attending to and building on the contributions of others.

* Select and use appropriate registers for effective communication.

)
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on & Language,

Commu

ELG: Listen attentively and respond to what
they hear with relevant questions, comments
and actions when being read to and during
whole class discussions and small group
interactions.

A Make comment s
and ask questions to clarify their
understanding.

A Hold conversation
and-forth exchanges with their teacher and
peersgs " =
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In Reception language and vocabulary
development opportunities are present
throughout the provision. Big Talk, Reflectio
and Walk Through sessions take place week
The Curiosity Box provides pupils with the
chance to explain what/ why things might
happen. Groups snacks, paired challenges ¢
games allow for conversations between pup

PROVISIONO

ELG Participate in small group, class and-om@ne
discussions, offering their own ideas, using recently

introduced vocabulary.
A Of fer

fiction, rhymes and poems when
appropriate.

Express their i

explanati ons
use of recently introduced vocabulary from stories, non

Il n Y1 pupil s
develops well as too should
their ability to understand
and use a variety of
grammatical structures.

for

deas

using full sentences, including use of past, present and

future tenses and making use of conjun
and support from their teacher.

In Y1 pupils identified as needing further
development to achieve this ELG are
provided with a range a sentence stems.
They are taught new vocabulary in discre
lessons. Think, Pair, Share and Cold Call
methods are also used to enhance
communication.

In Y1 pupils are now able to use’new
vocabulary when discussing their
experiences with their peers. They are
encouraged to develop their language sk
especially during literacy sessions with t
retelling of traditional tales, focusing on
story openers andconjunctions.

YFS CURRICULUM YEAR 1 CONTINUOUSS YEAR 1 CURRICULUM
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YFSCURRICULUMO YEAR 1 CONTINUOUSS YEAR 1 CURRICULUM

Communication and Language ELGs:

Listen Attentively and respond to what they hear with relevant questions, comments and actions when being read tavhdd dasegliscussions and small group interactions
Make comments about what they have heard and ask questions to clarify their understanding -

Hold conversation when engaged in baok-forth exchanges with their teacher and peers ) ' ; i ™ [V XSRS

EA,@ o ’;f s,

by «

& Language,

pbunjeads

1S p

In Y1 speaking and listening is at the forefront of every subje
e believe showing effective listening opens a gateway to al

. exciting learning journey for the children. Children are always
given the opportunity to speak, with high quality discussions
encouraged between peers and adults. Children are encoura

In Reception, we foster collaboration and teamwork and celeb

learning twice a day during circle time, where children practisg
In Reception, we believe that communication and languag our value of respect in valuing what everyone has to say. We
THE most important area to develop. Children are most the amount of time children spend sitting and listening to gro
successful when they are effective at communicating thei ups, so that it is developmentally possible for the majority,
thoughts and ideas and have the ability to receive and growing this expectation over time. Above all, we encourage t
process information. It is well known that far more speaki children to use their words to explain, problem solve, describ
happens outdoors than indoors, which is why we spend s retell daily, growing child
much of our time outside! and the use of modelled sentence stems where necessary.

ROVISIONO PROGRESSION PATHWAY

to explain their answers, making effective connections. Durin
arpet inputs chlldren are given the opportumty to express th
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Dulud



-

The more that you read,
The more things you will know.

The more that you learn,
The more places you shall go.

Dr Seuss

%)
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Literacyd Reading, Writing and Comprehension

It is crucialfor childrento developa life-longlove of reading Readingconsistef two dimensionsanguagecomprehension
and word reading Languagecomprehensiofmecessaryor both reading and writing) startsfrom birth. It only develops
whenadultstalk with childrenaboutthe world aroundthemand the books(storiesand nonfictionjheyread withthem,and
enjoyrhymespoemsand songgogether Skilledword reading, taughtlater, involvesboth the speedyworkingout of the
pronunciatiorof unfamiliar printed words (decoding)and the speedy recognitionof familiar printed words Writing
involvedranscriptior(spellingand handwriting)and compositiogarticulatingideas and structuringhemin speechpefore

writing)

| sseyacuibeieanngio | coenimmecemonuitbormingto: | tayvewmgoons |
3 & 4-year-olds will be learning to: Children in Reception will be learning to: Early Learning Goals
Develop their phonological awareness, * Read individual letters by saying the sounds for Word Reading
so that they can: them.
spot and suggest rhymes » Blend sounds into words, so that they can read Say a sound for each letter in the alphabet and at least 10
count or clap syllables in words short words made up of letter-sound digraphs.
recognise words with the same correspondences. Read words consistent with their phonic knowledge by
initial sound, such as money and * Read some letter groups that each represent one sound-blending.
mother sound and say sounds for them. Read aloud simple sentences and books that are consistent
Understand the five key concepts about | * Read simple phrases and sentences made up of with their phonic knowledge, including some common
print: words with known letter-sound correspondences exception words.
print has meaning and, where necessary, a few exception words.
the names of different parts of a = Read a few common exception words matched to
book the school’s phonic programme.
* Re-read books to build up their confidence in word
reading, their fluency and their understanding and
enjoyment.

="}
£
=1
o
o
-]
i
2

print can have different purposes
page sequencing

we read English text from left to
right and from top to bottom
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Development Matters
3 & 4-year-olds will be learning to:

Development Matters
Children in Reception will be learning to:

Statutory Framework
Early Learning Goals

Comprehension

» Enjoy listening to longer stories and
can remember much of what happens.
» Understand ‘why’ questions, like:
“Why do you think the caterpillar got so
fat?”

* Engage in extended conversations
about stories, learning new vocabulary.

= Listen to and talk about stories to build familiarity
and understanding.

» Retell the story, once they have developed a deep
familiarity with the text; some as exact repetition
and some in their own words.

» Listen carefully to rhymes and songs, paying
attention to how they sound.

 Listen to and talk about selected non-fiction to
develop a deep familiarity with new knowledge and
vocabulary.

Comprehension

» Demonstrate understanding of what has been read to them by
retelling stories and narratives using their own words and
recently introduced vocabulary;

» Anticipate — where appropriate — key events in stories;

» Use and understand recently introduced vocabulary during
discussions about stories, non-fiction, rhymes and poems and
during role-play.

Writing

* Use some of their print and letter
knowledge in their early writing. For
example: writing a pretend shopping list
that starts at the top of the page; write ‘m’
for mummy.

* Write some letters accurately.

Physical Development

* Use large-muscle movements to wave
flags and streamers, paint and make marks.
* Use one-handed tools and equipment, for
example, making snips in paper with
scissors.

+ Use a comfortable grip with good control
when holding pens and pencils.

» Shows a preference for a dominant hand.

Writing

* Spell words by identifying the sounds and then writing
the sound with the letter/s.

* Write short sentences with words with known letter-
sound correspondences using a capital letter and a full
stop.

* Form lower case and capital letters correctly.

* Re-read what they have written to check it makes
sense.

Physical Development

* Develop their small motor skills so that they can use a
range of tools competently, safely and confidently.
Suggested tools:

pencils for drawing and writing, paintbrushes, scissors,
knives, forks and spoons.

* Use their core muscle strength to achieve a good
posture when sitting at a table or sitting on the floor.

* Develop the foundations of a handwriting style which
is fast, accurate and efficient.

Writing

* Write recognisable letters, most of which are correctly formed;
= Spell words by identifying sounds in thermn and representing the
sounds with a letter or letters;

* Write simple phrases and sentences that can be read by others.

Physical Development

Fine Motor Skills

# Hold a pencil effectively in preparation for fluent writing — using the
tripod grip in almost all cases.

)
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Relevant Early Learning Goals

KS1 National Curriculum Objectives

Word Reading

e  Say asound for each letter in the
alphabet and at least 10 digraphs.
Read words consistent with their
phonic knowledge by sound-
blending.
Read aloud simple sentences and
books that are consistent with their
phonic knowledge, including some
common exception words.

Reading

* Apply phonic knowledge and skills as the route to decode words.

* Respond speedily with the correct sound to graphemes (letter or group of letters) for all 40+ phonemes, including (where applicable) sounds for
graphemes.

= Read accurately by blending sounds in unfamiliar words containing GPCs that have been taught.

* Read common exception words, noting unusual correspondents between spelling and sound and where these occur in words.

» Read words containing taught GPCs and -s, -es, -ing, -ed, -er and -est endings.

* Read other words of more than one syllable that contain taught GPCs.

* Read words with contractions (for example, I'm, I'll, we'll}, and understand that the apostrophe represents the omitted letter(s).

» Read books aloud, accurately, that are consistent with their developing phonic knowledge and that do not require them to use other strategies to
work out words.

* Re-read these books to build up fluency and confidence in word reading.

Comprehension

* Demonstrate understanding of what
has been read to them by retelling
stories and narratives using their own
words and recently introduced
vocabulary;

* Anticipate — where appropriate — key
events in stories;

* Use and understand recently
introduced vocabulary during discussions
about stories, non-fiction, rhymes and
poems and during role-play.

Comprehension

Children should be taught to develop pleasure in reading, motivation to read, vocabulary and understanding by:

» listening to and discussing a wide range of poems, stories and nonfiction at a level beyond that at which they can read independently;
* being encouraged to link what they read or hear to their own experiences;

* becoming very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics;
* recognising and joining in with predictable phrases;

= learning to appreciate rhymes and poems, and to recite some by heart;

» discussing word meanings, linking new meanings to those already known.

Understand both the books they can already read accurately and fluently and those they listen to by:

» drawing on what they already know or on background information and vocabulary provided by the teacher;

= checking that the text makes sense to them as they read and correcting inaccurate reading;

» discussing the significance of the title and events;

= making inferences on the basis of what is being said and done;

= predicting what might happen on the basis of what has been read so far;

= participating in discussions about what is read to them, taking turns and

listening to what others say;

» gxplaining clearly their understanding of what is read to them.

)
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Relevant Early Learning Goals KS1 National Curriculum Objectives

Writing Writing

* Write recognisable letters, most of Transcription

which are correctly formed; Spelling

= Spell words by identifying sounds in Children should be taught to spell:

them and representing the sounds with a | * words containing each of the 40+ phonemes already taught; common exception words; days of the week.

letter or letters; Children should be taught to:

= Write simple phrases and sentences * name the |etters of the alphabet in order; use letter names to distinguish between alternative spellings of the same sound; apply simple spelling
that can be read by others. rules;

* write fromm memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far;

* use the spelling rule for adding -s or -es as the plural marker for nouns and the third person singular marker of verbs; use the prefix un;

= use -ing, -ed, -er and -est where no change is needed in the spelling of root words (for example, helping, helped, helper, eating, quicker, quickest).
Composition

Write sentences by:

= saying out loud what they are going to write about; composing a sentence orally before writing it; sequencing sentences to form short narratives;
* re-reading what they have written to check that it makes sense.

As well as:

* discuss what they have written with the teacher or other pupils; read aloud their writing clearly enough to be heard by their peers and the teacher.
Vocabulary, Grammar and Punctuation

Children should develop their understanding of the concepts set out in English Appendix 2 by:

* |leaving spaces between words; joining words and joining clauses using and; beginning to punctuate sentences using capital letters and full stop,
question mark or exclamation mark; using capital letter for names of people, places, the days of the week, and the personal pronoun I.

Grammar

Words

* Regular plural noun suffixes -s or -es (dog, dogs, wish, wishes) including the effect of these suffixes on the meaning of the noun.

« Suffixes that can be added to verbs where no change is needed in the spelling of the root words.

* Recognise how the prefix un- changes the meaning of verbs and adjectives.

Sentences

* How words can combine to make sentences.

* Joining words and joining clauses using ‘and’.

Text

* Sequencing sentences to form short narratives.

Punctuation

* Separation of words with spaces.

* Introduction to capital letters, full stops, question marks and exclamation

marks to demarcate sentences.

* Capital letters for names and for the personal pronoun .

)
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EYFS CURRICULUM YEAR 1 CONTINUOUS YEAR 1 CURRICULUM

ELG Demonstrate understanding of what has be
read to them by retelling stories and narrative.
ELG Use and understand recently introduced
vocabulary during discussions about stories, no
fiction, rhymes and poems

ELG Use and understand recently introduced
vocabulary during discussions about stories, no
fiction, rhymes and poems.

KS1 Become very familiar with key stories, fairy
tales and traditional tales, retelling them and
considering their particular characteristics.
KS1:Discuss word meaning, linking new meanin
those already known
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Throughout the Autumn term in Y1, a continuous pr
approach is continued. The FANTASpI®@sde a clear
structure to English lessons with a high focus on
vocabulary development. Children practice using the
vocabulary within class discussions, focusatasgks
through creative tasks within the provision. Scaffoldi
from adults through questioning, modelling\dasdal
use of FANTASTIC lenses mean chitdreatructure
simple sentences which later support their writing.

By the end of the Autumn term in Y1, children have
continued to broaden their vocabulary through thei
experience of books. Through retelling the Nativity
story, children are taught ambitious vocabulary and
synonyms to use in their retell. Children apply newl
learnt vocabulary in thework with a higher
expectation to understand and apply vocabulary
taught.

Across the year in Reception, stories are carefully
selected to give children opportunity to retell and

experience stories practically (through role pag use
of props) as well as master basic vocabulary under
structure of the FANTASTIC lenses. Children are

supportedo apply story language and newly taught
vocabwhilst working in CP or during focus activities.

ROVISIONO
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EYFS CURRICULUM YEAR 1 CONTINUOUS YEAR 1 CURRICULUM

Word Reading ELG: End of Y1: To progress through the Little Wandle

ng):;;;gund for each letter in the alphabet and at least 10 phonics scheme Through to Phase 5 feeding i

Read words consistent with their phonic knowledge by-sound e %4 & |80 guided reading & books match.
blending LTSN i :
Read aloud simple sentences and books that are consistent wit

In Y1 we continue to progress through the Little Wandle phonics
Although we start phonics in Nursery (Foundatia scheme. In the early Autumn term we consolidate our phase 3 g
Phonics) we introduce letters and sounds in sounds learnt in EYFS. We then progress to phase 5 and learn
Across the year in Reception, we foster a love of readi Reception and this continues through to Year 1. alternati\_/e pronunciation_s. Pseudo words are introduced in
_We provide books that engage chlldren_through their Phonics provision is embedded within provision preparation for the phonics screen. The children have access to
:jnte_rests, and see many children (_:hoosmg to look at ba through developmentally appropriate resources
uringfreeflow independently or with others. Where o : . _ _ _ ,
appropriate we make books for the children to follow a and play opportunities. Guided reading is Our guided reading sessions are planned so the children are
Tl orasn amal onems o A e introduced when children are ready, including us matched to their reading ability. We follow the 3 day programme

our use of labels, instructions and information. wordless books. of decoding, prosody and comprehension.

phonics activities during their continuous provision.




EYFS CURRICULUM YEAR 1 CONTINUOUS YEAR 1 CURRICULUM

ELG: Say a sound for each letter in the
alphabet and at least 10 digraphs.

A Read words consi
knowledge by sourd | endi ng.
simple sentences and books that are
consistent with their phonic knowledge,
including some common exception words

hill

‘ B | Her dog did a

| |dark brown poo in

Across the year in Reception pupils are provided
with consistent opportunities to both acquire (thrg
phonics) and apply their knowledge when readin
Phase 24 phonics are taught during the receptio

year. Guided and shared reading sessions are a

part of the pupil 06s we

PROVISIONO

Year 1. Respond speedily with the correct sou
graphemes for all 40+ phonemes, including,
where applicable, alternative sounds for
graphemes.

ARead common exceptio
correspondences between spelling and sound
where these occur in the word.

ELG: Demonstrate understanding of what h
been read to them by retelling stories and
narratives using their own words and recent
introduced vocab.

A Ant &wherpappropriated key events
in stories. read accurately by blending sount
in unfamiliar words containing GPCs that ha
been taught AUse andAUnderstand both the
introduced vocabulary during discussions all@ read accurately and fluently and those they listt
stories, nofiction, rhymes and poems and to.

during roleplay.

e s i @
In Y1 following the Little Wandle phonics
programme pupils who did not achieve the E

In Y1 by spring term, the pupils have closed t
: g : %ap and are now accessing / reviewirfghase
receive addpbi eeabi RS RSWitYelr peerd Baily reading for the

being retaught any Phase 3 GPCs. These pupils continue. They are targeted during pho
targeted pupils also read daily to a class | essons, wipd deasigy

teacher or member of SLT. immediately, if required.



EYFS CURRICULUM YEAR 1 CONTINUOUS YEAR 1 CURRICULUM

KS1: Children should be taught to develop pleas
in reading, motivation to read, vocabulary and
understanding.

To understand both the books they can already
read accurately and fluently and those they liste

ELG: Demonstrate understanding of what has b ELG: Use and understand recently introduced
read to them by retelling stories and narratives vocabulary during discussions about stories,
using their own words and recently introduced nonfiction, rhymes and poems and during role p
vocabulary.

ELG: Anticipate (where appropriate) key events

stories

The Gingcr\xeao‘ Mar
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Across the year in Reception, children are provic ed "=

with opportunities to explore a text by joining in, In the autumn term in Y1, children continue to le , : : :
story mapping and discussing events and stories and through visual support of story maps In this Y1 spring term, pupils work on making th

characters. The continuous provision provides and images to help them iaternalisehe story. Seir Slony il i nellp e i Linelsreizil s
opportunities for children to become engaged a They use drama to help them sequence events events in a story. They respond to verbal questic
apply new vocabulary to play situations. story and to use story language to verbally retell about the characters and events and explore

the story. reading books for pleasure with an adult

o




EYFS CURRICULUM YEAR 1 CONTINUOUS YEAR 1 CURRICULUM

ELG: Write simple phrases and sentences that @
be read by others.

ELG: Writerecognisabldetters, most of which are
correctly formed.

ELG: Spell words by identifying sounds in them
representing the sounds with a letter or letters.

i

Throughout their year in Reception, the childre
learn to recognise the phonemes and grapheme
They are provided with stimulus to support them
apply their phonics knowledge to segment when
writing. Fine motor control and support to devela
letter formation is a priority.

PROVISIONO

KS1: To spell words containing each of the 40+

phonemes.

Write from memory simple sentences dictated b
the teacher.

Say out loud what they are going to write about.
Know how words can combine to make sentence
Separate words with spaces.

M-
porrt 4
ldﬁ}‘ }'L", Paiit_[s 9

M Monday 1% December 2023 Con I qalhar vocobulory?

7! X4

J

@8

The small egg is lost

Co Y €\ele — dncvacol cocul

In this Y1 autumn term, planning supports a sma

group of children who are working on segmenti
CVC words for writing. They are use a range of

resources to support them to become independs

in their application of the phonemes; moving on
digraphs and trigraphs when ready.

In this Y1 spring term, children in the small focus
group, work on building sentences. They use vi
and colourful semantics to develop their knowlec
of the structure of sentences. In their independe
writing, the use of writing frames and visuals
supports them to independence when writing.




EYFS CURRICULUM YEAR 1 CONTINUOUS YEAR 1 CURRICULUM

Year 1. Write from memory simple sentences dictated by t
teacher that include words using the GPCs and common
exception words taught so far.

A Spell words using letter
alternative spellings of the same sound.

A Begi n t-aaseletbersin thk acomeetdirection,
starting and finishing in the right place

A Form capital letters

ELG: Write recognisable letters, most of
which are correctly formed.

A Spell words by |
and representing the sounds with a letter
letters.

A Write simple phr
can be read by others g

ELG: Hold a pencil effectively
preparation for fluent writing

using the tripod grip in almost
all cases.

My List for Stonehurst Farm

In Y1 during the Autumn Term pupils identifi
as not achieving the ELG are provided with

In Y1 pupils now build on their prior learning anc
can write a series of sentences punctuated corrt

additional support during literac : :
session@unftzation vis?JaIs usgd in the EYEE with capital letters and fulltops. These sentence
' contain nounsyerbs and adjectivesPupils will

SRTIALE VI EULELS S STDLIEEEE 19 have explored the use of exclamation and ques
. .. |
orally rehearse their sentences before writingfis P 9

attempted. Handwriting patterns covered in F ][nﬁlrkg. Tv;/rgcevfl/a}ltly \rllvaTldWthlng SfSS'O'T‘S contln
are revisited by these pupils daily. ollowing the Write Wellscheme, focusing on pre

joining formation.

In Reception pupils' gross and fine motor skills are
developed through a range of programmes and
classroonbased activities, (Big Moves, Dough Discd
tweezerss ci ssors, cutlery ¢
are provided for pupils to both maikake and write
independently. Discrete, adult led writing session ta
place weekly.

FRROVISIUNO




EYFS CURRICULYMEAR 1 CONTINUOYU®¥EAR 1 CURRICUL

ELGSay a sound for each ELG: Read words consistent wit Litt'g Wandle Phonics
oetry Basket

letter in the alphabet and at@® their phonic knowledge by soun Reading River

read aloud accurately books that are consistent with their developing phc

least 10 digraphS. bl endi n g, A Re knowledge and that do not require them to use other strategies to work ¢
sentences and books that are words

] . ] . apply phonic knowledge and skills as the route to decode words respo
consistent with their phOﬂIC speedily with the correct sound to graphemes (letters or groups of letters)

. : 40+ phonemes, including, where applicable, alternative sounds for graphé

knowledge, InCIUdmg some read accurately by blending sounds in unfamiliar words containing GPCs

common exception WOrdS. have been taught read common exception words, noting unusual
correspondences between spelling and sound and where these occur in t

eading ELG
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In Y1 the children revisit the previous half term as per Little Wa In Y1 in the Spring Term continues with 2x daily ses
In Recptiomacross the provision areas we provide a They have 2x phonics lessons every day with daily keep up anc 3x weekly reads. For the children who are on track
reading rich diet in which children develop a love of interventions . 3x weekly reads. the scheme, they 06skill
books and desire to read for pleasure. We follow the Puppets, magnetic letters, t cwlerk onvany ardas thad thedasséssneeats higlelightegh
Little Wandle Scheme in order to teach phonics are added to the provision for the children to use. Dsdyy time children start to make links with other stories.
systematically but alongside this child visit high quali with a focus on books that consolidate previous knowledge anc
texts daily in different sessions and for different experience.
purposes.

ROVISITUNC




EYFS CURRICULYMEAR 1 CONTINUOY®EAR 1 CURRICULL

ELGSwrite recognisable letters, most of which a ELGs- Spell words by identifying sounds in them ang -Use phonics to write labels, Iist_s a_nd captions
' representing the sounds Character description

simple phrases and sentences that can be read by

others

correctly formed;

Writing and mark making is a focus within the provis . : .
areas. The children start to independently apply th We continue with the daily sentence but start to add
phonics sounds and have opportunities to label t more of the grammar and word class aspects. The
: : : provision, make cards, write using different mediu children become familia
Across the year in Reception the children have numg and paper. A photo stimulus is used for a daily genre. We have a weekly writing challenge with a fo

opportunities to explore and develop their fine and . In addition on the previoys ipRUYfRCHS: | g ¢ e n

have
gross motor in order to build their pencil grip and

. . . fingersdo, daily handw ting and a writing i nput
control. Once children have achieved this we then fa Paperclips, staplers, lined paper, treasury tags are

on the formation of letters using the Little Wandle added to the provision to assist with the making of (&
formation phrases within provision. encourage) the children to make their own books.

PROVISIONO PROGRESSION PATHWAY



EYFS CURRICULUM YEAR 1 CONTINUOUS YEAR 1 CURRICULUM

Wr?ting ELG:_ _ Writing ELG: . .
Write recognisable letters, most of which are correctly formed Write recognisable letters, most of which are correctly formed Write sentences by saying out loud what they ar

Spell words by identifying sounds in them and representing the Spell words by identifying sounds in them and representing the going to write about.

sounds with a letter or letters sounds with a letter or letters R . ¢ b e | k te
Write simple phrases and sentences that can be read by others Write simple phrases and sentences that can be read by others ecognise sentence boundaries in Spoken sent

A B S ARLE.BL L e

“b\\“\“ﬁlﬂl’. :

In year 1 we use a range of higjuality texts, linked to our wider
curriculum to support us with our writing. We use the FANTASTICS
gather exciting and ambitious vocabulary. We then respond to live
marking, using our purple polishing pens.

We follow the teach handwriting scheme to consolidate our letter
formation providing opportunities within continuous provision to e
this further.

In Reception, we provide extensive opportunities to devel In Reception, Children learn about composition through private sto
both gross and fine motor skills. Our outdoor environment writing, with a grown up acting as a scribe and through recreating
key to this. Children move large objects through play, the stories shared with them. They learn to segment to spell and devel
develop balance and coordination through a variety of letter formation through focused practical tasks with adult support.
movements and use of equipment. Appropriate mark mak again it is though provision, that children practise and refine their
resources are located both inside and out. This is key to in a playful way as we try to promote writing as a playful, fun pursu
developing the ability to write.



